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Global Citizenship, Global Leadership Discourse and Global Cultural Violence: Minerva Schools at KGI and
Imagining Otherwise
Quality education is one of the UN's Sustainable Development Goals, defined in part by ensuring inclusive education
for all. A sub-aim is to ensure that learners from around the globe acquire the knowledge and skills which are
needed to promote sustainable development, part of which is supposedly accomplished through global citizenship
education (GCE). However, it is questionable as to whether GCE promotes sustainable global development since it
has been criticised for enforcing a global order which aggrandizes the capabilities of the globe's elite and
subsequently belittles those of the globe's least privileged. It, for example, tends to frame societal progress between
those who are already deemed to possess it and those who are in the process of chasing it, with students from the
Global North typically told that they need to help citizens from and in the Global South. These sentiments are
echoed in Minerva Schools at Keck Graduate Institute (KGI), a university which has been unexplored in academic
literature, but which has arguably put an uncritical form of GCE at the heart of its educational endeavours. In
particular, despite its seemingly inclusive institutional outlook, it purports a form of GCE which is centred around the
notion of creating exclusive global citizen-leaders. In this way, GCE programs with the best of intentions to cultivate
global citizens capable of affecting positive change in the world are chained to a vision of who is and is not capable of
leading. Since such assumptions can denigrate and therefore have violent cultural effects on the perceived
capabilities of those who may eventually be lead, the aims of this paper are to draw on forms of GCE which aim to
'educate otherwise' in order to redress such damaging global assumptions and thus question how we can make GCE
more sustainable than it currently is.
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Sustainable development, ESD and the SDGs: Methodological tools and approaches in practice
This paper contributes to the debate on the achievement of sustainable development and the Sustainable
Development Goals (SDGs). It does this by examining the Education for Sustainable Development (ESD) in Higher
Education (HE); and argues for the need to use new methodological tools and approaches. This paper is the
introduction to an emerging book. It emanates from the authors’ experiences of working with various generative and
analytical methodological approaches to ESD at all levels of education, especially in HE. The book draws on data
generated from Masters and PhD theses. The PhD thesis (Agbedahin 2016), investigated how position-practice
systems and professional development shape effective ESD mainstreaming in Higher Education. The morphogenesis
social theory of change and the laminated system were used to understand and explain these dynamics. During the
course of the PhD, the tracking and monitoring of learning and change processes of the 2008-2013 International
Training Programme alumni was done by the authors. This included 139 ESD change projects implemented by 280
academics from 106 institutions, in 35 Asian and African countries. The Masters thesis (Agbedahin, 2012) was on a
Developmental Work Research/Interventionist Research to creating expansive learning opportunities among
stakeholders involved in 12 university dining halls. In this paper, the authors show why new methodological tools
and approaches are needed. They briefly present examples of such in practice based on research data and
experience and one example is presented in depth. In the in depth presentation, a description of the research
objectives, the research context and case, the research methodology and approach used and a reflection on the
research approach and outcomes for ESD in HE is done.
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Science teachers’ awareness of and attitudes towards environmental inequalities experienced by their students.
Environmental inequality concerns the intersection between environmental quality and social hierarchies and in
particular the unequal distribution of power and resources in society. This paper reports on some of the research
findings of a larger study and specifically considers science teachers’ awareness of and attitudes towards the
environmental conditions under which their students and local communities live. The term ‘environment’ refers to a
broad system involving interacting biophysical, economic, political and social dimensions. Processes associated with
these dimensions are typically regulated by individuals from higher socio-economic strata, with access to decisionmaking and economic activity centers, allowing them to act in favor of financial profit and against lower socioeconomic status populations. The greatest effects on the health of individuals and populations globally result from
environmental degradation and social injustice. These two inequalities operate in consort and their consequences
include increased poverty, overcrowding, acute and chronic medical illnesses and human rights abuses. After more
than two decades of democracy, thousands of South African citizens continue to suffer the effects of degraded and
poor quality environments, rooted to a large extent in its colonial and apartheid past. This study involved a number
of Natural Science teachers from across the spectrum of high schools in the Cape Town metropole. It showed that
not only are teachers aware of the kind of conditions to which their students are exposed in their close
environments, but that they are also open to engaging with and incorporating issues involving social and
environmental injustice in their science lessons. Some of the reasons cited for this were personal empowerment,
social transformation and making science content relevant to their students.
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CUiB – a ludic learning tool for environmental conscientization and global citizenship building
CUiB is a board game that supports children of 8+ years to learn about complex global issues such as migration,
climate change, food security, health, pollution, sustainable agriculture or overexploitation of natural resources. The
game uses the idea of migrant birds to explore current environmental challenges as well as what causes people to
migrate. Employed as an educational tool in primary and secondary schools, CUiB promotes cooperation and it
fosters the pupils’ conscientization about the importance of environmental protection and sustainable development.
By playing CUiB, the children cultivate, on the one hand, their understanding that migration of people is just as
natural as the migration of birds, and, on the other hand, their respect for fundamental rights. This kind of ludic
pedagogical instruments can be applied in formal as well as non-formal educational settings to help children grow
into responsible global citizens. In our presentation we introduce CUiB and its links to the concepts of ludic learning
(Schrier, 2014), environmental conscientization (Freire, 2000) and global citizenship education (UNESCO, 2017) in
order to show that its application in pedagogic praxis contributes to reaching the seventh target of the fourth
sustainable development goal, which is to “ensure that all learners acquire the knowledge and skills needed to
promote sustainable development […] and global citizenship” (UN, 2016).
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Ubuntu: constructing spaces of dialogue in the theory and practice of global citizenship

This presentation will challenge the dominant power imbalances in the field of academic knowledge around
Sustainable Development Goals (SDGs) that lead to exclusion of Southern perspectives (Soudien, 2015) by
considering new trajectories for educational research and proposing a dialogue with the non-Western
epistemologies.
The presentation will focus on the field of Global Education, a rapidly growing terrain of academic research that
covers adjectival educations (Development Education, Human Rights Education, Education for Sustainability, Global
Citizenship Education, etc.) and can also be understood as an approach to teaching and learning that aims at raising
awareness of the complex and interdependent local and global problems (Bourn, 2015). I will present evidence
showing that the ideas and perspectives from the Global South have often been underrepresented, mediated by
NGOs, or excluded from the international debates (Jooste and Heleta, 2017).
In the search for alternative approaches to studying global issues, I will present the discussion on the concept of
Ubuntu. Ubuntu can be understood as a knowledge system grounded in sub-Saharan African perspectives,
traditions, and realities, that emphasises the aspect of shared humanity between people and the importance of
obligations that human beings have towards each other that lead to solidarity (Eze,2017). It can be observed that
through these values, Ubuntu resonates with the human rights discourse, concepts of cosmopolitanism and global
citizenship (Swanson, 2015). By engaging in a dialogue with various understandings and contestations of the term, I
will argue that it worthy of attention, because firstly, it demonstrates the potential to empower communities for
action for local and global citizenship by adhering to locally relevant values and knowledge systems. Secondly, it
contributes to the discussions about cognitive justice within academia and finally, it provides a linkage between the
concepts of global citizenship and cosmopolitanism by addressing the tensions between universalism and nondominant perspectives.
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Conceptualising Science Process Skills and Environmental Education in Primary Science Education in the Maldives
This paper is part of a PhD research. The study presented here is a scoping study that was conducted as a baseline to
the PhD study to explore Maldivian primary science teachers' conceptualizations and pedagogical practices of
science process skills integrated with environmental approaches. Purposefully selected 13 teachers teaching Key
Stage 2 science was selected for interviews. Interviews were stimulated using student's work samples of lessons
where science process skills and environmental education approaches were used as viewed by the participants.
Findings reveal that teachers were keen to teach science process skills such an observations, measurements, and
investigations and relate it to the environment as much as possible. However, the procedural knowledge associated
with teaching these skills are limiting in their pedagogical practices, which is evident when teachers fail to identify
the interconnectedness of different science concepts and its relations to the environmental education approaches of
teaching for/about/in the environment. Similar, teachers overlook teaching advances science process skills such
making predictions and hypothesis, making inferences, identifying and controlling variables, by providing these
information to the students so that these do not get discussed in the lesson. Teachers' enthusiasm to incorporate
environmental education approaches and science process skills in their lessons often shadows the actual conceptual
understanding that needs to be taught. As a result despite the curriculum identifying such incorporation of science
process skills and environmental education, the way it is taught limits students' application of these skills and
associated understanding. These findings will be used in my PhD study to develop a set of collaborative professional
learning activities that focus on developing science process skills and environmental education based pedagogies
and document the associated learning.
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The challenge of global citizenship education: conceptualisations, practices and innovation in different country
contexts.
This symposium addresses the sub-theme of approaches to education for social justice, citizenship and sustainability
through an exploration of conceptualisations and practices of global citizenship education in a range of contexts:
schooling, higher education, teacher education and NGO contributions to policy making, within the UK, wider Europe
and internationally. The symposium offers four different analyses of how global citizenship is conceptualised, and
crucially how these conceptualisations influence educational practice. The four papers illustrate how global
citizenship is often locally defined and subject to varying influences. Its subsequent implementation therefore
involves negotiation between different actors, either within a school or institution, or nationally between different
political actors. The dilemmas, tensions and consequences resulting from the different understandings illustrated in
these papers influence learners’ engagement with global citizenship and have implications for how well education is
able to contribute to sustainable development.
Young people and active global citizenship engagement in England.
This presentation explores how children and young people frame global citizenship engagement and the types of
‘action’ they are involved in both within and outside of school settings. The presentation draws on both qualitative
and quantitative data from the Global Learning Programme in England. Over 6000 primary and secondary school
pupils have responded to questions around active citizenship engagement via the GLP’s online Pupil Assessment Tool
and qualitative data is being collected via focus group interviews with pupils. This presentation brings together this
analysis and draws on current debates around the active citizenship engagement of young people.
Competing or complementary priorities? Global Citizenship Education in UK Higher Education.
Global Citizenship programmes are becoming increasingly popular as part of the offer to students within UK and
wider international higher education (HE) contexts. Conceptualisations of global citizenship within HE can be
categorised in various ways, in terms of whether they focus more on preparation for the world of work, or whether
they take a more radical, social justice perspective, for example. Within HE institutions, conceptualisations of global
citizenship are also locally defined, with institutional and government priorities influencing how global citizenship is
promoted within programmes. Reconciling the various, sometimes competing, priorities with wider definitions of
global citizenship is a challenge. This paper therefore examines the tensions and synergies between institutional and
government priorities and the understandings and practice of global citizenship education, using University College
London’s (UCL) Global Citizenship Programme as an example. Priorities such as the UK government’s focus on
graduate employability provide impetus for a focus on students’ employability and entrepreneurial skills and
attributes within the programme. These can pose a challenge to more activist and social justice interpretations of
global citizenship. In contrast, UCL’s grand challenges research themes that tackle current global issues, provide a
clear, globally focused knowledge base for the programme, and provide students with opportunities to be directly
involved in actions to solve global issues. The paper offers a discussion on how these tensions and synergies may be
experienced by students and the degree to which they lead to a coherent conceptualisation of global citizenship
which is understood within and beyond the university.
Teacher education for Education for Sustainable Development (ESD) and Global Citizenship Education (GCED): an
international comparative review.
Drawing upon a data collated for a background paper informing the 2017/18 Global Education Monitoring Report
(GEM) Report (Bourn, Hunt and Bamber, 2017), this presentation critically explores the preparation of teachers in
Education for Sustainable Development (ESD) and Global Citizenship Education (GCED) in relation to Sustainable
Development Goal (SDG) target 4.7. This international comparative review focuses upon teacher education (both
initial and in-service continuing professional development) for compulsory schooling.
Recognising that ESD/GCED is values-infused and locally defined, this paper shares insights from in depth case
studies of ESD/GCED in different international contexts. It concludes that there is a tendency in many countries for
ESD and GCED to be promoted within teacher education along parallel lines. Furthermore, there is no shared
understanding of the intended learning goals of ESD/GCED.
Differing themes such as gender equality, peace education, human rights, and an understanding of cultural diversity

are reflected within teacher education around the world. Different theoretical perspectives and epistemological
traditions inform these approaches. Nevertheless, there is a tendency for ESD/ GCED approaches to promote social
constructivist approaches to teaching and learning. This can present major challenges to securing broader support
because it is counter to dominant approaches to teacher education.
A particular challenge is to ensure monitoring and evaluation of ESD/GCED interventions consistent with the values
of ESD/GCED itself (Mayer and Dillon, 2016). The drive to secure international data for comparison perpetuates the
use of quantitative measures, generated by multilateral agencies in the North (King, 2017), antithetical to the
emergent principles of ESD/GCED. We conclude that to measure progress against 4.7, wholistic indicators need to be
developed that make connections between ESD/GCED and current themes within education such as global
competencies, cultural understanding and moral and social purpose of teaching.
NGOs as political actors in promoting Global Citizenship Education: A comparative European study.
Since Global Citizenship Education (GCE) is an emerging but still elusive concept, to look at the political agenda of
several countries it is necessary to understand the very concept and the educational significance of GCE. Agenda
setting, policy formulation and implementation are always complex interactive and multi-layered processes where
several political actors intertwine their visions, ideologies and agencies. This presentation examines the role of NGOs
as political actors, and the bargaining process between them and the governmental actors, by looking at national
(multi-stakeholders) strategies to systematically implement GCE policy and practice in 10 European Countries.
Based on a comparative policy analysis, the political role of NGOs is explored, stressing their main areas of
engagement and achievement and their weaknesses, especially the cultural conflict between them and other
political agents. Results show that NGOs, civil society and grassroots social movements, play a crucial political role in
widening the decision-making basis and bringing critical voices from below into the global political arena. Unlike
institutional bodies, NGOs are more flexible and open to change, they can reconcile the agenda of different
governmental bodies and on different topics and they have the potential to create links between different actors. In
addition, civil society’s political participation in decision-making processes in education is important not only
because bottom-up approaches are more equitable and promote democratic engagement, but also as they are more
effective in grounding policies in educational practice.
Nevertheless, to make this participation real and successful NGOs are required to raise critical and independent
voices, and avoid being incorporated into governmental organizations’ political agendas and procedures.
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Validation of Approaches to Learning Questionnaire in a Belgian context
Students’ Approaches to Learning (SAL) represents a well-established framework. Some researchers reported
successful adaptation of instruments assessing SAL over different contexts whereas other delivered unsatisfactory
results. In this paper, the usability of an instrument tuned to an African context was tested in a European context.
The ‘Congolese Approaches to Learning Questionnaire’ (CALQ) was developed in DRCongo to assess SAL. The current
paper examines the tool reliability and cross-cultural validity based on data gathered in a Belgian French-speaking
context. The Confirmatory Factor Analysis showed that the original 4 factors model represents a good fit
(SRMR=.0440, CFI= .95) (Hu & Bentler, 1999). Reliability of scales were tested by Cronbach’s alpha. The scales
Studying in group, Studying by testing, elaborative studying and receptive studying respectively yielded the following
Cronbach’s alpha values: .92, .84, .90, and .88. We conclude that the CALQ may be considered as a valid instrument
to assess SAL in different contexts.
In fact, the approaches to learning as measured by the CALQ might have been considered as cultural specific
approaches if the current analysis was not conducted in a Belgian setting. This study shows that specific approaches
uniquely identified among Congolese students could also be retrieved with Belgian students. In sum, the current
paper makes some advances in students learning field: (1) In validating a new instrument assessing SAL in different

contexts, (2) In questioning the current individualistic view of SAL. Furthermore, by mentioning studying in group as
a strategic way to go about learning, this study corroborates Tang’s (1993) findings. Given also that most of
researchers consider the cooperation, one of instructional methods as a major determinant of learning outcomes
(Kyndt, Raes, Lismont, Timmers, & Dochy, 2013), the present study calls for further investigation of studying in group
as an approach to learning.
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Flexible education as a solution to ‘including’ mobile learners: a comparative analysis using a policy archaeology
methodology
This paper uses James Sheurich’s (1994) policy archaeology approach to generate a comparative analysis of how
‘flexible’ education has come to be seen as a ‘solution’ to including mobile learners in formal education. The paper
examines global policy momentum and progress towards including mobile pastoralists in an analysis that is
structured by three of the four arenas Sheurich proposes, viz: i) the social construction of specific education and
social problems; ii) the network of social regularities across education and social problems and iii) the social
construction of the range of acceptable policy solutions. The application of the policy archaeology methodology
enables the paper to: interrogate how the ‘problem’ of pastoralists’ so-called ‘education deprivation’ comes to be
identified as such in policy; to show something of the ‘complex group of relations’ that constitutes relevant policy
choices in relation to educating pastoralists; show how constituent features of this relational grid results in some
choices being privileged over others and the potential implications for pastoralist livelihood sustainability of doing
so. It concludes with reflections on the implications of the analysis for the intentions of SDG 4 to ‘ensure inclusive
and equitable quality education’ and SDG 10 to ‘reduce inequalities’, and on ‘flexible’ education as an instrument of
redistributive justice.
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Understanding the relationship between higher education and the public good: context matters!
This paper explores the relationship between higher education and the public good in the African context, drawing
on research that is being undertaken as part of a three-year research project on Higher Education and the Public
Good in four African countries – Ghana, Kenya, Nigeria and South Africa. A central concern of the project, explored
through the perceptions and insights of a range of higher education stakeholders in each of the countries, is with the
connections and disconnections that emerge when the relationship between higher education and the public good is
conceptualised and made meaning of in each of the country contexts. In discussing some of the emerging findings
from the fieldwork and from a literature review undertaken for the project, the paper argues that fundamental to
these concerns is recognising that context matters! So key contextual factors, both similar and different in the four
countries, and contemporary and historical in nature, are central to shaping how the relationship between higher
education and the public good is understood. Important here is that understandings of higher education and the
public good are strongly bound within particular historical moments, where institutional purposes shaped by the
political, social and economic imperatives of these moments are key influences in defining this relationship. Similarly,
how individuals are positioned within or in relation to a higher education system, often through existing patterns of
inclusion and exclusion impacting on a system, affects how they understand and make sense of this relationship. The
paper argues in conclusion then that, if the importance of context is recognised, how we judge the contribution (or

not) of universities to society and measure the quality of their offerings requires more than the deployment of
decontextualized ‘indicators’ of perceived excellence – a persistent criticism levelled at existing global ranking
systems.
* The following are the members of the project team: Elaine Unterhalter; Stephanie Allais; Moses Oketch; Tristan
McCowan; Christine Adu-Yeboah, Ibrahim Oanda, Jibrin Ibrahim, Louise Morley; Colleen Howell; Siphelo Ngcwangu,
Samuel Fongwa, Bothwell Manyonga; Palesa Molebatsi; Lerato Posholi; Mthobisi Ndaba; Cecilia Selepe.
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History education for sustainable peace? Curricular strategies and their civic implications in contemporary Africa
The paper aims to contribute to discussions on approaches to education for sustainable peace and human rights
through the lens of the study of the past in African schools. Embedded in existing debates on the role of history
education in conflict and peace, it critically reviews a series of examples of present-day approaches to integrating a
concern for “learning to live together”, and for advancing social justice and democratic citizenship, into the study of
African history. Methodologically, the paper draws on content analysis of school curricula for primary and secondary
education from 28 countries across Africa in the field of history and related subjects, notably social sciences.
Gleaning from African experiences, it develops a typology of strategies adopted in school curricula to the end of
promoting respect for, inter alia, inclusiveness, equality, dialogue, mutual understanding and social cohesion
through the study of the past. Curricular strategies discussed in the paper range from examples from Côte d’Ivoire
which explore the country’s rich ethnic diversity and traditional mechanisms of conflict resolution, to instances from
Burkina Faso which confer a central place to the historical experiences of women and children, to examples from
South Africa, whose curriculum stands out in its critical exploration of the country’s process of coming to terms with
its violent past and in its use of “histories from below” and multiperspectivity. The paper concludes by reflecting on
the possibilities, challenges and civic implications of particular strategies, or the lack thereof, in multicultural and
post-conflict societies.
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Re-framing teacher capacity development in Cambodia. Sen’s Capability Approach: a tantalising possibility or a
far-off dream?
Since the 1990s many of the policies and programmes developed by the Cambodian Ministry of Education, Youth
and Sports (MoEYS) and its development partners have hinged on building teacher capacity. Acknowledging the
centrality of teachers to achieve SDG 4, and the importance of developing teachers’ skills, knowledge and capacities
throughout their careers, this paper explores the issue of teacher capacity development in Cambodia. It considers
the extent to which Sen’s Capability Approach (1999) might form an alternate model to build teacher capacity in
Cambodia. Data for this study was drawn from in-depth interviews with educators in government primary schools,
ministry officials and advisers in three distinct geographical locations together with an examination of policy
documents and relevant grey literature. Findings suggest that teachers are best placed to understand their capacity
development needs and the situations in which they teach. Indeed, the emphasis that Sen’s Capability Approach
places on individuals being active agents in their development appears to offer a sustainable, grassroots approach to
develop teacher capacity on an ongoing basis. However, given the prevailing political norms such an approach would
require a fundamental re-think in how the MoEYS conceptualises capacity development.
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The movement to #TeachSDGs: moving from awareness raising to action in schools around the world
TeachSDGs started out as a teacher-led social media movement to encourage teachers to engage more with the
UN’s Sustainable Development Goals in classrooms around the world. In less than a year the movement gained
17,000 twitter followers and a large number of voluntary #TeachSDGs ambassadors representing more than 40
countries. Mindful of SDG goal 4.7, and in partnership with projects such as the World’s Largest Lesson (Project
Everyone), #TeachSDGs has been supporting awareness raising initiatives happening internationally. It has also been
highlighting education and youth SDG-related projects and activities in a number of countries, especially those
moving towards embedding global learning in the curriculum and action for local and global social change.This
presentation will highlight the successes and challenges of this movement as it takes on a more formalised structure.
It will focus on some of the pedagogical and curricular implications of moving from awareness-raising to action on
SDG themes in schools. In order to achieve this, this presentation will draw upon case studies and media exchanges
to highlight a number of models and approaches to global learning practice. For example, in the last two years of the
UK’s Global Learning Programme (with over 7,300 schools registered), the SDGs have become an increasingly
popular and accessible global learning theme. This presentation will tap into a range of themes and issues including:
using technology to facilitate organic global educator collaboration, professional development and support
networks; conceptualisation and practice of global citizenship education through the framework of the SDGs in
different contexts; and the relationship between teacher motivation and global learning. It will therefore be of
interest to a wide range of conference attendees.
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Youth Activism, engagement and the development of new civic learning spaces
The levels, patterns and importance of youth participation have formed a key site of political and education
discourse in most, if not all, democratic nations over the last three decades. While most educational systems include
a commitment to educating for active citizenship within their core educational goals, there is frequently expressed
concern that, while laudable, such commitments (1) unfairly commence from a mistaken view that young people are
not politically active; (2) are framed narrowly in terms of the scope of youth action; and, (3) all too often fail to
translate into meaningful and effective opportunities for all young people to be engage within their political
communities. Bound up with these concerns is a desire on the part of some commentators to recognise and
prioritise how young people themselves characterise, enact and experience their own forms of political action. A
central, though perhaps at times oversimplified, tenet within such work is the idea that the last three decades has
witnessed a shift in young peoples’ political action away from traditional, formal types of engagement towards
“alternative” forms of action and activism.
This panel symposium will draw on the work of a comparative, Leverhulme-funded, International Network project
examining youth Activism, engagement and the development of new civic learning spaces within and across six
countries: Australia; Canada; Singapore; Hungary; Lebanon and the United Kingdom. We will explore the meanings
of youth activism and engagement to young people, professionals/policy makers; patterns of participation across
individuals and groups; and, how education may promote forms of civic activism and engagement congruent with
democratic pluralism in a range of different socio-political contexts. The changing experiences of youth activism and
how these experiences influence education and youth policy and practice will be discussed.

The symposium will consist of the following three papers which in each case are based around an analysis of key
issues within and across our 6 countries. The first paper focuses on the conceptualisation and facilitation of youth
activism; the second on education about and for civic activism; and the third on professional issues exploring what
civic educators need to know and be able to do.
Paper 1: Youth activism: A comparative perspective across six countries (Márta Fülöp and Dina Kiwan)
Drawing on extensive literature reviews across the six nations involved in the project, in this paper we will examine
different conceptualisations of youth activism as formed by each nations’ historical-political past and present
contexts. In doing so the paper will address two research questions:
1. How do young people, their educators and policy-makers understand and construct their civic activism, including
the different forms, spaces, expectations, aims, and learning and teaching processes?
2. What are the mobilizing factors and inhibitors of such engagement?
In responding to these two questions, the paper will draw attention to the current literature base, discuss key issues
and make recommendations regarding policy, practice and future research.
Paper 2: Education about and for youth activism: A comparative perspective across six nations (Jasmine Sim and
Ian Davies).
Drawing on extensive literature reviews across the six nations involved in the project, this paper will be concerned
with education for active citizenship within and across the six participating nations. The paper will address the
following research questions:
1. What are the educational benefits and drawbacks of young people’s civic activism principally regarding identity,
capacity and efficacy for individual and social benefit from the local to the global?
2. In light of young people’s constructions of civic activism, what educational processes are apt for optimising the
educational benefits of young people’s civic activism?
In examining these research questions, we will set out what the existing literature base within the six nations tells us
about educating for active citizenship. In addition, we will (i) identify important contextual differences between the
six nations, and (ii) set out some considered suggestions for further research within and across these nations.
Paper 3: Patterns and variations of pedagogical practice for youth civic engagement and activism (Andrew
Peterson and Mark Evans)
Drawing on extensive literature reviews across the six nations involved in the project, this paper will explore:
promising learning experiences in classrooms, schools, community sites; questions of assessment; opportunities for
collaborative professional learning (e.g., networking) to improve practice; and areas of controversy arising for civic
educators. Our analysis will consider various pedagogical orientations/distinctions (e.g., formal/informal,
transmission/transformative, local/global, face-to-face/digital) in relation to the ways in which young peoples’
engagement and activism within their political communities has been, and is, characterised as “changing”. This
review, that links theory and practice, will inform a ‘promising practices’ guide for civic educators.
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Teachers as agents of Change: A case study of Continuing Professional Development programmes for Social
Cohesion in post-apartheid South Africa.
Policy and research initiatives in post-apartheid South Africa require that teachers act as agents of social cohesion
(Sayed et al 2017). This agenda is especially relevant for post-conflict countries where issues of the past, inequality
and reconciliation still dominate the society (Smith et al 2016; Salmi 2000). In that respect, continuing professional
development (CPD) of teachers presents a key tool in enabling teachers to answer this call. There are numerous

policy initiatives in South Africa that address issues of social cohesion in education, and teachers’ roles in promoting
this agenda (NPC 2012). However, CPD for social cohesion in South Africa is a neglected area of research, despite its
importance for building peaceful and tolerant societies. In this context, the paper addresses this gap by evaluating
selected CPD programmes for social cohesion to understand what influences such programmes have on teachers’
classroom practices, and to juxtapose these views alongside stakeholder perspectives of the goals of such
interventions.
The paper is informed by a realist evaluation approach (Pawson & Tilley 1997, 2004) and draws on empirical data
collected in 2017 of three selected programmes, facilitated respectively by a teacher union, an NGO and the
government, in one province in South Africa. The data is complemented by interviews with 30 teachers in seven high
schools, their principals, six policymakers, four CPD programme managers and four facilitators. Additionally, teachers
had been surveyed and programmes and classrooms observed. Preliminary findings of this study highlight the
importance of considering the positionality of CPD programme managers and facilitators regarding the design and
delivery of CPD for social cohesion and the accessibility of such programmes to teachers in post-apartheid South
Africa. This paper aims to contribute to new knowledge about CPD for social cohesion, by inserting theoretically
informed and empirically grounded research into this crucial but under-researched arena.
Keywords: Social cohesion, Teachers, Continuing Professional Development, South Africa
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International student mobility experiences and life trajectories. Life depictions of former Mexican doctoral
students
International Student Mobility (ISM) in Mexico has been financed uninterruptedly by the National Science and
Technology Council since 1970 as a way to foster the country´s development. Over seven thousand Mexican doctoral
students were supported by its flagship international scholarship programme between 1997 and 2008.
A complex understanding of ISM acknowledges that the life-course aspirations of students and the different
dimensions of the social and cultural capital accrued through studying abroad, should be both considered a
fundamental component and analysed conjointly (Findlay, 2012). Moreover, it has been argued that people might
endow their biographies through geographical mobility with the further possibility of having more successful and
creative careers (Beck and Beck Gernsheim, 2002). In connection to these perspectives, this study explores the array

of skills and knowledge that former Mexican doctoral students have acquired through the international sojourn,
their possible transformative nature for the students’ life and its potential implications for social change.
In this presentation, preliminary results from quantitative data from an online cross-sectional survey from a
maximum variation purposive sample, will be firstly shown. They will be put in dialogue with examples from in-depth
qualitative interviews of how former students have incorporated the international experiences to their lives, and in
what ways they have contributed with their communities and societies. This results aid to show how the diverse
backgrounds and individual heterogeneities play a fundamental role in shaping life trajectories after ISM.
Overall, this work aims to contribute with the empirical research providing a new lens to analyse the diverse
outcomes of governmental funded ISM programmes.
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An exploration of migration experience and civic identity among North Korean migrant youths both South Korea
and Great Britain
In South Korea, the number of North Korean migrants has rapidly been growing since the mid-1990s. Schools and
teachers have had to live and work with the unfamiliar migrants. In the specific context of a divided Korean history,
the South Korean government has been seeking to develop an educational system equipped to handle the
challenges of potential reunification and globalisation. In practice, however, most policies are based on assimilation
and focus on aggressive nationalism. Also, there are issues of cultural violence such as collective beliefs and attitudes
that serve to legitimize enmity although they become new Korean citizens legally as soon as they arrive in South
Korea. As a result, young North Korean migrants have faced challenges of adapting and settling into the Korean
society. Despite encountering various challenges while adapting to their new life in England as refugees, on the one
hand, they claim that they are satisfied with their current life because they have found the genuine freedom and
happiness in the UK whether they are British citizens or not. The focus of this study is to reimagine citizenship
education for building sustainable peace in the future unified Korean peninsula through accomplishing social
integration and looking at citizenship education as a tool for nurturing young North Korean migrants to become the
valued citizens. The biographic narrative interview data provides insight not only into the formation of different civic
identities of two different social and political spheres both in public debates and in everyday encounters, but also
into the possibilities available as valued citizens in the united Korean peninsula and the diaspora.
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Service-learning as an educational strategy for advancing citizenship, conscientization and civic agency: A
capability approach lens
There are four decades worth of cross-contextual research that supports Service-learning (SL) as effective
pedagogical practice in universities in the Global North. However, relatively little is explored regarding its potential
to advance citizenship (Nussbaum, 2010; 1997; McCowan, 2012; Annette, 2005), conscientization (Cipolle, 2010) and
civic agency (Walker and McLean, 2013) among students and in the broader society, especially in the African context.
Using the capability approach (CA) as developed by Amartya Sen, Martha Nussbaum and others, this article draws
attention to the potential ways in which SL impacts students in the direction of the above-mentioned values. The
paper uses qualitative data gathered through interviews with 16 lecturers and 4 focus groups with 48 students in
two faculties from the case of one South African university. These results were analysed using core constructs of CA
to determine how SL impacts students’ citizenship, conscientization and civic agency. The findings indicate that
students involved in SL develop capabilities and capacities that cut across issues of citizenship, conscientization and
civic agency, which are fundamental for flourishing individual and wider society. These capabilities and capacities

include inter alia., affiliation, informed vison, social and collective struggle, empathy and caring, dealing with
diversity, agency and aspiration for change in communities. These values are likely to be fostered because SL offers
students opportunities to interact among and between each other, engage with people in need and encounter
complex issues in communities. The study is significant because it contributes to the search for an educational
practice that can enable universities to foster citizenship, conscientization and civic agency. These are critical issues
that need to be cultivated among students in an increasingly connected, complex and unequal world.
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Promoting responsibility rather than accountability in a Metricised environment
Our research examines (re)conceptualisations of professionalism which are evolving in response to an increasingly
metricised HE environment in the UK. Our research examines the split-level nature of these accountability regimes
and the potential for organisational and individual practices to either amplify or mediate these effects. There is a
widespread narrative in the HE research literature regarding the system of performativity introduced by ‘neo-liberal’
regimes of governance, metrics being one supposed manifestation of this process. However, the ‘strong’ form of
neoliberal critique has itself been criticised for overplaying the deterministic effects of these metrics (Grealy & Laurie
2017), and overlooking the local practices which ‘animate’ the competitive regimes of contemporary HE institutions
(Naidoo, 2017). We argue that the prevailing research orientations of individual HE institutions may, when applied to
metrics, pathologise their effects. We examine the ways in which academics negotiate or accommodate their
professional practices and priorities in response to the various metrics associated with teaching and research. We
identify differing forms of professional accountability manifested in individual responses to metrics and give
particular attention to instances of reflexive accountability which tend to be neglected in much contemporary
theorizing (Ranson, 2003). The research considers whether certain organisational practices can contribute to more
productive framing of professionalism in response to the metrics driven HE environment. We also identify the
conditions under which productive alignments are made possible for academics at different career stages.
Ultimately, we propose an alternative to metrics-driven targets becoming little more than another system of
governance. Instead, we argue for a more professionally oriented interpretation of metrics, seeing them as a way to
develop institutional and individual responsibility towards teaching and research practice with a view to develop a
more democratic approach to accountability (Epstein,1993; Beista, 2016).
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Activism, public education and sustainable development: Countering de-politicisation of education among the
‘marginalised’
This paper is based on a multi-sited ethnographic study of education for sustainable development conducted in
2016-18 in government secondary schools in Pashulok, Uttarakhand, India and South Durban Industrial Basin, South
Africa. Both of these communities have experienced on-going environmental threats—Pashulok is home to several
thousand of the approximately 100,000 people displaced by the construction of the nearby Tehri Dam, while the
South Durban Industrial Basin has suffered decades of excessive water, air and soil pollution caused by local heavy
industry. Both sites have witnessed long-standing grassroots environmental justice movements that have politicised
local populations. The study explores what education for sustainable development means in such sites of political
conflict, focusing on the links between local grassroots movements and education provided to children who are
witness to, and often victims of, the environmental threats posed to their communities.

I contend that rather than seeing these, and similar, communities as spaces for ‘intervention’ by outside agents,
their resilience and adaptation can serve as a source of inspiration for sustainability education elsewhere, including
in the ‘Global North.’ Threats to the sustainability of local communities are not abstract notions in these places; they
are everyday reality. What can we learn from the interactions between local political forces and the largely
depoliticised school curricula? How do parents, principals, teachers and learners navigate the rifts between their
lived experience and government curricula in India and South Africa? What understandings of ‘sustainable
development’ emerge in such sites of paradigmatic hybridity? I conclude that public education in both India and
South Africa fails to engage the politics of sustainability, and that in Pashulok and South Durban alike, activist
movements partially fill this void in the face of considerable challenges.
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Schools as Change Agents?Education and Individual Political Agency in Uganda.
knowledge about local and national political structures;As shown in previous research, the predominant focus on
economic empowerment and employment generation through education sidelines the role of education in
enhancing the political agency of Ugandans to make necessary changes to transform their lives in very difficult
circumstances (see: Datzberger 2015, Datzberger forthcoming). There is still little data and analysis on: Whether and
how Ugandans are empowered through educational institutions to participate insociety effectively as active,
informed, critical and responsible citizens? In addressing the issue, we focus on four different aspects of individual
political agency that can be fostered through education: the extent to which education encourages independent
critical thinking; levels of political interest; and the frequency of political and community participation.In critically
discussing these four aspects, we make use of a survey (n=497) that was recently (2017) conducted with
respondents from secondary schools and universities across four different regions in the country. The intention
behind this mode of data collection was to provide insights on how gandans themselves perceive the education they
receive. In addition, data obtained from 89 qualitative interviews inform our analysis. In paying close attention to the
cultural, political and economic (CPE) structures that surround the country’s education sector, we conclude and
highlight why in the case of Uganda, schools have only a very limited contribution towards nurturing an individual’s
political agency. While the majority of respondents felt they critically reflect on societal issues in school, their
knowledge of national political institutions, and in particular on how they would claim and advocate for their rights
as citizens was remarkably low. This begs the question whether strategies to improve the quality of education should
go far beyond PISA and TIMSS results and explore how non-measurable skills such as reflexivity or advocacy could be
further advanced.
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Many ‘peaces’: how recontextualization produces contestable peacebuilding logics and practices in secondary
schools
This paper examines how the recontextualization of international peacebuilding discourses in post-conflict school
contexts yield divergent peacebuilding logics and practices that uncritically reproduce social privilege and division.
Based on observation, document analysis, interviews and focus groups conducted in 2014, seven secondary schools
in Bosnia and Herzegovina (BiH) are evaluated against an original five-item rubric that measures the extent and
coherence of a school’s peacebuilding engagement as reflected in its official educational mission, its stance on
diversity recruitment among teachers and students, its integration of peace themes and pedagogies into the
curriculum, its degree of inter-community engagement, and its de facto policy on peacebuilding participation.
Evaluation reveals significant variation in peacebuilding inclusiveness within and between the schools. This
heterogeneity in peace learning in BiH is partly attributable to the recontextualization of international peacebuilding

discourses among regional education authorities, whose mandates are strongly influenced by political ideologies and
interests associated with BiH’s governing ethnic groups. However, the study finds it is school directors who exercise
day-to-day decision-making power and their often very personal interpretations of ‘peace’ ultimately define which
peacebuilding logic is adopted and operationalized throughout the school, as evidenced by sharp differences in
institutional practice within ethnic communities. These different peacebuilding logics produce contestable ‘peaces’
that feed into political stalemates at the state level. Previous studies have tended to gloss over differences in school
practice. This paper argues that a more nuanced and critical analysis is necessary for tracking how international
peacebuilding discourses translate into local practices. It raises questions about what inclusive peacebuilding in
education really means and requires at the school level, and offers a new tool for assessing and reducing gaps
between peacebuilding theory and practice in educational settings.
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Engineering education for social change: experiences of women students in technical and vocational education
and training
The Department of Higher Education and Training (DHET) in South Africa has conceptualised Technical and
Vocational Education and Training (TVET) as transformative and developmental in addressing unemployment,
inequality and poverty (DHET, 2012). Priority has been placed on increasing access to this form of post-school
education. More women are being enrolled in the traditionally predominantly male fields such as engineering
studies. Until the end of apartheid in South Africa, there was limited technical skills training for women. However,
the main reason behind extending education to previously disadvantaged groups such as women has mainly been
informed by human capital theory. The conception of human capital theory, that women’s technical education
should be fostered because this will contribute to employment creation and economic growth is put under scrutiny
in this paper. To foster broader outcomes, engineering education needs to be multi-dimensional, be instrumentally,
intrinsically and socially useful (Walker, 2015). This paper reflects on the experiences of women students as well as
their valued capabilities in order to make a case for a capabilities informed TVET education. I draw from SDG Goal 4,
to explore if TVET in its present form can foster education for sustainable development. From the preliminary
findings, women students have indicated that they have benefited from TVET. TVET has opened opportunities for
further studies, employment as artisans and entrepreneurship ventures. However, in most cases this is not what
actually happens. Does TVET provide an educational experience that encourages women to take control of their
lives? It is emerging that this is being fostered but to a limited extent. To an extent, TVET can be viewed as
reproducing the unequal power relations that exist in society. This can be seen through male dominance in
classrooms and lack an educational experience that empowers women students as critical, imaginative thinkers or
social activists.
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Internationalisation of Higher Education through Academic Mobility and Knowledge Diplomacy: 50 Years of Study
Abroad between Japan and the US
Internationalisation of higher education through academic mobility is a pivotal strategy to cultivate knowledge of the
host country and world. The traditional personal outcomes of academic mobility, such as broadened perspectives
and knowledge, improved foreign language ability, intercultural and interpersonal skills, and the ability to live and
work in diverse cultural settings, provide the foundation for a contemporary social benefit: knowledge diplomacy.
Unlike cultural diplomacy and soft power that emphasize the power paradigm and admiration between the host
country and home country to advance political and economic agendas, knowledge diplomacy places priority on the
mutual benefits of all actors in the creation of an understanding of the host country and world through
transformative international experiences.

This study aims to explore the long-term impacts of study abroad through a lens of knowledge diplomacy. It draws
upon original data sources on the two-way flow of US and Japanese one-year study abroad students from the 1960s
to 2010s. Phase one, which focuses on the subsequent lived experiences of US study abroad participants in Japan,
employs a sequential explanatory mixed method design with an online quantitative survey and follow-up qualitative
in-depth interviews. Phase two, which focuses on the life paths of Japanese study abroad participants in US, is
currently in the early stages and will utilize the same research design as phase one. The study provides empirical
evidence that illuminates how the personal impacts of study abroad (academic, professional and personal
development) form the base of knowledge diplomacy through the creation of an in-depth understanding of the host
country and awakened consciousness of the world. The findings are salient given the current imperative for the
cultivation of individuals with knowledge of the world and cultures outside of their own to engage with an
increasingly diverse society both at home and abroad.
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How can we quantitatively assess learning at scale among refugee communities? Insights from a recent pilot in
Uganda.
Focus
Research on education among refugee populations has provided important insights into the lived experiences of
children and their families, and the multidimensional barriers that they face. Among quantitative studies to date,
attention has focused primarily on inputs into education, such as finances, teaching resources, and school
conditions. This leaves an important gap: we still need quantitative findings on learning outcomes at scale, and to
find robust but practical methodological tools that can enable this.
This proposal seeks to address this gap by focusing on lessons learned from a recent pilot of a citizen-based learning
assessment in Uganda. We seek to answer the following questions:
1. How, if at all, should learning assessment surveys be adapted when working in conflict/refugee contexts?
2. What, if any, additional measures need to be taken in carrying out such a survey?
3. What lessons can this pilot offer for future learning assessments in refugee settlements?
Data
This study is based on a pilot learning assessment conducted in the four largest refugee-receiving regions in Uganda.
Uganda is perhaps particularly interesting among refugee-hosting countries: it now has the largest refugee
population in sub-Saharan Africa, and it has particularly progressive policies for resettled populations (UNHCR 2017,
UN Women 2017, World Bank 2016).
In terms of sample size, the pilot aimed to survey a total of 1,200 refugee households, 1,200 non-refugee households
(for comparison), and 120 schools. The learning assessment, on foundational literacy and numeracy, targeted all
children age 3–16.
Analysis
Initial findings suggest that citizen learning assessments in refugee households are feasible, subject to sensitivity and
contextual awareness. Sampling frames and survey tools must be adapted for the diversity among refugee
populations, and the knowledge to design and conduct such assessments successfully is contingent upon the
inclusion of local refugee citizens.
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Quality Assurance in Higher Education with focus on Students Engagement in Quality Learning: A Comparative
Study involving Students in Angola and in other International Contexts (Portugal, Cuba and United Kingdom)
This research project aims to investigate quality assurance in higher education in Angola and in other international
contexts (Portugal, Cuba and United Kingdom) with a focus on student engagement in quality learning. The research
is framed within the scope of comparative research, and it is developed in a context where higher education system
has been influenced, firstly by more than 27-years of civil war, armed conflict and poverty; and by the current trends
of market economy, globalization and neoliberalism.
Framed within the scope of international comparative research, this study is designed with a pragmatic approach,
involving mixed research methods (quantitative and qualitative). The study explores the challenges generated by
conflict, crisis and times of uncertainty by investigating possible factors influencing or hindering student engagement
and quality learning practices in Angola and in other contexts, in view with Pierre Bourdieu (b.1930) argument that it
is only by studying practices that we can see the connection between structure and action (Calhoun, et.al., 2006;
259-264).
Drawing from the notion of student engagement supported by vast theoretical and empirical research, the study
explores two components of student engagement: i) what students do: the time and energy that they devote to
educationally purposive activities; and ii) what institutions do: the extent to which they employ effective educational
practices to induce students to learn (Kuh, Kinzie, Schuh & Whitt, 2005).
The analysis is grounded on the Social Critical Theory of Michel Foucault (b. 1926); the Sociological Theory of Pierre
Bourdeieu (b. 1930); and in the Institutional Theory, with the works of Paul J. DiMagio (b.1951), Walter Powell
(b.1951) on institutional isomorphism and Niklas Luhmann (1927-98) on the notions of institutions as complex
interdependent systems. The rationale in selecting these theories relies on the presumption that quality assurance in
HE is a multifaceted process, encompassing technical and political dimensions; they are conditions, forms and
consequences of power relations and of power structures, functioning within dominant and hegemonic discourses
and relationships. Data gathered from the study is expected to increase understanding of quality assurance systems
and practices in Angola and in conflict affected countries.
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‘In Rights We Trust’ teaching and learning about children’s rights in Primary and Higher Education as
transformative experience and opportunity for civic agency.”
Article 29 of the UNCRC requires duty-bearers to support children ‘for responsible life in a free society (..)’. The
urgency of fulfilling these goals appears of great significance in current times, particularly in light of recent events,
above others the rise of the far right, the denial of climate change (Boussalis and Coan, 2016) and the refugee crisis.
Concerns linked to the current political climate have broaden the public interest on children’s presumed apathy and
on the role that education might play in supporting conscious citizenship and social engagement, of children and
adults alike (Kirk, 2016) (Gambino, 2016) (Monkovic, 2016).
There is in fact a growing belief that civic education can not only drive social change but also prevent subjugation
and disengagement (Pew Research Centre, 2014) (Grover, 2007) (Covell et al., 2011).
Reflecting on my teaching practice, I suggest that the engaging with children’s rights is for students and academics a
transformative experience not only influencing their future practice with children, but their everyday lives. In this
article, I therefore explore experiences and views on the perceived role and impact of children’s rights education for

Early Childhood students and academics. Engaging in participatory methods, this research creates spaces for
reflection on the learning experiences and applications deriving from the teaching of this subject in HE. Moreover, it
explores perceptions on the role of a rights based education in the creation of opportunities enabling and realising
children’s civic agency (Alderson, 1999).
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INGOs building education state capacity in Afghanistan, problems and prospects.
Capacity development is viewed as a means to improve sustainable access to quality education in conflict and post
conflict states. Capacity development is intended to supports government actors to be more effective in creating
policies to improve education systems. INGO’s (International Non-Governmental Organizations) play a crucial role in
this regard, particularly in various ways including supporting formulation of policy, budgeting, building government
capacity, as well as education provision. Much aid in conflict context is spent on supporting INGOs to develop state
capacity to rebuild education systems. However, there is little research that grapples with “the security and
development needs of the social, economic and political context” (Davies, 2009, p.6), in relation to education
capacity development in conflict-affected countries.
In this context, the paper is based on research conducted for a doctoral study that focuses on the role and programs
of INGOs working in the education sector intended to support the capacity development of government officials.
This paper aligns itself to the BAICE’s Education in conflict, crisis and times of uncertainty (Education, conflict and
peace building) theme by focusing on the neglected topic of how INGOs support state capacity.
Using the theoretical work produced by Novelli et al (2014), Davies, (2009, 2011) and Rizvi et al, (2010), this paper
provides an empirical analysis of the role of INGOs in the complex context of Afghanistan. The research utilizes a
case study mix method approach, drawing data from interviews, questionnaires and documents. This paper argues
that global and local actors influence the implementation of education capacity building programmes by INGOs in
Afghanistan, and the effects can be seen when examining education policies. This paper contributes to the
understanding of how capacity is developed by INGOs in conflict-affect countries, in a globalising context in which
nation state autonomy is challenged.
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Prospects and Perils: Differences in Perceptions of Global Citizenship Education Among Teachers from Different
Education Sectors in Israel
Over the last few decades, global citizenship education has become a widespread educational trend in many
countries around the world and sparked a vast scholarly interest (Gaudelli, 2016; Myers, 2016). This phenomenon is
a form of internationalization, and is usually framed as a response to globalization, immigration and technological
developments which facilitate exposure to the world (Goren & Yemini, 2017). In 2014, UNESCO announced its 2030
sustainable development goals for 2030, which specifically refer to GCE as one of the organization’s main points of
focus for the coming years, particularly concentrating on its potential for minimizing extremism and mitigating
conflict.
In Israel, which has a highly divided education system- most notably separating Jewish Religious, Jewish Secular, and
Arab students- GCE has not received any formal recognition by the Ministry of Education, despite the unique
advantages it may offer in conflict ridden, diverse, and multi-cultural states.

The current research utilized a comparative grounded theory analysis of twenty semi-structured interviews to
compare the perceptions of GCE among teachers from the largest sectors in the Israeli education system- StateSecular, State-Religious (Jewish), and Arab (which includes Muslim and Christian students).
The results reveal fundamental differences in the ways teachers from the different sectors perceive GCE, its goals,
and its potential benefits and risks. These differences are not unique to the Israeli context and can shed light on the
potential discrepancies in understandings of, and openness to, GCE among minorities and marginalized groups in
other contexts and highlight some of the ways in which religious (particularly Jewish and Muslim) discourses are
perceived as supportive or contrary to global citizenship by teachers. This study highlights the importance of
acknowledging context and culture when developing policy related to GCE, in order to take advantage of its benefits
for highly divided societies.
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Voices of the Unheard: the Education of Syrian Refugee Students in Jordan Beyond Numbers
Amidst times of uncertainty and migration, education carries a fundamental yet complex role. The educational
spaces that refugee children occupy have the capacity to empower, teach, and change the futures of communities.
These same spaces can also threaten the globally-recognised purpose of education and the efforts we invest into the
Sustainable Development Goals. The SDGs point to the importance of well-being, quality, inclusion, and equity
within education. However, rising dropout rates, growing social tensions, and alarming cases of exploitation of
children amongst conflict-affected settings depict a challenging reality. By sharing the findings of my PhD study, this
paper sees the need to adopt more innovative and contextualised approaches to assessment should SDGs be met.
The PhD study explores the well-being of Syrian refugee children attending secondary education across four doubleshift schools in Jordan. By using visual-based methods with 80 participants, aged 13-16, the lived experiences of
Syrian refugee students were portrayed through students’ own perceptions, emphasising the importance of student
voice. This paper draws on students’ reflections, including the value they attributed to their current education
initiative, and the positive and negative impact they believe it has had on their well-being, aspirations and future
education prospects, and self-perception. The study also included classroom observations and five teacher
interviews to provide a rich description of these school settings.
By building on these findings, the paper highlights the dire effects of current refugee education in Jordan, including
issues of segregation and discrimination, on the well-being and aspiration of Syrian refugee students. Additionally,
the paper also shares examples of positive instances of integration and the subsequent impact on both communities.
Lastly, the paper discusses the importance of contextualising goals and listening to student voice, which continue to
be largely unheard by those seeking to meet the 2030 Agenda for Sustainable Development.
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Analyzing the Impact of USAID Led Teacher Education Reforms on the Epistemology and Tolerance level on
prospective teachers in Pakistan
Extremism in Pakistan has been a major concern as it links to terrorism and religious fundamentalism. Historically,
fundamentalist discourse promoted religious authority and fixity of knowledge, which was used by military dictators
to legitimize their military coups. Politically motivated religious and government schools target young venerable
minds; systematically shape their epistemology to the fixity of knowledge; provide them the knowledge that aligns
with their political agendas, and encouraged them to violently react on anything or anyone that contradicts their fix
knowledge. Teachers play a vital role in shaping students’ epistemology by transmitting the politically informed
knowledge which is embedded in curricula. The effective shaping of students’ epistemology also depends on

teachers’ epistemological beliefs, which they have developed during their teacher trainings and education.
Realizing the importance of teachers in challenging the extremist forces deeply embedded in social fabric of
Pakistan, USAID has focused on reforming teacher education and spent around $75 million since 2009. Along with
many other initiatives, the most significant is the replacement of old traditional teacher certificate courses with new
four year B.Ed elementary and secondary degree programs for pre-service teachers. Although the USAID led teacher
education reforms have been studied from different dimensions, i.e., aims & objectives of the reforms (Fazal, Khan,
& Majoka, 2014) , teacher educators’ perception of reforms (Reba & Inamullah, 2014), impact of reforms on social
status of teachers (Khalid 2014), sustainability of reforms (USAID 2008), the implications of such reforms on
extremism have not been studied yet. This study specifically focuses on understanding the philosophy that drives
these reform initiatives, (2) locates it in policies, curriculum, instruction, and assessments of new B.Ed (Hons)
elementary program , and (3) exams the extent to which the new B.Ed (Hons) elementary program shapes student
teachers’ epistemology, and their attitude towards the fixity of knowledge.
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Migration and educational outcomes. Assessing the impacts of refugee status on learning in Uganda.
About half of the sixty-five million estimated forcibly displaced international migrants are children of school-going
age. Tackling the education-related challenges such children and their families face is a real priority for international
development today, or else achieving quality education for all might remain a distant dream. In this cross-sectional
study, we analyze data from the recently-concluded Uwezo baseline assessment of basic competences in four
districts hosting forcibly displaced persons in Uganda. Using a number of variables to proxy for refugees’ levels of
integration in the host communities, we find associational evidence of a significant role played by local integration
on the education outcomes of refugee children – including school attendance and proficiency in basic reading and
counting. These findings bring into critical focus, at a global stage, the importance of host country national and subnational policies and practices on such integration aspects as language of instruction in school, and refugees’
involvement in local economic and other social activities.
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Learning from our children: Zimbabwean young migrants navigating education and employment in the UK
The successful integration of migrants and their children particularly in the labour market is increasingly a matter of
social and economic importance for host countries. In this regard, reviews on the educational attainment and labour
outcomes for migrants (OECD 2007a, 2008) have observed that it is often difficult to achieve integration for persons
who have migrated as adults, because of their non-transferrable educational qualifications and skills. For example,
research on the lived experiences of Zimbabwean adult migrants to the UK has revealed mixed outcomes showing
how a significant number of those with Zimbabwean highly valued degrees and work experience often found it
difficult to access the UK labour market. While adult migrants who attained a UK degree were found to have better
employment prospects they tended to choose careers in the social and healthcare sectors which guaranteed them
work, thereby shying away from the more competitive fields such as the hard sciences.

While not much has been written on the educational and labour market outcomes for migrant children, research has
observed ways in which family background such as the education and socioeconomic status of parents may shape

students’ educational expectations and achievement (Coleman, 1999). This paper is based on narratives of 20
Zimbabwean young migrants with UK degrees. Drawing on Bourdieu’s notions of cultural capital and habitus it
explores their navigation of the UK education and labour market environments and addresses the question of how
their parents’ habitus impact their journeys and how their UK-based habitus may account for their labour market
successes. Findings show that despite their parents’ traumatic journeys and socio-economic circumstances they are
able to realize educational success in some of the highly competitive disciplines and navigate the UK precarious
labour market. It can be argued that a combination of opportunity and age positions young migrants to develop an
appropriate habitus which makes them competitive in the host country. Their interesting experiences may help
provide insights into the evolvement of a Zimbabwean diaspora habitus.
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Capacity Development and Organisational Change in Support of Conflict Sensitive Education
Education was once considered a neutral, technical activity; yet, over the past decade, the international education
agenda has shifted in line with the wider 'do no harm' debate to recognize education's potential influence over
spheres of security, governance and economics. With 1in3 of the world's 121 million out-of-school children living in
fragile or conflict-affected situations (GPE,2016), the relationship between education and conflict has received
targeted efforts. Yet, despite academic and practitioner focus, Reisman and Janke (2015) stress that conflictsensitivity still needs to be "better understood and adopted by all partners." This paper explores the necessary
processes required to 'institutionalise' conflict-sensitive practices within education-focused humanitarian
organisations, highlighting key obstacles and opportunities.
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Teacher Professional Development in Refugee Contexts - A Case Study of Palestine Refugees in Amman, Jordan
This paper explores the impact of teacher professional development in refugee contexts. Understanding pedagogy as
both teacher belief and practice (Alexander, 2001) this paper explores Palestinian Refugee teachers pedagogy in
response to UNRWAs School Based Teacher Development(SBTD) Programme. Currently there are 17 million schoolage refugees, internally displaced peoples and members other populations of concern (ODI, 2016:7). For Goal 4 of
the Post-2015 Sustainable Development Goals to be fully achieved there must be acknowledgement of refugee
education and their teachers. While the International Network for Education in Emergencies(INEE) offer
recommendations for quality teacher professional development in crisis settings (INEE, 2015), this paper responds to
the call for more research(p.151).
To understand the interacting factors on teacher belief and professional development a model of teacher belief was
created using literature on teacher belief and effective professional development. Linking teacher core belief,
identity and their context, this model also answers calls for holistic and contextual understanding of teacher
professional development (Johnson et al, 2000:187). As a consequence, when the impacts of the SBTD Programme
on teacher belief were evaluated, showing that these elements were also seen to have impact on the attitude and
participation of School Teachers in relation to the programme.
In the context that Palestine Refugees find themselves in, this paper highlights the importance of teacher
professional development that is contextually sensitive and linked to the self-identified needs of School Teachers.
The pursuit of quality education in refugee settings remains challenging, this paper shows that through the
consideration of context and individual teacher belief and identity there are opportunities to impact classroom
practices in these settings.
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Radicalisation through education: The impact of IS activities on education in Afghanistan
As the global attention is concentrated on Islamic State (IS) activities in Syria and Iraq, the IS fighters seem to be
exploiting the conditions of state fragility in Afghanistan to expand their influence in several districts. It has been
reported that IS has a significant dominance in 11 out of 24 districts in the eastern province of Nangarhar where,
they control all aspects of community life including, education. Drawing upon qualitative interviews and focus group
discussions (N=31) in Kabul and Nagarhar which is considered the IS headquarters in the region, this paper explores
the multitude of ways IS is controlling educational processes in Afghanistan. We find that both state and non-state
actors compete for control over education, both formal institutions as well as social and cultural discourses about
learning. Unlike Taliban who have the nationalist agenda against Western interventions (of all kinds including,
education), the IS approach to radicalisation seems to be much more strategic, ideologically broad and aimed at long
term political gains in the form of a 'Caliphate'. Through their brutal tactics, IS fighters influence access, contents and
pedagogies to establish their Jihadist ideology, which underpins a wider religious and political justification of the
'struggle' against the West and production of a new generation of jihadists. Our research finds that rural
communities in Afghanistan play a critical role in shaping the political terrain such as, establishing the conditions
under which state sovereignty is contested, negotiated and challenged. As such, they serve the dual purpose:
strengthening state authority by sustaining public services including, education; and creating a space for non-state
actors to promote alternative ideologies. Finally, we argue that understanding the latter can contribute to critical
reflection of the existing education policies and reclaim educational spaces for Afghanistan's peaceful future.
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Educational marginalisation of conflict-affected children in Syria: Politicisation of evidence
This paper examines how aid agencies and donors use empirical evidence and account for decision-making in
education planning in a politically contested environment of Syria. Whereas the Syrian government has deliberately
denied humanitarian access to opposition-held areas, some major donors, sympathetic to certain groups in the
opposition, finance humanitarian aid to those areas and are reluctant to deliver aid in government-controlled areas.
These contesting interests create political tensions around production of and access to reliable data and raise
questions about how evidence is used in education planning.
Substantial research on international aid and effective implementation suggests that the use of scientific
measurement – i.e. observable data and research on ‘what works’ – is imperative in aid policy and practice.
However, it also reveals that different forms of power often come into play in the process of evidence generation,
evaluation and use – i.e. data manipulation and denial of access to particular information. Arguably, the interplay
between power and evidence that is embedded in social development realms becomes infused with political
disputes in conflict settings. However, little research has examined how the evidence base is practised and
negotiated under these conditions.
The paper draws on semi-structured interviews with practitioners from UN agencies, NGOs and donors delivering aid
to education in the Syrian crisis context. It employs Roy Bhaskar’s critical realism as a theoretical framework to
illustrate that the real world can be stratified by three domains of reality – the ‘empirical’, the ‘actual’ and the ‘real’.
The paper attempts to locate the accounts practitioners present within these three domains and problematize
dominant aid practice in which educational needs and priorities are often interpreted and identified on the basis of

empirical evidence. The paper invites critical reflexivity and allows for awareness of the underlying discourses that
are beyond empiricism.
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Teacher governance for peace-building: recruitment, deployment and social cohesion
Teachers play a central role within education systems as actors whose recruitment and deployment can serve to
redress the past and promote equity within conflict affected contexts. This paper reviews polices and mechanisms to
provide for an equitable and socially just distribution of teachers to schools, providing a synthesis of research from
South Africa and Rwanda for a joint ESRC-DFID funded project. This was conducted through a documentary review of
relevant policies and interventions alongside 25 semi-structured interviews with policymakers, academic experts,
teachers, unions and NGO's.
This synthesis of country case studies investigates how teachers are being deployed and governed at school sites
most in need, with a focus on hard-to-fill school sites such as in rural and violence-affected areas. Across these gaps
between communities the governance of teachers is characterized by high levels of disparity in the conditions and
distribution of the workforce. Drawing on the data, it highlights the themes of rurality, gender, decentralization,
working conditions and the relationship between policies as a whole and teacher governance in which various
incentives for their recruitment and deployment seek to operate.
The analysis highlights how the design and implementation of teacher recruitment and deployment intentions is
conditioned by contextual political economy factors. First, it highlights how forms of segregation based on race and
ethnicity, violent conflicts and political settlements emerge from the stratified inequalities embedded within
educational systems deeply marked by processes of colonization and decolonization to shape teacher governance.
Second, it explores ways the political economy of both contexts explains disjunctures between intentions and
outcomes (intended and unintended). Thirdly, this critical political economy perspective on transitions and the
intersection of education, conflict and peacebuilding interrogates why progressive intentions to equitably distribute
teachers flounder in the struggles between contending social and political forces and factors at local levels.
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Engaging Teachers in Peacebuilding and Social Cohesion in Rwanda and South Africa
This paper focuses on teacher agency for peace and social cohesion and how has this been integrated into broader
policies and practices in conflict-affected environments like South Africa and Rwanda. It specifically asks what is the
role of teachers in peacekeeping and social cohesion and how has this been integrated into broader policies and
practices in conflict-affected environments like South Africa and Rwanda? Drawing on findings from an ESRC-funded
project on 'Teachers as Agents of Peacebuilding in Rwanda and South Africa', the paper explores various educational
tensions that affect teachers in areas with histories of conflict, and asks how engaging teacher agency may lead to
more sustainable and just peace and social justice. The paper pays particular attention to how diverse narratives of
peace and social cohesion in post-genocide Rwanda and post-apartheid South Africa impact on how teachers
interpret the curriculum, what teachers teach, what textbooks they use, the conditions they teach in, and how this
relates to fundamental questions about equity and reconciliation in post-apartheid South Africa and post-genocide

Rwanda.
The paper draws upon data collected over three years in Rwanda and South Africa as part of a DFID/ESRC-funded
project on education and peacebuilding in post-conflict societies. The data includes interviews with over 50 policymakers, a review of policies, interviews with over 200 teachers, learners, student teachers, teachers and teacher
educators, and empirical quantitative data from questionnaires administered to over 300 student teachers and
practicing teachers.
In reviewing this evidence, the paper seeks to strengthen the knowledge base on the key issue of teacher policy and
practice in conflict affected contexts. The data illustrates some of the tensions and trade-offs governments and
policy-makers face in activating teacher agency for peace and social cohesion in deeply unequal contexts marked by
legacies of conflict which cast a long shadow over the contemporary setting.
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AFLA - Assessment for Learning in Africa: Improving Pedagogy and Assessment for Numeracy/ Mathematics in
Foundation Years.
This paper reports on the Western Cape component of the Assessment for Learning in Africa (AFLA) project that
focuses on Assessment for Learning (AfL) in challenging contexts. The project is a collaborative project between
Oxford University, Aga Khan University, Tshwane University of Technology (TUT) and Cape Peninsula University of
Technology (CPUT). The project aims to investigate how teachers can develop and sustain high quality AfL teaching
practices towards enhancing the learning of mathematics. Although the evidence shows that formative assessment
can improve attainment, questions remain regarding the implementation, replication and scaling-up of teacher
assessment capacity development programmes.
The project is being conducted in challenging contexts in Tanzania (Aga Khan University), Gauteng (TUT) and
Western Cape (CPUT). In the Western Cape, teachers at six poor rural primary schools in the Cape Winelands area
were selected to participate in a two-year AfL programme. The programme comprises three components, viz. five
workshop/ training sessions, classroom-based implementation and classroom-based support.
Towards the end of the first phase of the project, we have found that teachers are taking to the new AfL techniques
and strategies and are implementing them but at varying levels of complexity. Some of the reasons for this are
competing priorities of the teachers, language and context, and the perception that the programme is lumping ‘extra
work’ on the teachers.
Also, in the Western Cape language, both in delivery and materials, play a role in the level of engagement of the
teachers. The timing of the sessions is also a factor that needs to be addressed. Finally, initial indicators suggest that
factors such as context crucially affect implementation levels.
Key Words: formative assessment; assessment for learning; learner engagement; professional development;
teachers’ practice.
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Comparing professional knowledge traditions and their implications for subject teaching in Englamnd and
Germany
Professional knowledge in education in England has two dominant sources of production. First, what Whitty and
Furlong (2017) call the new science of education, which promises to find out ‘what works’ through the application of
rigorous research, typically in the form of randomized controlled trials and systematic reviews. This is an example of
what Bernstein (1996; 1999) calls ‘regional’ knowledge. Second, a practical knowledge tradition which includes the
‘competencies and standards’ model ascendant under neoliberalism, what Bernstein calls ‘generic knowledge’. This
leads to a responsive professionalism, facilitated by the tests and associated technologies. German educational
thought, what Bernstein calls a ‘singular’, has traditionally dominated in Germany, where professionalism has
remained relatively autonomous, emphasising reflective decision-making. More recently, whilst some continue to
resist the use of test data to discern ‘what works’ this and evidence-based practice are increasingly valued, and
represent the emergent position.Four state schools, two comprehensive and two grammar, in each of England and
North Rhine-Westphalia, Germany were selected as representing a similar geographical, sociocultural and economic
diversity for each country. Two mathematics lesson observations followed by teacher interviews were conducted in
one class of 13 year old children in each school to ascertain the dominant instructional and regulatory discourses in
classroom curriculum and pedagogy (Bernstein, 1990; 1996). Three boy-girl student-pairs in each class, were then
selected; as low, middle and high-attainers by their teachers (where attainment is their anticipated test score level).
Teachers and student-pairs participated in an extended semi structured interview following the second observation.
Our analysis explored the place of professional knowledge alongside the subjective experiences of students in each
country, considering how the professionalism discourse shapes vertical and horizontal mathematics discourses. We
contrast student groups and school types. We do this to understand the effect of each professionalism discourse on
inequalities student achievement.
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Transforming higher education pedagogy for critical thinking: perspectives from Ghana, Kenya and Botswana
Following significant expansion of higher education systems across Sub-Saharan Africa in recent years, countries now
face the significant challenge of maintaining and enhancing quality of provision. In particular, universities are
working to move from traditional transmission-based approaches to more learner-centred ones, and thereby
develop so-called 21st-century skills such as problem solving and critical thinking. However, little is known as yet
about the factors that facilitate and constrain the translation of policy discourses about innovative pedagogy into
changes on the ground in teaching and learning practice. This paper reports on a longitudinal study of universities in
Ghana, Kenya and Botswana. While the study involves a mixed methods design, this paper will present only the
findings of the qualitative phase of the study, involving interviews with lecturers and senior management, and focus
groups with students. Participating in the study are departments and faculties in public and private universities that
have implemented pedagogical reforms, and matched departments/faculties that have not. Initial findings show
that, despite common portrayals of rote learning and the ‘yellow notes’ phenomenon, there are institutions in all
three countries which incorporate a wider diversity of practices, including problem-based learning, collaborative
group work and, in some cases, explicit teaching of critical thinking. Nevertheless, as expected there was in many
cases significant divergence between the official institutional policy and practice, with a number of lecturers
unaware of initiatives underway in the departments, and students in some cases resistant to changes. Diversity in
this regard is linked to a variety of factors, including institutional type, the extent of inclusive and dialogical relations
between staff, the existence of pedagogical ‘champions’ in departments, disciplinary area and age of lecturer. These
results offer important insights into the factors likely to constrain (and, potentially, enable) similar policies and
practices elsewhere in the region.
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Exploring Global Discourses and Local Women's Narratives on Education and Development in Nepal
Development in Nepal is an ineludible issue, deeply imbricated in both discourses and practices (Fujikura 2001; Pigg
1993; Shrestha 1995). Starting from the colonial influence from the British Empire, through its ‘opening’ in the 50’s
and 60’s to the international “agents of development”, until becoming nowadays one of the most prioritized
countries for international aid intervention worldwide.
Education emerges as the main ingredient on both development discourses and practices, and it particularly applies
to the situation of girls and women, through programs targeting the promotion of access to schooling in the rural
areas of the country (Robinson-Pant 2000). This paper explores the discursive construction of development and
education categories in Nepal, through the analysis of narratives of 10 Nepali women, from rural and urban spots.
We identify common trends and singularities in the way they describe their lived realities, focusing on education and
development.
Findings show narratives that are clearly intertwined, where education appears to be closely linked to development.
Both are conceptualized as external and dichotomic, and women apparently situate themselves as passive
recipients. Predominant narratives mainly refer to material issues, but some women’s views bring about political,
personal or social issues and dimensions. Methodological challenges also arise concerning the limitations of
approaches based on interviews when exploring narratives and the need to situate them within a wider
ethnographic context.
The paper shows how global and institutional discourses are assumed and internalized by the people, as outcomes
of cognitive imperialism (Battiste 2005). However, it also reveals how women negotiate, re-signify and challenge
such discourses from their particular local realities and experiences as active producers of meaningful cultural forms.
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Transnational networks in Indian education and development: historical perspectives
This panel addresses the conference sub-theme of Global Policy Agendas and Sustainable Development Goals by
focusing on the interdisciplinary contribution of historical perspectives to contemporary debates on global education
and development. It illustrates how the concept of ‘development’ – child development, social development,
community development – has been constituted, connected, and contested over time. Each paper offers a
transnational historical analysis of Indian education reform and experimentation, tracing the politics and networks of
people and ideas. The papers focus on conceptions of childhood, early childhood education, gender, and education
for rural regeneration and development, and in each the emergent scientific and political approaches of these ideas
are brought to bear on the global project and practices of ‘development’. Together, the collection of papers
acknowledges and sheds light on the ‘lively international traffic in educational ideas and practices’ (Alexander, 2001,
508) that existed in late colonial and post-colonial periods. We discuss how emergent scientific expertise and

authority, and formations of professions, disciplines and networks, have shaped the field of comparative and
international education. Reflecting on the current Sustainable Development Goals, the papers in this panel illustrate
the importance of undertaking historically-situated analyses if we are to understand the contingencies of
development and imagine its alternatives.
Women’s activism, trans-regional knowledge circulation, and the nationalisation of ‘child education’ in India
(1917-1950s)
Jana Tschurenev
This paper looks at women’s activism, educational reform, and the travelling of pedagogical ideas in the field of early
childhood education – that is, the provision of care and instruction for children of the age group 0-5 outside the
home. Tracing three influential currents in the field of (social) pedagogy, it points to the complexity of trans-regional
exchange processes in the inter-war and early post-colonial periods. This includes, firstly, the proliferation of the
Montessori Method, and, secondly, the emergence of ‘social work’ as a field of women’s professionalism and
voluntarism. Finally, the paper analyses tendencies toward a ‘scientification’ (Verwissenschaftlichung) and
institutionalisation of care-work within the framework of nation-building.
‘Our Common Problem’?: The role of transnational networks in gender and education policy in India in the second
half of the twentieth century.
Rosie Peppin-Vaughn
Girls’ and women’s education has grown in prominence in international policy over the second half of the twentieth
century. The role of civil society in policy formation on gender is increasingly being recognised, and this paper first
explores the role of activists and civil society groups in the development of Indian policy on gender and education
since independence. A key question, however, is the role of international organisations and transnational advocacy
networks; not only in terms of the significance for policy development in India, but also in terms of the influence of
Indian activists on international policy and strategies. This paper draws on documentary evidence and interviews
with activists to reveal new dynamics of the interaction between the national and international, and informs existing
theoretical models of national policy development in the context of the growth of international structures. This
suggests a ‘networked’ model in which collaboration between international and national actors with similar agendas
depends on a number of variables, positioning the significance of international organisations as flexible and
historically contingent. Moreover, reflecting in this way on the evolution of the relationship between women’s civil
society organisations and global policy in the decades post independence can also suggest implications for the most
recent phase of transnational organising on gender and education under the Sustainable Development Goals.
The science of childhood and the development of new nations: Lois Murphy, India and the shadow of Bandung,
c.1955
Kevin Myers, ArathiSriprakash and Peter Sutoris,
The Third World was an intellectual project committed to overcoming the legacies of colonialism and developing
newly independent nations into champions of peace and social justice. The acclaimed analytical and predictive
power of psychology offered one potential mechanism for turning dreams of peace and social justice into reality. In
this paper we explore how that potential was understood and how it was applied in practice in the crucial decade of
the 1950s as the countries that made up the Third World sought political independence and cultural autonomy. This
paper explores the neglected work of Lois Murphy, an American psychologist of childhood, who designed and
conducted research at the BM Institute of Child Development in Ahmedabad, India. Her research offers a window
into her understandings of the role of childhood in social development, and the role of social science in shaping
childhood. Her research notes and reports reveal a tension between universalist notions of Western social science as
capable of elucidating social phenomena globally on the one hand, and a preoccupation with preserving local
culture, capturing the uniqueness of childhood in India and finding new paths for development on the other. The
paper explores the tension between universalism and plurality in Murphy’s work. It seeks to demonstrate through
archival study how science was used to ‘neutralise’ and ‘stabilise’ political ideas and thereby acted as a conduit for
intercontinental power during the Cold War.
Education for rural regeneration and transnational flows: Santiniketan (India) to Dartington Hall (England) from c.
1920s
Laura Day Ashley
This paper takes a historical perspective to understand the thinking behind rural regeneration experiments at
Rabindranath Tagore’s educational institution, Santiniketan (West Bengal, India). It also examines the extension of

these ideas and practices at Dartington Hall School (Devon, England) by Leonard Elmhirst with a focus on local
economic development through agricultural, commercial and social enterprise. Drawing on research from Dartington
Hall archives, the paper will explore some of the core principles underlying education for rural regeneration,
including (i) rootedness to the immediate natural and cultural environment; (ii) the importance of both global and
local connectivity; and (iii) the role of the arts and creativity in education for freedom, empathy and democracy. The
paper will use this historical lens to re-view some of the current ideas, agendas and goals for sustainable
development, consider the contemporary relevance of education for rural regeneration and whether any lessons
might be learnt from this historical understanding for future re-imaginings of global development and sustainability.
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The articulation of the relationship between education and development in the global policies
The principles of the United Nations and UNESCO have a great impact on global agendas for national development,
and education is often expected to play a leading role for poverty reduction. This reflects a broader policy context
globally that tends to emphasise a narrow concept of development, focused primarily on measurable economic
growth, and de-emphasising other aspects of social and cultural change that education can promote. The critical
question is how education can contribute to reducing poverty and delivering social, cultural and economic
development for all people. Clearly, the complex relationship between education and development needs further
exploration. This paper critiques how the notion of education is constructed in the global policies of education and
development in terms of delivering national development. Using discourse analytic approach, this paper examines
how multilateral agencies have articulated the relationship between education and development in the global
policies for Least Developed Countries since 1990. More particularly, how the official links between school education
and development, which includes expected outcomes of school education in relation to development is imagined
directly or indirectly in the policy is the core interest of the paper. In what ways the dominant global logic of
expanded mass schooling for individual upward mobility and national development reflected in global policy is
discussed critically.
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Challenging International Development Cooperation in Higher Education in Cape Verde
This paper aims to explore how development is construed in the discursive field of International Development
Cooperation (IDC) in Higher Education (HE) in Cape Verde.
Under a globalized range of international agendas/policies different interpretations and practices have reconfigured
the discursive field of IDC. Supranational and transnational organizations have been the privileged actors in setting
priorities, strategies and policies, raising the question about the kind of ideological effects and about national
development agendas. Since 2000 that HE in developing countries has been determinant for the economic and
societal development (WB, UNESCO, 2000) and internationalization through knowledge circulation, a crucial factor
for those countries who want to participate in a globalized world (Beerkens, 2004). Despite the fact that in Cape
Verde the first public university was established in 2006, IDC has always played a key role in the development of HEI.
The analysis draws on Political Discourse Theory as theorical-methodological framework (Laclau & Mouffe, 1985;
Howarth, 2000). It focuses on articulation practice to identify and describe discourses that fixate the meaning of
development in IDC in HE. A corpus of ten in depth interviews with political actors of cooperation between HEIs in
Portugal and Cape Verde and documents were analysed.

Accordingly, we propose that the discursive struggle between the fixation of meaning of development by reference
to external (hegemonic) forces and fixation of meaning of development by reference to national identities point out
to two development cooperation discourses, a discourse by resistance and a discourse by accommodation. This open
a debate on the role of knowledge production in HEI in developing countries to support sustainable IDC.
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Is education attainment related to a culture of peace? Evidence from comparative social surveys
Are there any differences in mass values and attitudes concerning peace among different countries? Can educational
level explain these differences? This paper discusses whether formal education attainment is related to the
prevalence of specific values and attitudes related to a culture of peace in sixty countries. Using data from the World
Values Survey, the work has identified significant disparities in the countries' levels of tolerance and support for
violence, which is indeed related to education attainment at the national level. Furthermore, the analysis indicates
the crucial relevance of social inequalities and structural violence for this relationship. Finally, the paper debates
these results in the context of the Sustainable Development Goals, emphasizing the importance of alternative
indicators to monitor countries' advancements.
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Reimagining the current policy of decentralisation in Benin: the perspectives of teachers, parents and education
officials
Beginning 1990, Benin followed the international trend to decentralise its governance system. In the 2009 policy, the
government of Benin articulated the need to devolve and de-concentrate pre- and primary education, among other
sectors. While the Incheon Declaration of the World Education Forum 2015 (UNESCO, 2015, p. 4) points out the
importance of ‘legal and policy frameworks that promote […] participatory governance’, the Sustainable
Development Goals no longer explicitly address good governance. The question of how to achieve ‘free, equitable
and quality primary […] education’ (target 4.1.) in the decentralised context of Benin through an appropriate
institutional setting remains central to my research.
My research explores the context of influences as it relates to educational decentralisation, the context of policy
production and the context of practice(s) (Ball, 1993). This paper draws on 70 extensive bilateral and group
interviews with high and middle-ranking officials from different Beninese ministries, town councils, and school
actors. My findings suggest that centralisation rather than decentralisation is becoming prevalent despite advocacy
by International Organisations in favour for decentralisation.
In this context, this paper focuses on how various actors at different levels involved in delivering pre- and primary
education mediate the decentralisation policy. In particular, the paper explores their vision for ‘free, equitable and
quality primary […] education’ (target 4.1.) in the context of the current policy framework. It argues that the
aspirations of the population conflict with the political will of high-ranking education officials. By giving voice to my
research participants, this paper sheds light on alternative narratives about how the governance of pre- and primary
education in Benin can be reimagined. By doing so, it contributes to the understanding of how participatory
governance may support the target of quality education.
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Agency, education and social justice in contexts of migration: What this may mean for Sustainable Development
Goals
As migration intensifies globally, facets of human development such as health, education, well-being, hunger,
poverty and gender disparities remain issues of concern. As a result, social justice efforts, and the realisation of the
Sustainable Development Goals (SDGs) become constrained. As such, attempts to address any of issues justice or
sustainable development have direct and/or indirect implication on each other. Based on the findings of a case study
on “Lives and educational aspirations of marginalised migrant youth” living in Johannesburg, South Africa conducted
between 2014 and 2016, this paper provides a multidisciplinary conceptualisation of social justice and human
development as critical elements of sustainable development. Using first-hand accounts of 12 marginalised
Zimbabwean migrant youth who completed their O’level education in South Africa, the paper illustrates how an
informal schooling system designed specifically for refugee minors created space for the advancement of young
migrant’s multiple capabilities and well-being. In the same vein, the paper demonstrates how, through individual and
group agency, education can potentially be used as a tool to address injustices and promote human and ultimately
sustainable development. Drawing on Amartya Sens capability concept of agency, complemented by a theorisation
of oppression (powerlessness, violence, exploitation, marginalisation and cultural imperialism) by Iris Young to
understand social justice, I argue that fostering educational capabilities could potentially contribute to addressing
wider issues of social justice in developing countries. To conclude, I demonstrate how the juxtaposition of empirical
lives, and a multidisciplinary theorisation of human development and social justice provides an understanding of the
potential role of education in response to recent global issues of concern, such as migration; thus creating spaces for
on-going dialogue on the potential contribution of education for sustainable development.
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The re-articulation of justifications within the public debate about the free-of-charge policy in Chilean Higher
Education
While neo-liberal and privatisation policies in Higher Education (HE) continue deepening worldwide, the current
Chilean government has carried out a free education policy with the promise of recovering the public and social role
of the HE model in the country. This context represents a particular case in the world in that free-of-charge
education has risen as a re-distributive principle, which seeks to improve the national social justice through a policy
that involves separating family purchasing power from access to educational quality by universal educational state
funding. This work aims to show the public debate around this new policy in order to understand the mobilisation of
arguments around a new structure of legitimacy within HE model. Although this research does not address the
implementation and practices building the policy, the re-organisation of the argumentative principles presents a
good and original opportunity to study the effects and implications of the relationship between HE model and State
and society as the hopes of achieving social justice are placed on this policy. With this objective in mind, editorials
and opinion columns of the main stakeholders within the HE debate, published in the most important newspapers,
were analysed for describing the most relevant differences and similarities with previous HE policies within a 15-year
period. Thematic network analysis was conducted to analyse the data collected, and the preliminary findings
suggested that justifications around the free education policy represent new forms of understanding neoliberal
relationships in a context of policy reform.
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Accountability for gender equality in education: developing an innovative indicator framework for the SDGs
The paper reports on initial attempts to develop an innovative indicator framework for gender equality in education
linked with the Sustainable Development Goals (SDGs), which is to be reviewed through critical participatory
discussion at local, national and international levels. The paper situates this initiative (a collaboration with colleagues
in the UK, South Africa, Malawi, and selected UN organisations) within the debate about the strengths and
weaknesses of metrics and indicators to convey information about complex processes of inequalities. It outlines
some of the institutional resources the development of these indicators require, and poses questions regarding the
opportunities metrics and indicators present for stakeholders to engage with accountability processes concerning
education, equalities and rights. The harsh critique of metrics inserting forms of distancing, distortion, and
deformations of democratisation are placed against the arguments of those who see the development of alternative
metrics around equalities as helping take debates around social justice to new terrains and concerns. The paper
reviews the strengths and limitations of the gender parity indicators in SDG4, as well as the way SDG4.7 is to be
measured according to discussions in the IAEG (the Inter-Agency Expert Group on SDG Indicators).
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Challenging rational choice frameworks in education: the case of the new school admission system in Chile.
Access to an inclusive and equitable quality education is a matter for international research and a global educational
goal (UN, 2015). In terms of educational access and quality, the development of a market-based schools
environment in different countries, reinforces rational choice assumptions and discourses, where parents, as
consumers, choose schools rationally following objective academic quality criteria. Chile has been recognized as an
important case of neoliberal educational policies, with a market based educational system and free school choice,
where, each school has its own admission process and may select students based on academic and social criteria.
Since 2015, the system has been undergoing significant reforms. The Inclusion Law (2015) prohibited student
selection by schools, and created a new online centralised school admission system (NSAS) utilizing lottery
assignment for oversubscription, and giving equal school access to all families to public and private-subsidized
schools. However, school choice, and its rational choice assumptions, remain, as parents select their school through
the NSAS, based on objective information provided through the online platform. This paper seeks to challenge the
dominant rational choice assumptions in school choice criteria from the perspective of the parents, deepening
understanding of their educational quality perceptions, and the influence of the NSAS on said perceptions. 80
parents were interviewed from different social class backgrounds allowing for comparisons across the diversity of
experiences. Interviews were conducted in order to detect the influence of this new system on parents’ definitions
of educational quality. Results show middle-class parents are influenced by the objective school information
provided through the NSAS, but their understanding of educational quality remains strongly influenced by the social
status of schools; while parents from deprived contexts still base their choices on non-academic and practical
criteria. This study challenges dominant discourses about rational choice’s influence on quality and access in
education.
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China in a global education policy field: the case of the national framework of core skills
Driven by a knowledge based economy, in the past decades, education in China witnessed a discursive shift of
depoliticalisation with policies geared towards equipping the future workforce and sustainable economic
development of the country (Li, 2012). Although to a large extent there still exists an exam-focused curriculum in
practice (Zhao, Selman and Haste, 2015), educators in China have been actively seeking opportunities to promote
cultural change to adopt an education system that nurtures children and young people to develop soft skills (MoE,
2014; CSE, 2016).
This paper focuses on one of these initiatives at a policy level. In 2017, working collaboratively with the Partnership
for 21st Century Learning (P21) and SKT Education and Beyond, the China Education Innovation Institute in Beijing
Normal University has recently undertaken research on 21st century core skills for Chinese students (5Cs). Based on
the P21 core skills framework, a series of consultations and national survey with academics, head teachers, teachers
and major employers, the report identifies five core skills, which includes ‘cultural competence’ ‘critical thinking’,
‘creativity’, ‘communication’, and ‘collaboration’.
This paper reviews the development process of the 5Cs framework and aims to explore the rationale of the
identification and interpretation of each skills. Through analysing a series of work-in-progress reports and minutes of
meetings and consultation conferences, the paper illustrates the collaborative policy making approach (Raffe and
Spours, 2007), and investigates how China negotiates its position and establishes its development agenda in the
global education policy field (Lingard, Rawolle & Taylor, 2005).
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Reconceptualising Internationalisation of Higher Education: Voices from three Russell Group Universities in the UK
Given the role of higher education in the creation of sustainable development and the global nature and scope of
sustainability, internationalisation of higher education is imperative for nations to rise to the challenges of
developing a sustainable future and contributing to global initiatives. In this regard, HEIs are perceived as having a
moral responsibility to model sustainability as well as conducting sustainability research and teaching expertise
which contribute towards sustainable national and global development goals (Wright 2009). The context-based
nature of internationalisation means that research is critical to help more clearly define internationalisation of
higher education (IHE) in specific contexts which would benefit local sustainable development with global
possibilities.
However, IHE is both a highly complex and contested concept with its understandings being in constant flux across
contexts and time. Knight (2015, 14) notes the confusion around the concept with the term internationalization
considered to be currently losing its meaning and focus as it is increasingly being used “… to describe anything and
everything remotely linked to worldwide, intercultural, global, or international.” Such confusion is often noted in its
relationship to globalisation (Altbach and Knight, 2007). Drawing on interviews with academic and international
officers at three Russell Group universities in the UK, in this presentation we explore their understandings of IHE and
attempt a reconceptualisation of IHE based on their understandings and practices. In doing so we examine the
different dimensions of inter-nationalisation looking at the institutional structure, in terms of academic and
administrative structures; knowledges, in terms of the production, pluralisation and mobilisation of knowledge and;
the operationalisation of internationalisation. In exploring the inherent complexities, we engage with the tensions
embedded in these dimensions and the ethical concerns presented.
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Difference between the Best in West and East: Comparative Analysis of School-Education systems in Scandinavian
& East Asian Countries
This paper seeks to explore and examine the differences between the two of the most acclaimed school-education
systems, which are, firstly, the Scandinavian contexts and, lately, the East Asian countries. The comparative analysis
is based on the latest The Programme for International Student Assessment (PISA 2015) data which captures various
student level and school level characteristics along with the learning scores across various countries.
In the latest large-scale PISA assessment data on Mathematics scores, the East Asian countries (which includes
Singapore, Hong Kong, Macau, Taiwan, Japan, China, South Korea & Vietnam) occupy the top ranks of the chart with
an average score of 535 in comparison to Scandinavian countries (Denmark, Finland, Norway & Sweden) whose
mean score is at 504.5 units. The two cross cultural contexts vary at various fronts and multiple levels.
This study brings forth and highlights the factors that explain and contribute to the difference in the average
mathematics scores between the two contexts. It also marks the differences at student level and school level
characteristics thus demonstrating the plurality in school-education models thriving for excellence & efficiency over
a ‘one-model fit all’ or a universal or standardised model of school-education systems. It challenges the current
frameworks and interventions adopted in enhancing learning outcomes globally. This work seeks to contribute to
debates on policy focus by arguing for how school-education systems can be different and diverse (rooted and
developed in the own socio-cultural and economic contexts) but also be efficient and best at producing higher
learning scores.
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What does equitable and quality higher education look like in practice? Insights from three Indonesian institutions
This paper explores the role of higher education in achieving the Sustainable Development Goals (SDGs). Its
particular focus is on how higher education institutions (HEIs) enact the twin objectives of equitable and quality
education for all (Goal 4) in practice. The paper is informed by a need to push beyond quantitative equity indicators
such as enrolment and completion rates, or quality indicators such as national accreditation rankings or even world
university rankings, and instead move toward contextualised and locally relevant understandings and targets for
Goal 4. The paper reports on case studies at three Indonesian HEIs, drawn from a sample of non-flagship institutions
representing a range of student demographics in terms of ability, income and domicile: (1) an autonomous state
university which has recently begun to pursue a local development mission; (2) a private health science college run
by a long-standing religious organisation with a clear social justice mission; and (3) a private institute of technology
with strong industry linkages and a religiously-defined educational philosophy. Analytically, the paper illustrates the
way in which structural forces (public-private sector competition in student recruitment, labour market pressures,
governmental regulations), institutional factors (mission, staffing autonomy, organisational culture) and disciplinespecific norms have shaped institutional beliefs and practices in relation to quality and equity. Positive outcomes for
students were observed in terms of (a) a values-driven teaching and learning praxis that goes beyond the neoliberal
discourse of standardisation and employability; and (b) a commitment to recruit poor/disadvantaged students or
serve disadvantaged communities. The paper concludes with a discussion of policy implications for both institutional
leaders and national policymakers.
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Adult Literacy and Development: Structural Problems and Innovative Responses (Symposium presented by BALID)
The British Association for Literacy in Development (BALID) is an NGO promoting adult and family literacy and
numeracy as a basic human right, in the context of development.
Although adult education and lifelong learning are included in the SDGs and have an important contribution to make
to sustainable development, education is still often understood as primarily a matter of formal education in schools,
colleges and universities.
Adult literacy learning programmes are generally underfunded and often hindered by outdated understandings of
literacy and traditional approaches to teaching reading and writing restricted to the memorisation of letters and
phonic decoding rather than working with existing and potential literacy practices in the communities where literacy
education programmes are offered.
In this symposium we address some of the challenges in developing adult literacy learning programmes in different
contexts. We bring together four very different cases of literacy initiatives that address specific problems in
innovative ways.
In Mexico an award-winning bilingual literacy learning programme is offered to indigenous communities. The work
of the programme is analysed and implications for other contexts in the Global South are discussed. The question of
bilingual literacy continues with a presentation about digital materials developed for refugees and migrants wishing
to maintain or develop literacy practices in their heritage languages. The work of adult literacy facilitators (ALFs) is
key to the provision of effective learning opportunities, yet a number of structural problems impact negatively on
their work. Research from Ethiopia examines why ALFs withdraw from literacy programmes citing a complex web of
reasons which cannot be resolved with simple solutions. A pilot adult literacy project in Guatemala enabled
collaborative learning in a small team of ALFs, while the context in which the ALFs worked impacted on the
development of the programme.
‘I Read and Write in My Own Language’: A Case Study of a Non-Formal Indigenous Language Literacy Programme
in Mexico
This research aims to explore and analyse Indigenous language literacy practices for adults in rural communities in
Mexico, targeting an innovative government-led literacy initiative called the Bilingual Literacy for Life Programme
(BLLP), which was the recipient of the 2011 UNESCO King Sejong Literacy Prize. With over 360 distinct linguistic
variants, Mexico’s cultural and linguistic landscape is one of the most diverse in Latin America. This diversity presents
a significant challenge for education policymakers and practitioners when it comes to ensuring meaningful
opportunities for learning in different cultural and linguistic contexts. By means of a qualitative case study, this paper
will uncover the characteristics of the BLLP’s distinct Educational Model for Life and Work, and discuss the
implications this programme might have for the wider landscape of international educational development studies in
the Global South and for adult literacy studies more generally.
Literacy Resources for Refugee and Immigrant Adults: Addressing a Critical Need
Rates of migration of adults with limited education and literacy in their home language to a new country whose
language they do not speak is increasing (UNESCO Institute for Statistics, 2016). Along with the challenge of
developing linguistic competence in their new language, these adults need to learn to read and write – for the first
time in their lives - in a language in which their linguistic competence may be at or below A1 CEFR. Typically
overlooked is the importance of a foundation in home language literacy, even though researchers have documented
considerably more rapid literacy progress for adult migrants who have home language literacy skills that they can

transfer (Condelli et al. 2003; Kurvers et al. 2010). Providing opportunities for development of home language
literacy for these adult refugees and immigrants is connected to a wider initiative, that of heritage language
maintenance. Bilingualism and biliteracy have positive cognitive benefits for individuals, and maintaining one’s home
language has social benefits for families and communities (see e.g. Aberdeen 2015; Bialystok & Barac 2012). Yet
apart from widely spoken languages such as Arabic, Spanish, and Urdu, materials in many of the home languages
spoken by non-literate immigrants are limited or non-existent. This session describes a new initiative that aims to fill
the gap in access to written and other resources in the home languages of this adult immigrant population. A new
international heritage language hub is being established to link users to existing resources and to support the
creation of new resources. The feasibility of establishing and maintaining this hub is now much greater, due to the
availability of digital resources. The presenters will provide a current update on the initiative and invite audience
feedback and involvement.
Aberdeen, T. 2015. Keeping refugee famliies connected through heritage language schools. Paper presented at the
LESLLA symposium, St Augustine, Florida, November.
Bialystok, E., & Barac, R. 2012. Emerging bilingualism: Dissociating advantages for metalinguistic awareness and
executive control. Cognition, 122(1), 67–73.
Condelli, L., H. Spruck Wrigley, K. Yoo, M. Seburn and S. Cronen, S. 2003. What Works. Study for Adult ESL Literacy
Students. Volume II: Final Report. American Institutes for Research and Aguirre International. Washington, DC: US
Department of Education.
Kurvers, J., W. Stockmann and I. van de Craats. 2010. Predictors of success in adult L2 literacy acquisition. In T. Wall
and M. Leong (Eds.), Low Educated Second Language and Literacy Acquisition. Calgary: Bow Valley College. Pp. 4762.
UNESCO Institute for Statistics. (2016). Literacy data release 2016.
http://www.uis.unesco.org/literacy/Pages/literacy-data-release-2016.aspx
An analysis of mid-term withdrawals by facilitators in some adult literacy learning programmes
It is widely recognised that the instructors (facilitators) are key to the success of adult literacy learning programmes;
yet in many programmes, a considerable number of facilitators withdraw from teaching mid-term. This has a clearly
great impact for the organisers of any adult literacy programme, NGO or government, and for the adult learners. For
instance, the literacy classes will be disrupted which in turn demotivates the learners. The organizers also have to
replace facilitators which in many cases involves a lengthy bureaucratic process. Mostly the new adult literacy
facilitator (ALF), usually with no pre-training, comes with little or no experience of teaching adults and often the new
ALF receives no training or very little, which leads to demotivation of the new facilitator and a further cycle of
withdrawal. For the administrator, the withdrawal of any facilitator causes disruption in the reporting, supervision
and smooth flow of the programme. Adult literacy organizers need to prepare new contracts for the replaced
facilitators and communicate this to finance section for payroll purposes. This creates delay in payments, creating a
cycle of demotivation for ALFs. Overall, the mid-term withdrawal of ALFs, especially in large numbers, seriously
affects the success of adult literacy learning programmes.
Although the issue of facilitators’ withdrawal has been noticed, no substantial research has been conducted into the
reasons for such withdrawals. Based on interviews with adult literacy programme coordinators and facilitators (both
serving as well as former facilitators) in a range of contexts in Ethiopia, this paper explores this issue and contributes
to contemporary understandings of adult literacy facilitators. The paper concludes that as the reasons for
withdrawal are multiple and aggravated by structural problem, a single action will not solve the problem; a holistic
approach is needed.

Adult Literacy Facilitators’ Collaborative Learning on a Pilot Literacy Project in Guatemala.
Adult Literacy Facilitators (ALFs) working in rural communities have few opportunities to meet together and share
experiences and ideas, yet collaborative learning is an essential aspect of teacher development (Avalos, 2011)
This presentation reports on the collaborative learning of a small group of ALFs working on a pilot literacy
programme in the Western Highlands of Guatemala which introduced a dialogic approach to literacy learning
drawing on local literacy practices and the lived experience of the participants. ALFs met fortnightly for continuing
training and support which offered the opportunity to share experiences in implementing the new programme.

Using Bourdieu’s concepts of field, capital, habitus and doxa the paper explores how the wider context within which
the ALFs were working impacted on their engagement with the pilot project and what situations enabled change and
development.
Avalos, B. (2011) Teacher professional development in Teaching and Teacher Education over ten years, Teaching and
Teacher Education,27:10-20
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Classrooms as Cultural Sites of Mobility Constraint: A critical ethnography of teacher quality in Pakistan and
Tanzania
A child’s teacher shapes the possibility of creative mobility for young people striving for more egalitarian horizons
(Morris, 2010). The ‘quality’ teacher is, I argue, a construct designed within the confines of ‘Northern’ hegemonic
constraint. By troubling narratives around ‘quality teaching,’ I propose an alternate conceptual model for viewing
not only teachers but the ‘horizons of the possible’ for young people (Ricoeur, 1970). I do this through critical
ethnographic fieldwork conducted in rural Tanzania and urban Pakistan. Both sites remain entangled in the legacies
colonization and feature heavily in ‘Northern’ development agendas. Arguably, such spaces represent a geography of
power arrangements and hold traces of the nations to which they are tied (Massey, 2005). Within such frames of
reference, teachers mediate – through their own performances – power as it permeates this space. I deploy a critical
sociological lens when drawing upon the data from both sites, which include observations, phenomenological
interviews, and visualanthropological, archival, and mapping methods. In privileging narratives of teachers and
students, in particular student ideas of authority and teacher’s theories of both childhood and citizenship as they are
performed and observed in the classroom, I trace this narrative of power and constraint as it moves through the lives
of ‘Southern’ actors and influences the way that teachers in perceive and interact with their own authority and
ethical responsibilities in classroom spaces. In this sense, I examine the historical weight carried by symbolically
laden concepts such as ‘teacher quality’ and the sociological complexities of children’s imagined worlds and futures
as they are influenced and shaped by the local, national, and international forces around them. By positioning
children and teachers, two groups arguably removed from agency in most top-down agendas, I posit a new
theoretical and practical space to improve education in the ‘Global South.’
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Exploring student participation in primary school mathematics textbooks and classrooms in Delhi, India
For more than a decade globally, and more recently in India, education policy has focused on how children
participate in classrooms. This (re)imagination falls within a larger shift towards a more constructivist perspective,
where “learning takes place through interactions” (NCERT, 2006, p. 17). Based on this, reformed textbooks have
been developed, incorporating text that encourages student participation. However, what is often missing from the
discourse is teacher’s voice (Batra, 2005). Thus, despite the reformed textbooks, it is not understood whether such a
change is realised in classrooms or (and) accepted by teachers. This paper focuses on the reformed primary-level
mathematics textbooks to explore this link — nature of ‘student participation’ in the mathematics textbooks,
compared to teachers views and practices. Mathematics is one of the most crucial subjects of primary schooling, and
a key indicator of basic skills across the Southern context (ASER, 2016). Yet it continues to play the role of a
gatekeeper in education, especially for those from under-privileged communities (Khan, 2015).
The data discussed, is part of a three-year-long project exploring the teacher-textbook relationship in primary
government school classrooms in Delhi. The study was conducted in four schools, with a focus on 10 teachers. The

data includes reform-based textbooks, 44 classroom observations, and 16 semi-structured interviews.
The textbook anticipates students’ engagement in classrooms in primarily three ways: explanation tasks (oral and
written), generation tasks (creating their own tasks), and construction tasks (creating physical materials). The paper
argues that although a few of the teachers are starting to approach these ways of student engagement, especially
those involving explanation; the construction and generation tasks are not as frequently seen. Further, teachers’
understanding of how these tasks can be used meaningfully for mathematics learning is vague. These results have
implications for teacher-training policies, textbook development and mathematics education research.
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Determinants of elementary school students French and mathematics achievements in rural Burkina Faso
Key words: school achievements, primary school, Mathematics, French, Burkina Faso
Literacy and numeracy, as emphasized in the Declaration for Education For All (EFA) in 1990, are essential tools for
learning. However, EFA Global Monitoring Report 2014 pointed out that many children leave schools without
acquiring literacy and numeracy. In Burkina Faso, PASEC (Programme d’Analyse des Systèmes Educatifs de la
Conférence des Ministres de l’Education) [Francophone Africa Educational Systems Analysis Program] revealed that
about 40% of grade 6 students failed at acquiring basic skills in French and math necessary for life and for further
studies, though the rate of students who reached grade 6 was only about 60%. The purpose of this longitudinal study
is to find out factors influencing students achievements in rural Burkina Faso. Zondoma Province was purposively
chosen as an area that had relatively high enrolment rate and low completion rate. Then, 30 schools and 967
students were chosen randomly. Questionnaires, school checklists, French and math tests were employed to collect
data. French and math tests were developed based on PASEC tests and other tests used in other developing
countries. The tentative results showed that there was a large difference among schools. A two level Hierarchical
Linear Model will be used to clarify proportion of school variance and student variance, and school and students
factors that significantly affect student achievement. The results will provide basis of discussion for quality
improvement of elementary schools.
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Determinants of achievement in rural primary schools in Senegal
The crucial role of education as a key lever to a sustainable development and social justice is widely acknowledged in
the International community. Especially, making students acquire basic literacy and numeracy is the minimum but
crucial goal to be attained. How to attain this goal within limited educational resources is a common challenge in
most developing countries.
This study used data obtained by tests and questionnaire from 835 Grade 5 students in 30 schools in a rural area in
Senegal, namely Sedhiou Province. The target area was chosen as an area in which 100% gross enrolment had been
achieved, while dropout rate was high.
The results of preliminary analysis clarified that many students in Grade 5 had not acquired basic literacy and
numeracy. About a half of the students could not retrieve clearly stated information in a simple short sentence. In
math, though 0% could do calculation in addition, the rates of right answer went down to less than 60% in
subtraction and multiplication. The achievement gap among schools were very large. It was strongly suggested that
subtraction, multiplication and division were not taught in some schools, as the rates of right answer were 20% or

less. Using hierarchical linear regression analysis, the research tries to find out school and student factors that
significantly influence the student achievement.
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A conceptual approach to quality higher education teaching and learning
Although several studies have defined and conceptualised what quality is in higher education teaching and learning,
there has generally been little examination of quality from a human development perspective. This paper questions
the predominant understanding of quality in teaching and learning that foregrounds technical-rational interests and
the fostering of graduate skills and employability while side-lining broader human development issues. While
education is instrumental in providing improved access to better career opportunities, earnings, social mobility and
life prospects, it also intrinsically increases the possibility of engaging in a wide range of activities from which one
derives no monetary value such as the enjoyment of reading, art, critical thinking and civic participation. The paper
normatively proposes that because the notion of quality is inextricably linked to the educational role universities
play in the social, economic and political development of individuals and societies, higher education, through the
teaching and learning process has an ethical obligation to society to inculcate values that enhance individual and
collective wellbeing and freedom beyond skills-based competencies. This paper uses the human development
informed capabilities approach to forward an alternative conception of quality. Given the multiplicity of human
development values, a review of literature resulted in the selection of two capability generators, critical being
(Barnett 1997) and the capability for work (Bonvin 2012) as ideal-theoretical indicators of quality education.
Assuming that their presence are indicative of quality, these two indicators are important in higher education
because of their fostering of public-good graduates concerned with human wellbeing beyond the instrumental value
of education. Such a perspective of quality would begin to provide something towards which universities can work in
order to achieve a more just and sustainable society.
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The motivation of pre-primary teachers in developing countries from an inclusion and equity perspective
To achieve Sustainable Development Goal (SDG) 4 targets, the world will need to increase the supply of teachers,
especially in developing countries and small island developing states. Teacher motivation is a key factor for
increasing the supply of qualified teachers. However, in many countries, teacher motivation is reported to be low.
The reasons for teachers’ low motivation are varied. Less is known about the factors affecting teacher motivation in
the pre-primary education sector.
Pre-primary teachers suffer from poorer prestige than primary and secondary teachers. Teachers at the pre-primary
level are overwhelmingly female and in many countries, do not receive any formal educational training. Even less is
known about the motivation of pre-primary teachers from an inclusion and equity perspective. Do male teachers
face barriers to becoming pre-primary teachers? Is pre-primary teaching force representative of the ethnic and social
diversity in the country? Do governments have a policy to facilitate the training of teachers with special needs?
International Task Force on Teachers for Education 2030/UNESCO and VSO International commissioned participatory
action research in Cambodia and Rwanda to have a better understanding of the current state and challenges that
affect the motivation of pre-primary teachers in developing countries from an inclusion and equity perspective. The
paper presents the views of pre-primary teachers and stakeholders with regards to factors that affect the motivation
of pre-primary teachers and their recommendations how to increase the supply of pre- primary teachers , how to
keep teachers motivated to remain in the profession and how to make pre-teaching force representative of the
ethnic, linguistic and social diversity in the country.
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Vietnam's approach to educational improvement: lessons in system success
In the last two rounds of PISA Vietnam has performed well, particularly in science. This is remarkable give its low
GDP. In partnership with the Vietnam Institute of Education Sciences (VNIES), Education Development Trust have
conducted research in four provinces in Vietnam. Our research has consisted of surveys, focus groups and interviews
with a range of ministry officials, education experts, pedagogical colleges, headteachers, teachers, parents and local
businesses. This paper explores Vietnam’s approach to educational improvement, posing questions that challenge
dominant theories of best practice. Our findings will be explored within three broad themes.
The first theme relates to policy. Over many years the Vietnamese government has pursued consistent and
ambitious education policies. This contrasts with short-termist approaches in some other countries. While
maintaining a long-term focus on the improvement of school education, the government has encouraged a restless,
adaptive approach to implementation and a lively debate about how to bring about positive change.
The second theme is pedagogy. Teachers are currently facing pressures from international organisations to adopt
‘child-centred’ pedagogies in replacement of traditional whole-class teaching. In response, teachers implement their
own blended approach, using their experience to select the most appropriate methods. This is situated in a system
where teachers are respected in society but are also highly accountable, and are subject to particularly rigorous
performance management.
The final theme is partnership. There is a strong sense of partnership between schools and government authorities
and between schools and their communities. One highly distinctive feature of the system is the emphasis on a series
of policies called ‘socialisation’. ‘Socialisation’ encourages widespread community involvement in education,
including financial contributions by parents. Although socialisation has been criticised by international
commentators, Vietnamese stakeholders were clear to us about its importance as an explanatory factor in Vietnam’s
success.
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Unlocking the black box: what’s happening in ‘more effective’ classrooms in India?
Secondary education is a crucial step in breaking the intergenerational transmission of poverty in India and other
developing countries. However, while access to secondary schooling is increasing, its potential benefits are only
partially realised. Poor learning outcomes and weak mastery of the skills required by 21st century economies and
societies mean that secondary education does not necessarily improve future opportunities for all.
Findings from Young Lives’ 2016-17 secondary school survey in India suggest that the ‘most effective’ schools and
classes are those attended by the most advantaged children. Where high quality secondary education remains the
privilege of the advantaged, intergenerational inequality is further entrenched, wasting the talents and squandering
the rights of those children who are not given the chance to learn. This forms part of the current ‘global learning
crisis’.
This paper links school and teacher ‘value-added’ estimates from Young Lives’ 2016-17 school effectiveness survey

with comprehensive teacher-level data generated through a classroom observation study in 2017-18. Using this
unique mixed methods data from two states in India, we examine the ‘black box’ of school and teacher
effectiveness, exploring how teachers and students interact with and relate to each other in the classroom and what
happens in those classrooms where the most student learning takes place, as estimated by our value-added analysis.
This will allow us to begin to identify which mechanisms employed by teachers in the classroom lead to learning. We
also reflect upon the use of a standardised international classroom observation tool (CLASS) within a developing
country context, and on some of the compromises and considerations this requires.
We conclude with a discussion of the implications of these findings for those seeking to improve the quality of
secondary education within India, and reflections on the potential of the CLASS methodology to support this aim.
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Global policy agendas and the Education Sustainable Development Goal: Perspectives from sub-Saharan African
research and researchers
African education research is often ‘overlooked and undervalued’ in global policy debates (Maclure 2006). This paper
reports on a project to catalogue education research from sub-Saharan Africa (SSA) for the purpose of raising its
visibility and strengthening the evidence base for national, regional and global policy and practice. The paper
combines large-scale bibliometric analysis of education research outputs from 48 countries in SSA with a qualitative
study of the priorities of African researchers and policy actors. The study highlights the perspectives of African
research and researchers with respect to informing the Education Sustainable Development Goal. Attention is given
to areas of convergence and tension between global policy agendas and African researchers’ priorities for knowledge
production.
The quantitative analysis draws from structured searches of academic and grey literature databases, together with a
process of expert consultation. The search sought to identify social science research outputs with implications for
education policy and practice conducted by researchers in SSA over the period 2007-2017. Patterns and trends are
identified regarding publication type, thematic foci, research methods, funding, and citations. The qualitative
component derives from semi-structured interviews with African researchers and a range of non-academic
stakeholders, including representatives of government agencies and NGOs. Thematic analysis was informed by
previous studies of evidence use in education policy-making (Brown 2014).
The paper considers lessons for the identification of research topics, research design and dissemination to enhance
the visibility of African research in national and global policy debates. It further aims to support future research
partnerships to inform the SDGs which are grounded in African knowledge and expertise.
References
Brown, C., 2014. Advancing policy makers’ expertise in evidence-use: A new approach to enhancing the role research
can have in aiding educational policy development. Journal of Educational Change 15, 19–36.
Maclure, R., 2006. No Longer Overlooked and Undervalued? The Evolving Dynamics of Endogenous Educational
Research in Sub-Saharan Africa. Harvard Educational Review 76, 80–109.
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Teaching at the right level (TaRL): Evidence from Pakistan
In several low and middle income countries, an unacceptably large number of children are not learning. The context
in Pakistan is no different where recent evidence from data like the Annual Status of Education Report (ASER) shows
that even after five years of schooling, more than half the children in grade 5 in schools in Pakistan cannot read a
sentence in English fluently. The state legislations and policy reforms have provided impetus, however, the focus on
quality and equity in education as anchored strongly by SDG 4 remains compromised.
This paper focuses on one such innovative programme (Learning for Access) supported by Dubai Cares and
implemented by a local NGO in Pakistan that employs effective partnership approach between government, schools
and communities, to enable highly marginalized out of school children gain basic literacy and numeracy skills in a
short period of time. Following Pratham India’s “Teaching at the Right Level” (TaRL) approach which puts out of
school children (OOSC) in a learning camp of 45-60 days, 20,800 OOSC were provided intensive bursts of remedial
education across 530 schools in 3 provinces of Pakistan. This paper employs a quantitative research design that
entails probit analysis and household fixed-effect estimates to explore the impact of Learning for Access Program on
learning levels of children across targeted four rural districts in Pakistan. The study found out that recipients of the
program (treatment school children) outperformed control group children across all three competencies (English,
Urdu and Maths). The paper aims to provide useful data to understand the factors on how TaRl pedagogy works for
promoting quality learning for the marginalized OOSC-as an intervention that is linked to both demand and supply
side realities helping us set ground for policy and action frameworks in this area
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Including children’s opinions of their teaching and learning can help progressing towards the Sustainable
Development Goals in the context of inclusive education for children with disabilities
Context/literature review:
There have been numerous researches involving children with disabilities and typically developing children in
inclusive school environment over the years (McGregor et al., 1998; Florian, 2009). These researches have primarily
been in countries of the North and concerned themselves with social integration and friendships between children
with disabilities, and their typically developing peers within the inclusive classroom and their relationships with their
teachers and peers. Research also looked at the attitudes of teachers and typically developing peers towards
inclusion and their peers with disabilities.
The inclusion of children’s voice in school-based research has gained momentum over the years and it is important
to consider children’s voice while working towards achieving of global goals for education (ensure inclusive and
equitable quality education and promote lifelong learning opportunities for all).
My research is based within the Indian context and attempts to understand the opinions of children with disabilities
and typically developing children regarding their teaching and learning in the mainstream inclusive classroom in
government schools.
Research Design
The research design is a case study that utilises semi-structured interviews with both children with disabilities and
typically developing children.
Research with children is different than research with adult, not for the reason that they are inherently different but
because of how they are perceived by adults and marginalised in the adult world (Punch, 2002). My research
instrument have been developed keeping in mind the level of understanding of the students and the students are
trusted to provide an honest account of their perception of self in the classroom and their opinion of the classroom
environment.
Results/ Conclusion
In this paper, I will discuss how the data produced will help in progressing towards the Sustainable Development
Goals in the context of inclusive education for children with disabilities taking into account the children’s opinion.
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Adult education about a participatory dialogue
Our contribution aims to draw attention to adult education (andragogy), in particular to the development of
education of adults about a participatory dialogue to contribute towards sustainable development goals (SDG). By
'participatory dialogue' we mean the ability of adults to engage in compassionate dialogue among people of
different levels (government, experts and communities of citizens). In this context we see participatory dialogue to
be a key vehicle - in fostering a “whole of society” approach enabling a unique collaboration of different voices
worldwide to find innovative, considered and lasting solutions for SDG.
The concept of dialogue is considered to be self-evident. However, our analysis pointing on some serious constraints
in dialogue application. For example people tend to have different understandings what dialogue actually means,
struggling to engage in a compassionate way, as well as not being aware of negative consequences of “power
dynamics” in human interactions on the dialogue quality.
To overcome the aforementioned limitations, we propose to support the development and popularization of
education about dialogue and address it to as many people as possible. This proposal is directly linked to the idea of
its formalization and scientific development of transformative methodologies that have potential to influence
peoples’ attitudes and skills in leading the quality participatory dialogue. In this context this type of education is
specifically suitable for adults, as their maturity and previous experience can assist the transformative
methodologies to take place.
As for 'formalization', given the potential of adults in the transformative process, we propose to anchore this type of
education in the discipline of andragogy. Additionally, andragogy’s aims are often linked to the social transformation
for a better world. In this light it creates conditions for education about dialogue to grow methodically, scientifically
and socially, thus supporting the development of dialogic communities for societal sustainability.
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Beyond equal access: China Scholarship Council and the position of non-ODA countries in higher education
provision towards SDG 4
This paper is looking at the SDG Goal 4 and one of the means of implementation – scholarship, by investigating the
role of China Scholarship Council (CSC) and its contribution to the country’s international position and development
strategy.
In the area of vocational and higher education, the SDG Goal 4 targets on the equality (- equal access especially
gender equality) rather than the equity and quality (- the distribution of resource and the outcomes). ‘Scholarship’ as
one of the three means of implementation, would be evaluated through the ‘volume of official development
assistance flows for scholarships by sector and type of study’. As only count ODA countries such as Australia, France
and Japan which are seen as the largest contributors, there is a blank space for us to think about the contribution of
the non-ODA countries and the possibilities of a more mutual and effective model of the popularisation of higher
education.
As both of an importer and exporter, China has made huge effort on its scholarship system in the last decade. The

China Scholarship Council (CSC) is now playing the key role dealing with all of the scholarship application for
domestic and oversea applicants as well as related international affairs and has such a unique role among Chinese
government, Chinese local authorities, Chinese universities, foreign embassies and foreign universities. It provides
more than six types of Chinese scholarships to foreign applicants and also provide different levels of scholarships for
Chinese students and researchers to study abroad. By looking at the system, function and the service of CSC, it is
hoped to find some implications to the achievement of SDG 4 and the contribution of the non-ODA countries in the
knowledge transformation, particular the knowledge of non-Westernised development, within the post-2015 era.
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The role of education in equality of opportunity and individual experience of social mobility in the Chinese context
The rise of neoliberalism in the West in late 1970s has helped entrench the politics of aspirations and individualism.
During the same time, China underwent economic reform led by Deng Xiaoping. The growing autonomy in the
market gave rise to increasing amount of social stratifications in society, reflected in terms of the inequalities in
economic, social and cultural resources. In order to achieve better life outcomes, Chinese people are driven to move
up the social ladder, primarily through investment in education. This study empirically analyses the role of education
in promoting equality of opportunities and outcomes in the Chinese context. With data drawn from the 2012
Chinese General Social Survey, regression analyses are used to evaluate the impact of educational level on change in
self-perceived social status. This subjective measure is argued to be a stronger indicator for one’s experience of
social mobility than instruments developed in Western contexts, such as the occupational status by Blau and Dancun
and the class classification measure by Goldthorpe and his colleagues. By accounting for contextually specific factors
such as Guanxi (social capitals) and Hukou (rural-urban divide), this paper also evaluates their implicit and explicit
influence on facilitating or undermining the impact of education on social mobility. Moreover, this study addresses
an underexplored topic in the Chinese context, i.e. the emotional costs associated with the overemphasis on thriving
in a competitive society by “overcoming” one’s social origin. By drawing from Bourdieu's analysis of the hysteresis
effect and making connections with the deeply rooted structural inequalities, this paper calls for rising attention on
the emotional wellbeing of highly educated but socially immobile people.
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Towards a more socially just university education in Zimbabwe: Looking at issues through an eclectic theoretical
lens
Quality education (SDG4) is catalytically connected to the attainment of all the other Sustainable Development Goals
(SDGs), with social justice being regarded as a critical anchor value for structuring quality education systems. The
2030 sustainable development agenda is instrumentally leveraged on a socially just education system which
guarantees access, inclusion, participation and recognition of all human beings so as to lead to generalized wellbeing. This new international thrust towards development presents an opportunity for countries in the global south
to re-align their education systems with principles of social justice so that they can redirect themselves onto an
inclusive and equitable development trajectories. Zimbabwe is one such country in the south which pursued an
education reform agenda intended to redress persisting colonial injustices and inequalities, largely focusing on the
primary and secondary education. However, not much has been done yet to deal with social injustice in university
education, yet universities arguably play a critical role in developing and enhancing appropriate capabilities so that
students can attain what their valued beings and doings. Employing an eclectic theoretical lens, this article critically
analyses forms, nature and implications of social injustices in the university education system in Zimbabwe so as to
facilitate ameliorative engagement with such issues in policy contexts. The paper argues that university spaces and
curricula in Zimbabwe need to be fundamentally reconfigured in line with values of social justice so that the
university experience can enable optimal flourishing of differently gendered, racialized and classed students.
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Is Inclusive Education a chimera? Exploring teachers’ responses to top-down inclusive policy in two community
schools in Kathmandu
This paper aims to provide reflections on the limits of Inclusive Education for children with disabilities in the context
of Nepal, exploring the reasons behind a general resistance of schools and teachers to accept disabilities in
classrooms. Nepal has committed to international declarations and development goals, such as the Education For All
initiative and the UN Convention on the Rights of Persons with Disabilities which guarantee universal access and
equitable opportunities to all. Yet, the official framework for education of disabled children was transmitted, if not
imposed, top-down from policy level to schools and found the country unprepared to implement it. This paper draws
on a qualitative empirical study which uses interviews and focus group discussions mainly with teachers of two
community, inclusive schools of Kathmandu, but also with policy makers, activities and experts of IE. Results show
that the rhetoric definition of IE that teachers have internalised is not backed by a shared understanding of the
reasons and values behind inclusive ideologies. The discussion adopts post-structural lenses to argue that how
teachers construct their meanings of disability and the perception they have of their professional identity determine
teachers’ different attitude towards inclusion and play a crucial role in the dynamics of inclusion/exclusion within
classrooms.
Keywords: Inclusive Education; Special Needs; Disability; Identity; Meaning Making; Teachers’ attitude.
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Learning Motivations, Learning Outcomes and Gender in Vietnam
Evidence from the 2011-2012 Young Lives school survey in Vietnam, shows that girls outperformed boys in
Vietnamese and mathematics tests administered at the beginning and the end of the school year for students in
grade 5. While the gender difference between test scores in Vietnamese was significant, the difference between
scores for boys and girls in Mathematics was not significantly different from zero. Similarly, findings from the 20162017 school survey conducted at Grade 10, show girls outperforming boys significantly in both mathematics and
English language tests at the beginning and end of the school year.
These gender differences in performance are reflected in the OECD’s PISA survey conducted in 2015. In reading
literacy, girls in Vietnam performed better than boys with a statistically significant difference of 25 points, where the
OECD average was 27 points higher for girls. In science literacy, girls performed better than boys with a nonstatistically significant difference of 3 points, where the OECD average was 3.5 points in favour of boys. And in
mathematics girls performed better than boys with a non-statistically significant difference of 3 points, where the
OECD average was 8 points in favour of boys. To date there have been few (if any?) analyses of gender differences in
academic achievement in Vietnam.
The 2016-2017 school survey in Vietnam includes measures of the ‘learning motivations’ of students, specifically
effort, self-confidence, self-concept, future orientation and assessment domination. Preliminary analysis suggests
that these are related to measures of learning outcomes and significant gender differences exists. Previous findings
from the 2011-2012 school survey show girls having significantly higher academic confidence and academic effort

than their male counterparts in grade 5.
Further investigation will be carried out in this paper to examine how differences in learning motivations impact on
learning outcomes and future expectations. It will also examine the determinants of these differences and their
relationships between student’s background and prior learning attainment.
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Exploring stigma and discrimination in school communities in Malawi: the intersectionality of poverty and
HIV/AIDS
In Malawi, against an underlying context of poverty, many children affected by HIV/AIDS face considerable
constraints to full participation in education, including exposure to stigma and discrimination. Some researchers
suggest that AIDS-related stigma is driven more by the impoverished state of HIV/AIDS-affected children than
association with HIV/AIDS per se, and that AIDS-related stigma is more amendable to change than poverty-related
stigma. This paper aims to explore tensions in the intersectionality of poverty and HIV/AIDS in relation to stigma and
discrimination, and the implications of this for children’s access to meaningful education.
This paper presents an analysis of qualitative data collected as part of a wider mixed methods research project
working in high HIV prevalence districts of Malawi to address issues of educational access, retention and inclusion. It
draws on in-depth interviews with 24 young people (aged between 13 and 24) directly affected by HIV/AIDS - in and
out of school - as well as interviews with parents/guardians, community leaders and staff in four contrasting school
communities.
A thematic analysis explores the lived experiences of stigma and discrimination faced by HIV/AIDS-affected children.
A distinction is made between AIDS-related and poverty-related stigma and how they manifest differently according
to context. Using Sen’s differentiation between active and passive exclusion, this study reveals that while there is
little, if any, evidence of overt AIDS-related stigma or discrimination by staff in the Malawian schools, anti-poor
policy and practices, social stigmatisation from peers, approaches to teaching about HIV/AIDS and gender norms all
intersect to drive exclusion.
The paper concludes by highlighting actions taken by the schools to address discriminatory practices and promote
inclusion. It argues that in the changing landscape of HIV/AIDS prevention and mitigation, education systems,
schools and curricula should challenge normative stances that ‘other’ children affected by HIV/AIDS and promote
greater inclusiveness.
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Beyond barriers: considering a deeper understanding of the inter-relationship between adult education, gender
and violence
This paper takes seriously the call of the SDGs to consider an "integrated and indivisible" approach to development
and to questions of justice (UN, 2015), through reflection on the inter-relationship of adult education, gender
inequality and violence. It argues that educational exclusion, gender inequality and experiences of violence are three
forms of multiple and inter-related forms of injustice which particularly affect the "poorest, most vulnerable, and
furthest behind" (UN, 2015), and which together constitute "corrosive" forms of deprivation and disadvantage
(Wolff & De-Shalit, 2007). The paper argues, however, that these modes of corrosion are complex, bound in
intersections of gendered, raced, ethno-linguistic, aged and inter-generational inequalities, and further shaped by
poverty and by rurality.

Drawing on thirty life-histories conducted as part of an ethnographic study of women learning literacy in KwaZuluNatal, South Africa, the paper discusses accounts of violence within these histories, and asks how they highlight
modes of corrosion. It shows how violence was prevalent and manifest in both life-histories and contemporary
accounts of attending adult education classes, most obviously through physical and emotional violence that
disrupted attendance to and learning within educational spaces. The paper argues, however, that to focus solely on
physical and emotional forms of violence and to conceptualise these forms of violence as 'barriers' to participation in
education is insufficient. It instead offers analysis which draws on a notion of physical, symbolic and structural forms
of violence as on a "continuum" (Bourgois, 2002; Bourdieu & Wacquant, 2004; Parkes et al. 2016) to theorise more
fully the corrosive (re)production of disadvantage at the intersect of educational and social exclusion, gender
inequality and violence.
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Addressing Social Exclusion in School Education in Indian Context
Equitable access to quality school education is increasingly seen as a key to the inclusive and sustained development
of any country including India. India has witnessed unprecedented expansion of school education coupled with
remarkable improvement in both student enrolment and the number of teachers. With the enactment of “The Right
to Free and Compulsory Education Act, 2009” in 2010, Education has become a Fundamental Right for children in the
age group of 6-14 years and significantly, the emphasis of this Act is not only on children’s access to free and
compulsory education in formal schools, but also on their regular and meaningful participation and learning
outcome. This has also been part of implementation of country’s ongoing policies and programmes.
Some of the recent researches in India have already focused on participation behaviour of children in school and find
school variables to be the major determining factors. On the other hand, some studies also indicate that the socioeconomic background of students have significant impact on school participation and learning achievement of
children. It has been found that the persistence of inequalities and exclusion in broader society largely impacts on
inclusion and exclusion in education determining who accesses to what kind of educational institutions. At the same
time, exclusion in education can further lead to social exclusion affecting the quality of life of an individual or entire
community which is denied educational opportunities.
Drawing references from secondary data as well as findings of an empirical study, this paper intends to look into
those aspects that affect children’s educational access and their effective participation in schools located in different
socio-cultural contexts. The paper will also discuss how different stakeholders contribute to the process of
improvement in specific school context.
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An Introduction to Project CURSV: Comparing University Responses to Sexual Violence
In this presentation, I will introduce the beginning stages of my Ph.D. thesis research on comparative responses in
the United States and the United Kingdom to sexual violence in universities. Fisher and Wilkes's (2003) "A Tale of
Two Ivory Towers: A Comparative Analysis of Victimization Rates and Risks between University Students in the
United States and England" is the single study that compares university violence in these settings, and yet it only
marginally addresses sexual victimisation. While the U.S. and U.K. have similar student and university cultures, they
have drastically different models for responding to university sexual violence: The U.S. has a standardised federal
framework (under Title IX) while the U.K. does not. With the publication of last year's Universities UK Changing the
Culture report, however, it appears that the U.K. may be moving towards establishing a more centralised federal
response framework like what exists in the U.S. By interrogating and comparing these various response methods in

both places, this project aims to open up space for a transnational cross-pollination of practices in order to better
support victims/survivors. I will discuss the preliminary findings from my application of feminist critical discourse
analysis and policy discourse analysis of federal- and institution-level policies about sexual violence in universities, in
addition to what progress I have made with regards to sample selection, as I hope to work with five universities in
each place, and interview five university staff members who handle disclosures and support and five student
victims/survivors at each university. I will also address the possibility of policy borrowing between the two places,
and what this could look like in practice.
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Disability, Education and International Development: Meeting the Challenge of Agenda 2030
This paper examines the opportunities for promoting inclusive education of good quality in low and lower-middle
income countries (LALMIC) in the light of the commitment of the 2030 Agenda for Sustainable Development to
ensuring children with disabilities, girls and boys, access quality inclusive education. The paper critically analyses the
relevant case-study based literature while drawing on theoretical perspectives and the author’s twenty years’
experience in the field, including ten years living and working in LALMIC. The paper discusses the ways in which the
policy frameworks in LALMIC have become more supportive of inclusive education, as a result of the advocacy
efforts of international actors and national actors, including the disabled people’s movements. It looks at ways in
which community stakeholders have successfully included children with disabilities in under-resourced education
systems indicating that inclusive education for children with disabilities does not necessitate huge investments and
high levels of technical assistance. It also discusses broader, more ambitious attempts at education-system
strengthening. Conversely, the paper also examines the various obstacles to inclusive education for children with
disabilities in LALMIC. These include ‘demand factors’ such as the resilience of negative beliefs and attitudes to
disability, and concerns about the feasibility/utility of inclusive education among some sets of stakeholders. They
also include ‘supply factors’ such as lack of capacity in schools and other education providers and lack of integrated
service provision for children with disabilities and their families (factors which can in turn be placed in broader,
historical, economic, geographic and socio-cultural contexts). The particular challenges involved in including children
with complex educational needs in mainstream education systems in LALMIC are considered. Throughout the above
analysis, the work of the international development community in this field is critically assessed. The paper
concludes by identifying ways in which the international development community (IDC) can more effectively
promote sustainable inclusive education for children with disabilities, and the implications for the IDC of so doing.
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Inclusion of new migrant children in primary schools in South Africa: Learners’ voices through photography and
picturebooks
This presentation will consider preliminary findings from a small-scale qualitative study that is currently underway
(January 2018). The study aims to explore how inclusion of new migrant children in education is understood and
enacted by primary school learners and their educators in South Africa. Children are often at the forefront of
working out what it means to be a new arrival in a different country. They are in an environment that emphasises
“integration” – adapting to new rules, making new friends, and possibly learning a new language. However, little
research is focused on experiences of “inclusion” from these learners’ perspective. In South Africa, there are 2.2
million residents who were not born in the country and certain areas are grappling with the reality of xenophobic
attacks against migrants. To deal with such tensions and others, the state has emphasised national unity, and schools
are targeted as sites where shared identity should be instilled. At the same time, schools are also compelled to
develop an inclusive approach to all children, in line with the international drive towards inclusive education for all.
Recognising the gap in knowledge in terms of migrant children’s experiences, particularly in the South African

context, and given the growing understanding of ‘inclusion’ as a policy aim, this presentation will draw on primary
school learner research participants’ responses that used photography, film-making, picturebooks and discussions in
order to illustrate some initial theoretical developments on migration and inclusion, drawing out findings in terms of
the intersectionality of inequalities for migrant children. It will close by sharing some emerging guidelines for
inclusion.
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An exploration of the socio-economic well-being of informal apprentices in Ghana: a capability approach
Technical and Vocational, Education and Training (TVET) is very high on the global and African development agenda,
and features in SDGs 4 and 8. In Ghana, following considerable progress achieved in universal primary education
(MDG 2), TVET has become an important alternative to general secondary education, to fulfil the educational needs
of many basic education graduates. However, formal vocational secondary education is expensive and mainly
accessible by the privileged. This means that the under-privileged or poor, are left with the choice of technical and
vocational training in the informal sector, what is called informal apprenticeship. While it is the largest provider of
skills training, it is of poor quality.
The Council for Technical and Vocational Education and Training in Ghana (COTVET), is currently working on
providing equal learning and employment opportunities for all TVET learners, whether formal or informal. Using a
capabilities approach, combined with Stones’s strong structuration theory, I will argue that the focus on equality
here is misplaced in its negation of the very significant differences in contexts and experiences of those working and
learning in the informal and formal economies. However, in spite of the structural constraints, I refuse a deficit
approach to informal apprenticeship and ask: what are the relative advantage of vocational learners in informal
apprenticeship? To what extent do they have the real freedom to take advantage of the external opportunities
provided and to pursue valuable beings and doings?
The paper will report on doctoral fieldwork on formal and informal TVET in Accra and Kumasi. BAICE’s support to this
fieldwork is acknowledged.
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Western Education: Suitable for everyone? Education for travelling and marginalized minorities in the West
This article questions the Western model of education as suitable for everyone. Having taught for many years, the
purpose of education was always clear to me: children and adults needed literacy and education in order to operate
in a modern society, but my research carried out in England between 2004 and 2011 on Gypsies’ and Travellers’
experience of literacy and education revealed very low levels of educational attainment and a cultural disconnect.
Exploration of the situation in other minority communities in Western countries—the Roma and Sami in Europe,
Native Americans and Alaskan Natives in the United States and Canada, and Aboriginals in Australia—showed
depressing similarities including blaming the communities for their failure in education. The Sami have argued
successfully for a more culturally relevant education (Kesikalto,2014, but elsewhere there is very little change
McCaffery 2012). The education that Western governments provide appears to be primarily designed for
assimilation, not agency. Providing meaningful education to travelling, marginalized, and indigenous peoples will
require a positive paradigmatic shift.
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Equality And Equity In Indonesian Education: The Consequences Of Decentralisation
Indonesia has had a long history of centralized government system since colonization. The new policy of
decentralization began in 1999 and has made many changes in policies, including in the education sector. The policy
of allowing local authorities to govern themselves is aimed at giving them the freedom to develop their regions. This
is in line with the principles of globalization, where, in the era of free markets, individuals are given autonomy to
compete to achieve quality. Decentralization is also aimed at encouraging regions to develop, and is considered to
have benefits such as efficiency, democracy, accountability, responsiveness to local needs and local empowerment
(Astiz, Wiseman, and Baker, 2002; McGinn and Welsh, 1999; Zajda, 2006). However, decentralization may create
disparity among regions, leading to inequality and inequity in education (Carnoy, Hallak, and Caillods, 1999;
Klugman, 1994). This paper provides an exploration of the educational decentralization system in Indonesia and
evaluates some of the programs that have been launched to support decentralized education, particularly local
autonomy for local authorities, national school grants and a school-based curriculum. Some recommendations to
minimize disparities as consequences of decentralized education are also given.
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Exploring students’ aspirations and conceptions of well-being and resilience in two Tanzanian secondary schools
Drawing on data from an ethnographic study in two Tanzanian secondary schools, this paper explores the
relationships between students’ aspirations and beliefs about well-being ‘in’ and ‘through’ education. For the
students in this study, education was considered the ‘key of life’ that would unlock opportunities associated with
future well-being. However, students were aware that they faced a number of challenges to their success, and so
they also aspired to certain behaviours in the process of schooling. The Swahili phrase ‘soma kwa bidii’ means to
work hard, but for students it also encompassed a mind-set that might be explained as resilience, and included the
requirement to ignore external obstacles and threats to emotional well-being. This paper explores this concept, as
discussed by the students. It raises concerns about the individual responsibility students carried for their own
success or failure, despite the barriers to quality education that they had identified, not least unequal access to
resources and a language of instruction in which they were not proficient. Moreover, it troubles the students’
implication that their well-being in the present is an acceptable ‘trade off’ for future opportunities. Finally, I question
the extent to which students were able to achieve the aspiration of ‘soma kwa bidii’. Using the capability approach
to conceptualise the relationship between student choices and valued ‘beings’ and ‘doings’, examples are shared
where students’ behaviour in the classroom seemed to undermine the achievement of their future aspirations. As
international measures of educational quality become increasingly interested in student resilience as a determinant
of learning outcomes (e.g. PISA, 2015), this paper argues that priority must be given to developing a more nuanced
understanding of this concept, and its relationship to student aspirations and well-being, both in the present and in
the future.
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Educating girls to reduce early marriages? A question of quality not quantity in Northern Nigeria
This paper challenges a widely held assumption that educating girls will reduce early marriages, drawing on
interviews with teachers, head teachers and education policy-makers in Northern Nigeria. The paper will trace the
evolution of policy discourses in Nigeria and globally on the intersection of schooling and early marriage over the last
ten years, examining their coalescence around a notion of education as the silver bullet to eliminate early marriage.
While such discourses have often assumed that schools are benign spaces in which girls will thrive if they have the
opportunity to enrol and participate, interviews conducted in 2011 and 2015 with a range of Nigerian educationalists

– teachers, head teachers, policy-makers and influencers - indicate the much more complex role of schools in girls’
lives, including marital decision-making.
Data from Nigerian educationalists, analysed for my PhD, indicate that while teachers and policy-makers are keen to
protect and promote schools as inclusive sites for rational learning, the incursions of adolescent sexualities and
marriage processes, particularly in secondary schools, are destabilising, often resulting in schools pushing girls away
from education at a critical juncture of their learning. Concurrently, school policy responses to the re-entry of
married girls are highly subjective, ranging from passive permission to active incentivisation; reintegration to
segregation and ‘second chances’. The result is that girls may be pushed away from schools during adolescence and
kept away after marriage, despite being of school-age.
These data critique the assumed role of education in eliminating early marriage and the relationship between
schools and adolescent and/or married girls. The paper argues for a close reconsideration of the facets of school
quality – policies; support and resources; teaching and learning - that respond to girls’ early marriages in order to
attain gender justice and meet the targets of SDGs 4 and 5.
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Let's Talk About Racism in Education and International Development
The 2030 Agenda for Sustainable Development emphasises the need to address inequalities between and within
countries. It offers an opportunity to recognise more fully how multiple inequalities are interconnected across the
globe. One such abiding inequality is racism; its division, classification, and control of people and their social,
political, economic, and epistemic rights. While there exists significant scholarship on how modern world history has
been shaped by projects of racial domination, there has been a noticeable silence about the conditions of racism and
its production of inequality within contemporary development studies including within the field of CIE. This is
despite a long history of campaigns against racism in UNESCO and the prominence of global campaigns such as Black
Lives Matter, Rhodes Must Fall and Why is our Curriculum White?
The paper commences with an overview of how issues of racism have been conceptualised in the field. It is
suggested that analysis has been notable by its absence but that where it has been addressed this has been in terms
of understanding race as an empirical category and in terms of issues of culture and identity that have often elided
questions of power and inequality. Drawing on the idea of 'racial formation', the paper sets out an understanding of
how discourses and practices of racism have evolved since colonial times intersecting with gender and class
inequalities. The paper then sets key challenges for policy in challenging racism in the context of the SDGs. These
focus on meeting the educational needs of racialised minorities including refugees; challenging the Eurocentric
nature of the curriculum; and, preventing racialised violence. The paper argues that attention must also be paid to
racial inequalities in the global governance of education and within our own practices as educational researchers.
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Conditional Cash Transfers (CCTs): improving lives through education in Jamaica?
Conditional Cash Transfer (CCT) programs have rapidly become a mainstream policy instrument in developing
countries around the world. These programs provide eligible low-income households with money conditional on
compliance with specific behaviours. PATH, the CCT program in Jamaica, requires that recipient households maintain
a school attendance rate of 85%. Towards the goal of breaking the intergenerational cycle of poverty and ultimately

improving their lives, its theory of change supposes that increased school attendance will result in increased learning
and concomitantly, increased human capital. However, evidence surrounding CCTs from Jamaica and around the
world indicates that while they have increased enrolment and attendance, they have had little to no effects on
learning. This represents a missing link in the chain of expected causal effects of CCT programs. Correspondingly, this
research seeks to explore whether by providing cash transfers and requiring compliance with attendance conditions,
PATH has enabled recipients to improve their lives. A phenomenological study, it aims to ascertain the essence of
recipients’ experiences, and utilizes in-depth semi-structured interviewing so as to explore the influence, if any, of
CCTs on recipients’ education, and consequently, the influence, if any, of this education on their lives. Influence will
be explored through the lens of the capability approach, with attention to recipients’ abilities to achieve and their
actual achievements. Framed in the wider benefits of education literature, this research seeks to discover whether
CCTs have enabled recipients to experience some immediate and longer-term benefits of an education, and if so,
which. With implications for policymakers, this research may inform policy development towards equitable access to
and outcomes of an education in resource constrained environments. Furthermore, the knowledge gained from this
thesis may inform policies to approach the ambitious goal of eradicating poverty from the standpoint of focusing on
improving the lives of citizens.
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Understanding the effects of intersectional inequalities on teaching and learning in India and Pakistan
Overall theme and objective of the panel:
The Sustainable Development Goals emphasise the importance of 'inclusive and equitable quality education'. Yet
children from poor households, and among these, girls and children with disabilities in particular, are at a greater risk
of being excluded and least likely to achieve basic learning. Focusing on research conducted in India and Pakistan,
this panel will aim to:
o Analyse how learning assessment data can be used to identify those from the most disadvantaged groups.
o Share evidence on how disability intersects with other forms of disadvantage, such as poverty and gender, to
shape inclusion/exclusion in educational access and learning.
o Identify the school- and teacher-related factors that explain inequitable learning.
There are a number of similarities and differences between the India's and Pakistan's education policy environment
that makes a comparison of interest. Both India and Pakistan have in place policies aimed at addressing the Right to
Education for all children, regardless of their background. In India, the vast majority now enrol in primary school,
while access remains elusive for the most disadvantaged in Pakistan. Moreover, both countries continue to be faced
with significant challenges in their education system, notably low levels of learning are pervasive, with inadequate
resourcing reinforcing the problem.
This panel brings together three presentations from an on-going research project, "Teaching Effectively All Children"
(TEACh) funded by ESRC and DFID. This mixed methods project involves data collection from both households and
schools to examine intersecting inequality in access and quality of schooling, including a specific focus on children
with disabilities.
With reference to different aspects of the research, the three presentations in this panel draw out important policy
implications for the development of inclusive and equitable education in poorly-resourced contexts.

Paper 1: Learning from assessments in India and Pakistan to ensure no one is left behind
Pauline Rose (presenter), Anuradha De, Faisal Bari, Rabea Malik, Lydia Whitaker
While much debate has focused on whether learning outcomes should be used to monitor and rank education
systems, less attention has been given to who is not learning and why they are not learning. This paper reviews
existing learning assessments that have been used in India and Pakistan to examine how these assessments have
been used with this aim. More specifically, the paper reports on learning outcome data collected in Haryana, India
and Punjab Pakistan as part of the TEACh study. It demonstrates that by combining existing measures, we are able to
effectively assess and include children from across the attainment spectrum. Finally, we examine how different
children respond to different test items, and question whether assessments focused solely on the number of correct
and incorrect answers are useful for informing teaching and policy. By paying greater attention to what we are
assessing, who is being assessed, and the purpose of these assessments, learning outcome data can be more
effectively used to inform strategies to improve the quality of education, including those from the most
disadvantaged groups.
Paper 2: Supporting educational access and participation of children with disabilities: evidence from a household
survey in rural India
Authors: Nidhi Singal (presenter), Pauline Rose and Anuradha De
India is one of the few countries in the global South with clear policies and national programmes focused on inclusive
education, particularly on increasing the enrolment of children with disabilities. While these are noteworthy
developments, there are significant concerns around the quality of provision.
This paper discusses findings from a survey of 900 households in three districts in rural Haryana. The household
survey data gathered is very comprehensive and is particularly focused on education of children between 8-12 years
including their disability status. In discussing our findings, we focus on prevalence rates, school enrolment, regularity
of attendance, the type of school attended and learning achievement of children with disabilities, in contrast to
children without any reported disabilities.
Our analysis shows that children with disabilities receive different levels of support at home in the form of help with
homework and expenditure on education in terms of school fees and fees for private tuition. Factors such as gender
and socio economic background have a strong effect on these decisions.
While we present differences in the household support received by children with and without disabilities, we focus
in more detail on intrahousehold differences, especially in those with a child with disabilities. We find that while
parents have high educational aspirations for all children, those with social or economic disadvantages struggle to
support school participation of not only the children with disability, but other children as well. However with limited
resources, their investment in the schooling of children with disabilities is significantly lower. Here too gender plays
an important role. Our data also shows that children with disabilities are more likely to repeat classes and have low
levels of learning as measured on numeracy and literacy tests in comparison to their peers without disabilities.
Paper 3: Examination of Inequitable Access to Teaching and Learning for Marginalized Groups: Evidence from
Pakistan
Authors: Monazza Aslam (presenter); Shenila Rawal, Anna Vignoles, Rabea Malik, Faisal Bari & Pauline Rose
This paper uses a sample of students enrolled in government schools in randomly selected villages from Punjab,
Pakistan, and aims to estimate a classic multivariate model to identify sources of inequitable outcomes. It is well
known that there is significant variation in the achievement levels of children in Pakistan (ASER, various reports
2009-2015). This study uses data collected at both the household as well as the school level to examine inequality in
both access as well as quality of schooling. Using rich household and school and teacher level information combined
with measures of learning outcomes (arrived at through testing pupils in grades 3 and 5), the paper will discuss
whether differences in achievement of marginalized children (such as based on gender, poverty, disability etc.) are
due to these children being clustered in particular schools or due to differences in teaching within the schools they
attend.
Using a multivariate model based on approximately 500 pupils, this paper will incorporate at least two levels of
analysis (school level, community level and potentially student level). The evidence generated from this research
helps explain some of the key factors that explain inequitable learning in Pakistan and aims to propose strategies to
overcome these.
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Inclusion Instead Of Interculturality: Implications For The Education Of Indigenous Childhood In Mexico
This article analyses the positioning of inclusion in the Mexican education policy from the Educational Reform of
2013. I am interested in analysing this positioning - transferred from UNESCO - and its link to the displacement of
bilingual intercultural education in the subsystem of Indigenous education for preschool and primary education. In
the discourse of educational policy documents, interviews and discussion groups with education officials at the
federal and state levels, as well as with subsystem teachers, emerging categories such as inclusion, equity,
vulnerability, lag, among others, are identified. These categories have gradually displaced the notion of
interculturality, with visible implications in specific areas such as the definition of beneficiaries and the budget of
programs, a new educational model, the offer of initial and continuing teacher training, etc. From the analysis of the
discourses, four assumptions that impact and reorient indigenous education and the bilingual intercultural approach
associated with this subsystem, aiming at its disappearance:
I. The power to include (integrate?) the vulnerable, which is coincidentally the indigenous, into a unique,
homogenous and homogenizing educational system
II. The vulnerable-other is the individual, not a group (not the indigenous peoples as collectives identified from their
cultures and their languages)
III. Differentiated educational attention for indigenous children is not necessary or desirable
IV. A single education system for all is the best; and, in addition, it is cheaper.
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‘E for Equity’: The contribution of Ethiopia’s General Education Quality Improvement Programme in ensuring
inclusive, equitable quality education for marginalised groups.
In Ethiopia girls, students with special needs, and children from pastoralist communities comprise some of the most
marginalised groups in terms of accessing, pursuing and benefiting from a good quality primary education. In
addition to other challenges, girls face restrictive gender norms and expectations, children with special needs are not
fully integrated into the system and education in pastoralist areas is limited. Recognising these barriers the recently
launched General Education Quality Improvement Programme for Equity (GEQIP-E) (2018-2022) will take a targeted
approach in helping to promote equitable access to quality education in Ethiopia for these marginalised groups.
RISE (Researching on Improving Systems of Education) Ethiopia seeks to understand whether and how GEQIP E
works to improve learning equitably in Ethiopia. This paper draws on evidence that emerged from a system
diagnostic of the education system carried out by the RISE Ethiopia research team (December 2017-February 2018).
This involved interviews with a number of different stakeholders (donor and government officials), complemented
by a review of relevant national policy documents.
Drawing on this evidence, this paper will first consider some of the factors that have led to the longstanding
marginalisation of these groups, giving particular attention to intersectional challenges. Secondly it will chart the
factors that have contributed to the shift from the previously mainstreamed approach to equitable education, to the
more recent targeted focus on these marginalised groups - including the role of international and national actors in
bringing about this shift. Thirdly it will outline how these different actors think the learning outcomes of
marginalised groups can be improved and what they see as the challenges in the future in ensuring equitable
education for these groups.

The emerging findings from the RISE Ethiopia research project will contribute to national and international debates
and efforts to ensure inclusive, equitable quality education (SDG4) for all groups.
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Towards a ‘Sociological Imagination’ of Families in Education: the case of Intergenerational educational and social
mobility in China, Pakistan and Singapore
This panel explores the collective, familial and intergenerational understanding of educational and social mobility in
the Global South and contributes towards the development of a sociological sensibility in understanding the
pedagogic work of parents in negotiating the future of younger generation. Drawing on the given cultural
specificities, it illustrates different meanings attached to education within familial aspirations and strategies for
social and intergenerational mobility (Appadurai 2004). Schooling, seen through these relationships, is a vital part of
the ‘intergenerational bargain’ under which resources are transferred between generations in the families in
exchange for certain rights and responsibilities (McGregor et al, 2000:447). Families not only shape the dispositions,
values and aspirations of their members (Bourdieu 1977), they also re-interpret, resist and re-contextualise
government policy ideals and agendas (Bernstein, 1990), reconciling them with their own histories and visions of the
future.
This panel draws on four contributions, grounded empirically in qualitative data collected through innovative
research designs to capture cross-gender and cross-generational dynamics, in Pakistan, Singapore and China. These
studies examine parents’ complex conceptualisations and lived experiences of their perceived rights and
responsibilities (McGregor et al, 2000:447) in preparing their younger generation for the future. They illustrate the
cultural construction of ‘intergenerational (educational, social and international) mobility’ and the differentiated
capacities, strategies and capabilities of families and their members, within and across generations, to aspire for
education as a means for greater social mobility (Sen 1999; Appadurai 2004; Hart 2016). Collectively, the empirical
insights offered by these papers bring family to the prominence in an international sociology of education, offering
new insights for educational policy-making and policy research.
Title: Aspirations for taraqqi: Situating schooling in the intergenerational narratives of social mobility in rural
Pakistan
This paper examines the aspirations of young men and women and their parents for social mobility in rural Pakistan.
By tracing the ideas, meanings, values and norms about good life for individuals and their family members within the
given cultural specificity, it fleshes out the commonly understood notion of taraqqi – a concept close to the idea of
social mobility. Understanding the systems of ideas underlying taraqqi helps understand the cultural regimes shaping
family members’ ‘capacity to aspire’ (Appadurai 2004:67), and the role of schooling in shaping such capacity within
the structures of gender, class, caste, and kinship - ‘the thick of social life’ (ibid.).
This paper draws upon an intergenerational, familial research design involving semi-structured interviews with
father, mother, and their son and daughter (both in age above 25) in each of the eight sampled families in a
community in rural Punjab. It reflects upon the relational processes shaping aspirations for taraqqi, including
gendered norms and values as well as the judgement about the feasibility of such aspirations (Hart 2016:324) with
further implications for resulting strategies. It situates schooling of young generations within such wants, desires,
risk assessments and calculations about the familial and individual visions of future informing their notion of taraqqi.
It also shows that the overall low social mobility for the poor, landless and those from low caste lowers their
aspiration window for taraqqi (Ray 2003) with negative implications for educational decisions particularly in the
absence of compulsory universal schooling and perception about economic returns to schooling mediated by social
structures. It is argued that for achieving Sustainable Development Goals, educational policy needs to be informed
by familial aspirations which are in turn reflective of wider social structure and economic relations that mediate
educational experiences and outcomes.

Title: Meritocracy and Inequality in the lives of disadvantaged families in Singapore
The concept of ‘meritocracy’ is foundational to Singapore public policy. ‘Meritocracy’ is touted by the Singapore
state as a lever for social mobility; at the core of the ‘meritocratic’ framework is the assumption that regardless of
socio-economic background, a successful future might by attained through individual hard work and talent. The
promise of equity-through-meritocracy, however, has been challenged, as it favours students who already have
capital (Koh, 2014).
This paper explores how families – what Basil Bernstein calls the third re-contextualising field, after state and school
– are navigating and responding to dominant education policy discourses. It argues that families are crucial
pedagogic agents, whose views are often neglected in empirical policy studies. Thus, this paper draws on semistructured and focus group interviews with twelve low-income, ethnic minority group families, to examine how
‘meritocracy’ is complexly, concretely experienced at the socio-economic margins of a ‘meritocratic’ state. To
understand how state education policy messages are negotiated by families, Bernstein’s theoretical framework on
re-contextualising fields is used. Bernstein identifies two types of re-contextualising fields: the Official Recontextualising Field (ORF) (managed by the state) and Pedagogic Re-contextualising Fields (PRFs) (managed by
other pedagogic agents, such as families). Re-contextualising fields mediate and modify messages as they ‘move’
from the original context of discursive production (ORF) to subsequent levels of discursive reproduction (PRFs)
(Bernstein, 1990).
One initial finding is that policy (meritocratic) and parenting logics intersect in certain ways, as parents and children
internalise responsibility for academic and life success; in the ‘strong’ state of Singapore, the ORF exerts ideological
influence over the PRF of family. Yet, parents are not devoid of agency, and diverge with state policy logics in other
ways. By providing an example of how policy and parenting logics relate, equity implications of Singapore’s
‘meritocratic’ framework are offered.
Title: Mothers’ strategies for their daughters’ schooling in rural Pakistan
This study highlights the importance of mothers’ strategies for their daughters’ education in rural Pakistan. Past
literature has overlooked the key part that parents play in making education related choices for their children. In this
regard the crucial role of mothers as they devise strategies for their daughters in scarce resources is also ignored.
This study brings maternal influence on their daughters’ educational outcomes to the fore.
To illustrate this, I present data from four cases selected on the basis of maternal schooling status and strategies for
their daughters’ education from rural Punjab, Pakistan. These data were collected by conducting semi-structured
interviews with mothers, household-heads, daughters and other dominant decision-makers in the families. Drawing
on the theoretical-perspectives of the Capabilities Approach I examine the environmental and social influences on
these mothers to ascertain their freedom in making household decisions regarding their daughters’ schooling (Sen,
1999). To gain insights on individual capabilities the methodology learns from the theory of cooperative conflict (Sen,
1987) to ascertain how mothers internalise the familial support extended to them.
Preliminary analysis of these data shows that mothers respond differently by developing strategies depending on the
availability of resources (maternal education being one of them), level of support and their personal histories.
Contrary to the assumptions made by previous research education may not be the most influential resource that
supports mothers’ in achieving better educational outcomes for their daughters. As demonstrated by the data, unschooled mothers in the sample prove to be engaged in highly developed strategy and planning for their daughter’s
education. These findings call for an alternative approach to sustainable development in which research and policy
re-imagine the contributions of mothers regardless of their educational status and find ways of utilizing these
strengths.
Making history speak: An intergenerational investigation of contemporary Chinese middle-class families pursuing
overseas educational choice strategies
This study focuses on the experiences of education, at home and/or overseas, of three generations within
contemporary Chinese middle-class families —including grandparents, parents and students —in order to capture an
intimate and 'up- close' picture of the ways in which different generations of contemporary middle-class Chinese
understand, conceptualize and respond to increasing pressures to consider and undertake higher education
overseas. The three generations broadly span the following eras: Republican China (1911–1949), Maoist China
(1949–1976) and the Reform era (1976–present). These three periods witnessed great political, educational and
economic transformations. The three (middle-class, urban) cohorts this research investigates have been exposed to

social forces specific to their generational identity and personal biography, their history of educational experience,
and the extent of their own mobility within the Chinese context. Their individual views, opinions and feelings
concerning mobility and overseas education vary, and a comparison of their experiences and views create new
knowledge and contribute to the existing literature on international student mobility. The author argues that
Chinese students’ international mobility in the twenty-first century is not merely a personal choice, nor exclusively
about the student’s own wishes and aspirations. International student mobility is a strategy for Chinese families, that
involves intergenerational and interpersonal negotiations, and results from its socio-cultural historical specificities,
stratified Chinese society, capitalist market, political policies, and neoliberal subject formation.
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Addressing structural inequality: the views of teachers in South Africa
The SDG goals and corresponding targets are designed to shape policy and practice across all UN Member States.
Education, one of the 17 goals, is recognised as a key driver in the sustainable development agenda, and can be seen
as either supporting or undermining these processes. For the first time teachers are mentioned in UN developmental
targets. Trained and motivated teachers are acknowledged as key agents in improving the quality of education. This
panel examines teachers and teacher education in South Africa with a view to understanding existing capacities to
substantially increase the supply of qualified teachers, in developing countries (SDG 4).
Colonisation and apartheid have profoundly shaped teaching in South Africa, an inheritance that the post-1994
dispensation has addressed though not successfully (Sayed and Kanjee 2013). White schools have become home to a
multiracial economic elite, while black schools continue to educate an impoverished black majority (Chisholm 2004;
Motala 2009; Taylor and Taylor 2013). This context has given rise to the concept of a “bifurcated” education system
(Sayed and Soudien 2005; Van der Berg 2008; Spaull 2013), in which historically black schools are systematically
unable to convert resource inputs into learner outcomes relative to historically white schools in South Africa or
schools in other (poorer) African countries
In this context the panel is about teachers and their work in the context of embedded inequalities, and what this
means for learners and learning. The papers examine three datasets on teachers and teacher education that were
systematically collected over the last three years by the Centre for International Teacher Education (CITE). These
datasets provide critical, new information on student teachers’ experiences of colonial language policies in
universities, the ways in which their transition into teaching practice is shaped by the interlocking inequalities of
settler colonialism, and how their understandings of professionalism and accountability cast light on schools as
institutions that reproduce inequality.
The panel further addresses broader continental commitments to rethinking teaching and teacher education as an
issue of central importance as outlined in Agenda 2063 of the African Union (2015) and expressed in the core
mandate of the Institute for Capacity Building in Africa (IICBA 2017). Papers in this panel all make contributions
towards the capacity to substantially increase the supply of qualified teachers, in developing countries towards
ensuring inclusive and quality education for all (SDG 4).
The agency of newly qualified teachers in South Africa: possibilities and challenges
Rada Jancic Mogliacci & Melanie Sadeck
Policy and research advocate the importance of teachers in achieving equity in the drive to provide education for all.
Teachers are called to act as agents of change in the pursuit of social justice (Zeichner, 2009). Educational change is a
central preoccupation in post-apartheid South Africa, where systemic injustice and inequality still dominate (Christie,
2016). Such a landscape requires teachers that are able to exercise their agency to mitigate inequality (Pantić &

Florian, 2015). The agency of newly qualified teachers is particularly critical, insofar as they are at the forefront of
generational change. Yet such teachers are confronted with a number of challenges, including the theory-practice
divide, the lack of professional support and policy attention on the first years of teaching, and the context of the
school in which they enter, to name a few (Aspfors & Bondas, 2013; Clandinin, Long, Schaefer, Downey, Steeves,
Pinnegar, McKenzie Robblee & Wnuk, 2015).
This paper examines the transition shock and gap between initial teacher education and classroom teaching in South
Africa. It reports on a longitudinal study that tracks student teachers from their undergraduate teacher education
programmes into their first year of teaching. This paper focuses in particular on data collected from primary school
teachers who into their first year of teaching. In this paper, we explore two specific themes that emerge from the
study. First, we examine the complex interconnections between initial teacher education and school contexts in
which newly qualified teachers find themselves. Second, we explore how these teachers exercise their agency in
navigating the tension between what they have been taught and how school and community context conditions
their pedagogic enactment. We argue that their agency is differently enabled and conditioned based on the
inequalities of teaching spaces, which include inequalities of race, gender, class and language.
Learning to teach language in South Africa: A decolonial perspective
Zahraa McDonald & Marcina Singh
The overwhelming use of colonial languages as the official language of instruction at school and university is a
central paradox of education systems in “post-colonial” African states. Laitin et al. (2016) hypothesize that the use of
colonial languages is the single most important reason for the large-scale systemic failures in education attainment
in African countries. Little is however known about the processes of learning to teach language. In South Africa there
has been a shift in the public discourse on language practice. For the first time, some universities have introduced
teacher education in African languages. Not by national decree, but rather a drive by the political dynamics within
universities, particularly by the student movement which has called for a decolonisation of higher education in the
country. As such, the many student teachers continue to be trained to teach in colonial languages (McDonald &
Mogliacci 2017).
Within this shifting context then, this paper asks: what are student teachers’ experiences of learning to teach
language? To answer this question, the paper focuses on student teachers who are learning to teach elementary
grades; it reports on data gathered over three years of their undergraduate teacher education programmes. The
paper analyses student teachers’ language development related to five dimensions: (1) the language practices
student teachers enter into teacher education programmes with; (2) language practices in lectures; (3) language
practices related to language courses; (4) the language practices in classrooms during teaching practice; (5) the
language practices required from graduates who exit teacher education programmes. Analysis of data associated
with the five dimensions of language development in teacher education programmes, drawing on Linda DarlingHammond’s (2006) insights, finds inadequate coherence in student teachers’ experiences of learning to teach
language. The paper concludes by considering what this means for student teachers’ role in decolonising higher
education.
Different rules for different teachers: teachers’ views of professionalism and accountability in a bifurcated
educated system
Nimi Hoffmann & Yusuf Sayed
There is strong debate about the tension between teachers’ identities as professionals and their accountability to
various social actors. However, there are very few empirical studies of how teachers understand their role as
professionals and their accountability to different social actors. The OECD TALIS study and the EU’s Eurydice surveys
are examples, but include few countries from the Global South and no African countries (OECD 2016, European
Commission 2013). These studies collect representative data on teachers’ views. However, as Govender et al. (2016)
stress, these studies do not provide data on the ways in which various inequalities, such as those of race, class and
gender, shape their understandings of their work, and what this reveals about how their schools function.
This paper reports the results from a representative survey of teachers from 167 schools in South Africa regarding
their views of professionalism and accountability, the first of its kind in the country. The survey findings indicate that
teachers at no-fee schools, who are predominantly black women, tend to emphasise different characteristics of
professionalism relative to their colleagues at fee-paying schools. We argue that there is a relationship between how
teachers conceptualise their role as professionals and the obstacles that they face: in this case, burdens related to

historical under-investment in black schools, social trauma arising from state violence against black people, and a
lack of institutional support from the state and the public. The findings imply that the concept of a bifurcated
education system in South Africa, characterised by different production functions and outcomes for learners, should
be expanded to include teachers and deepened to include institutions. Since the data derives from South Africa, it is
highly relevant to education systems that are similarly driven by the multiple interlocking inequalities of settler
colonialism.
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Challenges of teaching science in disadvantaged Mexican schools. An exploration of school conditions through
teachers perspectives.
Science is a compulsory subject in primary and secondary education in Mexico, this means that students are in
contact with science related content and activities at least during nine academic years. However, national
standardized measures of science achievement have revealed that not all the students achieve a basic level of
proficiency in science (27% and 30% of primary and secondary education students performed below the basic level,
respectively). Research has also shown an unequal distribution of science knowledge, where students who come
from higher socio-economic status (SES) families perform better than their peers from less advantaged contexts.
Differences in opportunities to learn might influence this attainment gap, considering both, opportunities provided
by families, and opportunities provided by schools. School opportunities to learn entail resources for teaching
(materials, equipment and physical characteristics of the school), teaching qualifications, and school organization
(i.e. time assigned to teaching science).
This paper explores the differences in school opportunities to learn science in different SES schools, through
teachers’ perspectives. Primary data was obtained in 2017; we conducted semi-structured interviews with science
teachers of 7th(biology), 8th(physics), and 9th (chemistry) grades. In each grade we interviewed two teachers, one
working in a school located in a disadvantaged context, the other working in an advantaged context. We found
differences with respect to resources for teaching and school organization. With respect to resources for teaching,
teachers form lower SES contexts recognize that physical settings, equipment, laboratory materials, and access to
internet, are posing challenges to their practices. School organization in lower SES contexts represents another
challenge, in particular the lack of collective work, constant interruptions that reduce science teaching time, and
extracurricular responsibilities assigned for teacher and students. We did not find differences regarding teachers’
qualifications. We discuss the implications of these findings in terms of reducing the attainment gap and
guaranteeing the right to learn for all Mexican students.
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Effective Teaching to improve learning: a lens on innovative and emerging research across diverse contexts
The ESRC-DFID-funded Raising Learning Outcomes in Developing Countries Research Programme is concerned with
understanding the factors that enhance or constrain learning outcomes in educational systems in developing
countries. The programme consists of 31 grants each of which brings together research expertise from the global
South and North to expand our understanding of how complex relationships between elements of the education
system, the context in which they are embedded, and the dynamics operating within the system impact on efforts to
raise learning outcomes for all. The Programme Research Lead (PRL) at the Department of Education, University of
Oxford is tasked with maximising the scientific evidence across the 31 ESRC-DFID funded grants aimed at

investigating raising learning outcomes across the developing world. A key cross-cutting theme identified by the PRL
when working across the 31 grant-holders is how effective teaching is envisaged to maximise children’s’ learning
across a variety of regions, education levels and contexts. This paper will, therefore, focus on the critical role of the
teacher and draw out how some of the innovative projects funded under this programme undertaking cutting edge
research (across diverse, often fragile or conflict affected contexts in South Asia, Sub-Saharan Africa and Latin
America) imagine the role of the teacher and which elements of teaching are emerging as key in improving student
outcomes. The paper will aim to identify not only what it is about teaching that has contributed to the ‘teaching
crisis’ that underpins the ‘learning crisis’ but offer key solutions based on this new evidence base on how teachers
can be supported and improved. The paper will also showcase case studies showing positive deviance in how
teachers can be effectively supported in complex and difficult contexts to improve student learning.
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Associations between student learning, aspirations and secondary school transition: Evidence from multiple
research and a program intervention in India
Despite achieving universal elementary school enrollment, school education in India is still plagued with problems of
inequity and low learning levels. At the secondary level, children, particularly girls continue to drop-out in greater
proportions and research indicates that multiple factors like low learning outcomes, socio-economic and cultural
complexities result in a steep decline in the number of girls transitioning to secondary school. This panel proposes to
contribute to discussions on gender and secondary education by uniquely combining insights from research and a
program intervention in India. Specifically, the panel will utilise evidence from three research studies conducted by
ASER Centre, and the Second Chance program implemented by Pratham Education Foundation. Each of the three
research studies explored various facets of post-elementary and secondary schooling while the program is designed
to help girls and older women complete secondary schooling. The component papers of this panel will highlight the
intersections between research and program experience. Specifically: Paper 1 will provide a methodological
overview of the research studies conducted by ASER Centre focusing on transition and learning at the post
elementary stage among older children. Paper 2 will share broad patterns in elementary to secondary school
transition by gender by pooling data from multiple research studies and discuss factors enabling or obstructing
successful school transition, particularly among girls. Importantly, the paper will examine associations between
children’s educational aspirations, learning outcomes and transition to secondary school. Paper 3 will share insights
from Pratham’s Second Chance program, a program that helps girls and women complete their secondary education.
The content and pedagogy of this program has been uniquely shaped by Pratham’s experience of working with
children who drop out of school and includes both academic and non-academic modules that can help girls and
women become more confident academically and in life.
Title: Methodological overview of three research studies exploring elementary to secondary school transition in
India
This paper will provide a methodological overview of three research studies conducted by ASER Centre on issues the
post-elementary school sector in India. The first study, ‘Exploring post-primary schooling in India’, is a three-year
longitudinal study (2012-2015) that tracked the post-primary educational trajectories of close to 6,000 children in
Std VI-VIII or between ages 11-16 years. Conducted in a district each of two states (Bihar and Maharashtra), the
study generates new evidence on home-and school-based factors that enable or constrain access to quality post
primary education in India. Sampled children were tracked over one year and administered baseline and end line
learning assessments. Detailed data was also collected on educational and professional aspirations from both
sampled children and parents. ‘The study on access, transition and learning in secondary schools’ (2014-2016) was
designed as a block-level census of Std VIII students in four rural blocks of India (two blocks each in the state of Uttar
Pradesh and Odisha). Adopting a school-based sampling approach, the study followed a cohort of 11,264 students

enrolled in Std VIII and collected data on schools, households and children’s learning outcomes at baseline and end
line. The third study, Annual Status of Education Report 2017: Beyond Basics, is a rural, household-survey focussing
on youth, age 14-18 years. This survey was conducted in one district each of 28 states in India and collected
information on the schooling and foundational learning levels of youth in reading and arithmetic. Additionally, the
survey also collected information on youth awareness and aspirations related to their preparedness to lead useful
and productive lives beyond schooling. Although these research studies were in different locations and examined
specific questions in the post-primary space, the consolidation of evidence can help broaden our understanding on
girls and secondary education in a large country like India.
Title: Elementary to secondary school transition trends and associations with educational aspirations
Using evidence from the abovementioned research studies, this paper will first present broad trends in elementary
to secondary school transition for girls and boys in India and identify potential enablers or barriers to school
continuation. Additionally, we will also examine if there are associations between the educational aspirations of
young girls and boys and their schooling trajectories. In other words, we explore whether and to what extent
students’ educational aspirations are associated with their elementary to secondary school transition rates. For
example, is it the case that students with lower educational aspirations are more likely to drop out after elementary
school? And if so, what are the household and school level factors that are correlated with student aspirations?
Preliminary and descriptive analysis from each of the three studies confirm that girls are likelier to drop-out of school
after the completion of elementary school (Std VIII). We propose to undertake further analysis using multivariate
techniques to analyse the factors that either enable or act as barriers to school continuation, particularly for girls.
Such analysis will be important in investigating and identifying whether a set of similar factors emerge as significant
across research conducted in different locations and contexts in India. We also propose to utilise self-reported data
on students’ educational and professional aspirations to examine associations with their recorded transition status.
Our hypothesis is that lower educational and professional aspirations are associated with greater likelihood of
dropping out of school and that students from poorer households, marginalised caste backgrounds and with
uneducated parents are likelier to have lower educational aspirations. Findings from this analysis will help offer
important insights for policy that be help guide teaching processes that create creating enabling environments for all
students and girls to learn and continue their education.
Title: Giving girls a second chance to secondary schooling: Experiences from the field
The Second Chance program aims to assist drop out students, primarily girls, in rural India to complete their
secondary school examinations while also providing them with soft skills that will support them in the future.
Currently the program operates in 30 centres across 9 states in India and reached 4132 students in 2017-2018. The
percentage of girls and women passing their national-level, secondary school examination in Std X has steadily
increased, from 51% of enrolled participants in 2012-2013 to 84% in 2016-2017. The paper will describe the program
design, content and delivery that have been uniquely shaped by Pratham’s experience of working with children who
drop out of school and the understanding that students enrolling in the program can only devote limited time for
assignments/studies. Specifically, the paper will focus on two main aspects – community engagement and
involvement and the course curriculum comprising academic and non-academic modules. Community engagement
and mobilisation activities are undertaken by faculty members and tutors in this program. These include identifying
locations with school dropouts, spreading awareness about the program among the community, potential students
and their parents, and encouraging them to enrol. This engagement is central to the program and continues with
faculty members deeply invested in the lived realities of the participating students. The academic curriculum has
been designed keeping in mind the low levels of learning in India. The program is divided into a 3-4-month
Foundation Course, aimed at improving and bridging gaps in participants’ foundational learning and an intensive 6month Main Course that tackles the more demanding secondary level curriculum (Std X). Additionally, it also
includes modules on life skills intended to enhance students’ confidence, communication, aspirations and
employability. Insights from this program will be useful in identifying practices that can be adapted to other settings
to engage and involve communities to help women complete their formal education and, to create enabling learning
environments, inside and outside schools, for academic and non-academic achievement among girls and women in
the country.
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Understanding the linkages between mothers' empowerment and daughters' education - an analysis of the impact
of Rojiroti Microfinance in Bihar
In spite of increases in girls' access to education worldwide, those in rural and socio-economically marginalised
communities, such as scheduled caste girls in rural Bihar, still face exclusion from education. Delivering microfinance
to women may reorganise gender relations within the family and loans might be used for educating children. There
may be further impacts on social and cultural norms due to women's potential empowerment, which could influence
levels of girls' education. However, the small amount of literature that considers the link between microfinance and
girls' education has found inconclusive evidence. This research aims to assess Rojiroti microfinance, which works
with scheduled caste women in Bihar, India, examining the links between Rojiroti's impact on female empowerment
and how this affects their daughters' education. Existing panel data has found impacts on indicators of women's
empowerment, such as mobility and reduction in domestic violence, as well as on children's enrolment in school and
on private tuition. Alongside this, an analysis of loan data will map loans borrowed for girls' education, and
participatory research with 15 women examines how these loans have influenced their ability to support their
daughters' education. It also focuses on how being members of Rojiroti has enabled their aspirations to change due
to having access to social networks they had previously been excluded from. One-on-one interviews and focus
groups will seek to further determine if there has been an impact on girls' education specifically and what unique
aspects of Rojiroti have enabled the impact on their clients, who experience intersecting marginalisation of both
gender and caste, when results from other organisations, where available, have been inconclusive.
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Increasing equity in higher education: The case of National Talent Hunt Program
This paper outlined one intervention program for increasing equity in higher education in Karachi, Pakistan. Higher
education in Pakistan is marred by overwhelming complexities and challenges, as a result of which students with
lower socio-economic backgrounds are deprived admission at sough-after institutes. Under such circumstances, the
National Talent Hunt Program at Institute of Business Administration, Karachi was designed to reduce the social
inequalities and foster diversity. The initiative specifically targets students from low socioeconomic groups and not
only offers them complete scholarship, but also provides them the necessary academic and personal grooming so
that they acquire an undergraduate degree from one of the most prestigious universities in Pakistan. The author
conducted interviews with administrators, teachers and students; observed lessons; and analyzed documents to
map the structure of the program and identify benefits and challenges. The findings help understand the factors
responsible for the success of the Program and have implications for designing effective affirmative programs in
developing countries, especially those targeting tertiary levels of education.
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The Girls' Education Challenge: Barriers, Bridges and Breakthroughs in the quest for Education For All
The Girls’ Education Challenge (GEC) was launched by the UK Department for International Development (DfID) in
2012 to improve the learning outcomes of millions of marginalised girls across the world who have been denied a
quality education. To date 37 organisations and consortia have received funding to implement a diverse range of
projects all aimed at boosting literacy and numeracy, improving attendance and retention, and influencing the

educational environment so that many other children benefit in the future. Lead organisations have ranged from
community based networks to international NGOs to multinational companies.
The new phase of the GEC comprises two new windows: GEC Transition and Leave No Girl Behind. The Transition
window supports DFID’s commitment to ensuring 12 years of quality education for all children by continuing to work
with the 1 million girls supported since 2012 as they transition to the next stage of their education. Projects work in
both formal and non-formal sectors implementing a broad range of interventions including teacher development
and school improvement; educational technology and distance learning; community engagement; and financial
support to girls, their families and their schools.
The Leave No Girl Behind programme reaches beyond the scope of conventional education strategies to engage outof-school adolescent girls with new learning opportunities. A set of bespoke, innovative initiatives will support girls
onto vocational and educational pathways, and enable them to gain sustainable skills including literacy and
numeracy.
In this panel presentation we will share end-line findings from the first phase of GEC and discuss what has been
achieved and learned about girls’ education before looking ahead to the expectations of the new phase. We will
explore the meaning of marginalisation, the effects and impact of different interventions in specific contexts,
including those affected by conflict, crisis and uncertainty, and the role of educational technology.
Delivering on SDG4: Inclusive Education and opportunities for all
The Girls’ Education Challenge (GEC) works with girls who are educationally marginalised and who face a wide and
complex set of marginalisation factors stemming from prevailing social norms, adverse personal circumstances and
unfavourable environmental conditions. During the first phase of GEC it was estimated that between 1-4% of girls
within the portfolio were disabled, however there was no standardised approach to capturing data on disability and
some projects recorded that they had no girls with disabilities in their target groups. Lessons from GEC1 have led to
the development of better data disaggregation processes for phase two to help understand the range and depth of
impairments that may affect girls’ educational outcomes, and to support projects to be inclusive in their project
design and implementation.
The GEC Fund Manager has developed a conceptual framework for understanding how and why girls become
marginalised. This is helping to clarify the often conflated issues of characteristics and barriers that lead to
educational marginalisation.
Baseline evaluations from the 27 GEC Transition projects to date have used the marginalisation framework principles
and the Washington Group questions on disability to generate disaggregated data that will help us understand the
impairments present in the target beneficiary groups and how they interact with the home, school and policy
environments.
At the Project level, a number of projects have met the challenge of disability inclusion and enhanced their efforts to
reach the most marginalised girls, both within mainstream interventions as well as through specific targeting.
Drawing on lessons from these projects including the new baseline data, this session will reflect on the challenges,
realities and best practice of supporting girls with disabilities within education projects, and share the monitoring
approach and tools being used to track inclusion in the GEC.
Delivering on SDG4 Against the Odds
Given its remit to support the education of marginalised girls, it is not surprising that a high proportion of GEC
projects operate in difficult contexts including those affected by conflict, crisis and uncertainty. In these situations,
implementing organisations have to carefully navigate volatile circumstances and be ready to respond quickly when
risk levels escalate. Education, in these contexts, often falls down the priority list and projects have to find innovative
solutions in order to continue to deliver.
This session will present case studies from a selection of projects who have successfully increased girls’ learning
outcomes despite difficult prevailing contexts. We will discuss how projects have overcome four key challenges:
1. Weak and fragmented state structures
2. Ongoing threat of violence
3. Drought and disease and lack of infrastructure to deal with the effects
4. High levels of migration and displacement
Evidence will be shared from:
• Afghanistan, where a community based model has engaged local women as change-makers to bring quality
education to girls who would otherwise not be in school.
• Somalia, where two projects have forged partnerships with local stakeholders to improve the quality of education

in primary and secondary schools, bringing greater stability to girls’ lives through education.
• Northern Kenya refugee camps, where teachers have been mentored and supported to adopt effective classroom
approaches for girls who have missed out on large chunks of their education.
• Sierra Leone, where the Ebola epidemic forced schools to close and meant projects had to find new ways to enable
girls to continue learning.
Delivering on SDG4 through Technology
Innovation through technology has been a key feature of the Girls' Education Challenge (GEC) from the start,
reflecting a growing interest in its potential to raise educational outcomes. Projects are using technology in three key
ways:
1. to improve teaching and learning
2. to support more effective school management and in particular the use of data
3. to raise awareness and influence attitudes about girls’ education.
This session will explore the range of tech-related activities used by GEC projects including: connectivity and
hardware provision; development of subject specific software and teaching resources; individualised learning
support; data management and reporting systems; and virtual peer networking facilities.
We will look at the effectiveness of these interventions in increasing attendance, improving the quality of education
and ultimately accelerating learning outcomes.
Where ed-tech is used to promote improvements in teaching and learning we have seen the importance of high
quality learning content and curriculum materials and of allowing for sufficient time on task (for teachers and
students) especially when technology is new. There is evidence of the motivational effect technology can have on
learners and how it can increase flexibility of when and where learning takes place.
Where ed-tech is used to support improved school management, projects have been able to improve data reliability
and depth; lessons include the need for planned integration with existing school management practices and the
value of engaging local stakeholders in discussions using the data. Where ed-tech is used to raise awareness and
influence attitudes and expectations for girls’ education, the potential reach and impact is high, but there are
challenges in measuring the resultant change.
Use of technology raises dilemmas about cost, value for money and sustainability. These issues will be discussed
using illustrations from current projects and key lessons from the GEC will be shared.
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Learning to work: South African youth and emerging alternatives
Drawing on empirical data from South Africa, we explore the increasing exclusion of large numbers of young people
from the formal education system and labour market but also even from the conceptualisations of “normal”
trajectories. We suggest that current orthodox theorisations are inadequate for explaining much of young people’s
lives and livelihoods. Rather, we look to the growing tradition of critical capabilities research.
Many of the young people interviewed are pursuing livelihoods outside the formal economy. Few have been able to
access the formal labour market. Where they have accessed formal firms, it has too often been in pracarious and
indecent forms of work. Many have quit in response to disrespect. With fragile previous lives and learning
trajectories, many seem to lack the resilience to put up with perceived further threats to their dignity.
Formal VET is doing little to prepare these young people for the formal labour market, either in terms of the
navigational skills to get employment or the emotional resilience to maintain it. Nor is it preparing them adequately
for actually-occurring livelihood opportunities, as it cannot imagine such alternative economic spaces.
Yet, many of these young people are engaging in vocational learning, whether in more traditional community-based
modalities or through the use of new technological affordances such as YouTube.
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Intergenerational Literacy For Social Inclusion And Rural Transform In Africa: Experiences From A Local Ngo In
Uganda
Our current world is now experiencing unprecedented locational, generational, climatic and cultural changes
attributable to globalization. This has now given rise to knowledge-based economies for which new standardized set
of skills in which information and communication technologies (ICTs)plays a role is necessary. However, for
historically, generationally and socio-culturally diverse communities in developing countries, reliance onset of skills
to be acquired using standardized methods will only worsen the inequalities and social exclusion resulting from
globalization. In the context of United Nations Sustainable Development Goals (SDGs) this will become a huge
challenge for which concerted efforts to look beyond the traditional methods of solving societal problems are
required. Hence, this paper draws on the lived experiences of rural communities a Ugandan NGO is involving in a
non-formal, intergenerational and cross-cultural literacy initiative intended to enhance learning and social inclusion.
The intervention in question is informed by the understanding that rural communities in Saharan Africa are currently
experiencing the positive and negative impact of globalization and the technological revolution that appear to
demand from them universal skills sets whose acquisition does not take into account the socio-cultural context and
informal knowledge and practices of the local people. Immersing our paper in a social literacies approach, we will
argue that considering the pluralities of the Sub Saharan African societies, a standardized approach to solving
problems confronting rural people will be ineffective. Using the lessons from the local NGO, the paper will
recommend adoption of multiple and integrated problem-solving approaches that take into consideration local
contexts of different communities in order to realize the SDGs and more so, SDG 4. This will call for policy makers
and programme designers to use multiple lenses to examine the context of those experiencing exclusion before
implementing programmes that aim reduce inequalities social exclusion.
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Enhancing the employability of international students: towards a more complex understanding of Chinese
students in UK universities
The employability of university graduates has been a topic heatedly discussed in educational and economic domains
over the past decades. It is also attracting increasing interest among researchers who specialize in the education-towork transition of new graduates. However, existing literature on employability has a strong national focus, and
relatively few studies concentrate on the increasingly international dimensions of graduate employability. China is
the country exporting the largest number of overseas students, with most of them regarding international
experience as a significant stepping stone towards the success of their future career. However, insufficient research
exists on the specific understanding of Chinese students on the relationship between their overseas learning
experience and their employability enhancement. The research that this presentation is based on takes Chinese
international students (who completed their undergraduate studies in China) studying social science taught Master’s
programmes in the UK as the sample, using semi-structured interviews and diaries to explore how they manage their
employability during their overseas living and learning experiences. This presentation will focus on an analytical
comparison between the constructions of Chinese international students in the literature and in the accounts of the
research participants in my study. For Chinese students are often constructed as a homogeneous group in literature,
and this belies their complex intersecting identities. Moreover, to fully understand the employability needs of
international students, it is important to research the different trajectories and demographics that are represented
in this ‘group’.
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Researcher reflexivity in an international collaborative study on men’s trajectories in and out of the Early
Childhood Education and Care (ECEC) workforce
This methodological paper examines questions about how a large international team of researchers (from 13
countries) collaborate to collect and interpret data on men’s career trajectories in and out of ECEC - an issue that is
shaped by cultural and economic conditions particular to each participating country. The international research
collaboration aims to share perspectives between countries and to reach understandings that can benefit policy
makers and researchers in the various cultural contexts. A three-part data collection protocol including narrative
interview, semi-structured interview, and a graphic storyline procedure is followed. The researchers are aware of the
influences by their personal identities and subjectivities, professional career trajectories and positions within the
cultural and socio-political contexts of their own countries, thus bringing their own reflexivity to bear both on the
data collection and on the analysis and producing insights about the co-constructed nature of their interview
experience. More importantly, the study includes a further comparative dimension when researchers collaborate to
gain reflexive insights into similarities and differences between national contexts.
Drawing on the concept of researcher reflexivity, the research team is conducting a distinctive cross-cultural interresearcher analysis of the data. A first stage of this process involves a pairing of researchers to achieve maximum
diversity of country of origin, gender (especially given that this is a gender-focused study), and professional
background and perspective. We expect that the intersections between the researchers’ self-positionings and
reflections from the researched participants will be examined and compared in a global discourse of men’s scarcity
in ECEC, informing potential approaches to a ‘globalised’ agenda in attracting and retaining more men into ECEC,
thus promoting gender diversity internationally. Insights gained from this methodological approach will also provide
learned experiences to other collaborative research that wishes to maximise the benefits of multiple subjectivities
within a research team.
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Reclaiming pedagogy in India and Ghana: A post-colonial reading of teachers’ experiences in the current context
of education reform
This presentation is based on the early stages of a PhD study focusing on teachers’ experiences in the current
context of education reform in India and Ghana. Existing analysis of research and policy suggest that tensions in
education are increasingly apparent where socio-cultural movements calling for greater indigenous expression are
emerging against the backdrop of political pronouncements on mobilising national success in the global knowledge
economy. Whilst education is seen as the vehicle for change by the respective governments, these unresolved
tensions are yet to be bridged effectively. Recent governmental acknowledgements also speak of ongoing issues in
implementing reforms resulting in poor quality of education, most critically, at the primary-school level. Much focus
is now on the role of the teacher as intrinsic to reform. Both countries were chosen due to their contexts and
approaches to these tensions, which make them ideal for a comparative enquiry into teachers’ experiences of
reform in order to reveal key lessons as India and Ghana negotiate this new landscape. Building on recent literature
that questions dominant discourses in Comparative and International Education, I use post-colonial theory to
explore these issues. The study will combine an historical examination and Critical Discourse Analysis to understand
key ‘competing imperatives’ impacting the contemporary teachers’ experiences in the classroom. In working with

archival documents, this study has already found that British India’s past was a lesson learnt for British Ghana’s
future where similar ideals were reworked through teachers and pedagogy. These findings will eventually be based
on an empirical analysis of teachers’ interviews in Accra, Ghana and Mumbai, India. The presentation will explore
these theoretical and methodological starting points and early findings, and seek perspectives on how to further the
project to impact policy and research.
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The iBali (story) Network: Democratising knowledge through creative storytelling with youth who are excluded
from learning in African Schools
This paper focuses on how learning exclusions can be researched through innovative, creative and collaborative
approaches rooted in the arts and humanities, and in particular on the experiences of African early career
researchers (ECRs) trying to build knowledge – and a career – in this area.
It draws on data generated through the iBali Network (AHRC-funded, 2017-2018). iBali brings together expert
researchers, ECRs and practitioners from across Africa whose work coalesces around using participatory storytelling
to tackle social issues, at the intersection of SDGs 1 (poverty), 3 (health), 4 (education), 5 (gender), 10 (inequalities)
and 11 (cities and communities).
The iBali concept grew from a reflection on existing research into multiple, overlapping learning exclusions.
Understandings of these exclusions tend to align with particular, singular agendas, for example the ‘plight of the girlchild’. Much work in this area draws on sophisticated analysis made possible through enhanced data generation but,
while valuable, this can side-line lived experience, and the social dynamics of people and places that arts-approaches
afford. Political de-prioritisation of studies of local history and culture and under-funding of arts and humanities
departments in Africa means that scholars working at the education/arts/development intersection face a paucity of
opportunities for networking, collaboration and dialogue. As a consequence, research into learning exclusions as
well as the methodological training provided to academics researching education, predominantly sits outside the
arts and humanities. iBali responds directly to this concern.
The paper highlights the narratives of ten ECRs and their reflections on how storytelling approaches with young
people integrate international, scholarly and indigenous ideas, and help surface and give value to different forms of
knowledge. It presents data generated through debates, activities and research at iBali Network events and suggests
how the democratisation of knowledge about learning exclusions through the arts can represent a new trajectory for
education research.
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Taman Siswa’s Concept of Education and Its Relevance Today
Indonesia’s Taman Siswa educational movement was founded by Suwardi Suryaningrat, also known as Ki Hajar
Dewantara, in 1922. Taman Siswa was established both as an attempt to provide access to education to the
Indonesian public as well as a reaction towards Western-style education (McVey, 1967). The work of progressive
education thinkers, such as Rabindranath Tagore, had influenced Ki Hajar Dewantara to be critical towards the Dutch
colonial education curriculum and put the importance of understanding own culture in his movement. At the turn of

the century, when Indonesia had gained its independence, the idea of developing ‘modern’ Indonesia had slowly
taken out the spirit or Taman Siswa in national level.
This paper will look at the Panca Dharma Taman Siswa (the five principles of Taman Siswa). These principles are are
God’s divinity, Independence, Future, Nationalism, and Humanism (Tjeje, 1969). Not only the five principles are still
relevant in today’s Indonesia, this paper will argue that some of the current social and political issues in Indonesia
can be addressed by teachign these principles in schools. In addition, in addressing today’s concern of “education”
being simplified as “schooling”, this paper will also look at Taman Siswa’s concept of Tri Sentra Pendidikan (Three
Centres of Education). It recognises the role of family, education institution, and the society in providing a holistic
education to students. This is particularly relevant to contemporary Indonesia as the three centres are becoming
more and more distance to one another and the responsibility has been shifting more towards education institution.
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Universidad Veracruzana
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Laura Selene Mateos Cortés, Universidad Veracruzana
Indigenous Knowledge in Mexican higher education: an ethnography of the Intercultural University of Veracruz
Multicultural discourse has reached Latin American higher education in the form of a set of policies targeting
indigenous peoples. These policies are strongly influenced by the transfer of European notions of interculturality,
which, in the Mexican context are targeted nearly exclusively towards indigenous peoples, recently through
innovative and often polemical “intercultural universities” that have been created by governments, by NGOs or by
pre-existing universities. This trend towards diversifying the linguistic and ethno-cultural profiles of students and
curricular contents coincides with a broader tendency to force institutions of higher education to become more
“efficient”, “corporate” and “outcome-oriented”. This paper contributes an ethnographically based case study of the
ways political and educational networks are being configured around the actors participating in the configuration of
the Universidad Veracruzana Intercultural (UVI), located at the Mexican gulf coast, with the aim of including
indigenous knowledge from the Náhuatl, Totonac and Popoluca peoples in intercultural higher education. On the
basis of fieldwork conducted in the four indigenous regions where the UVI offers a B.A. in “Intercultural
Management for Development”, the appropriation of as well as the resistance against the discourse of diversity and
interculturality is studied by comparing the actors’ teaching and learning practices, which are strongly shaped by an
innovative and hybrid mixture of conventional university teaching, community-oriented research and
“employability”-driven development projects. Particularly, the actors’ perception of often intersectionally
overlapping sources of the students’ indigenous knowledge with regard to their diversity sources such as ethnicity,
class, gender, religion and sexual identity is contrasted with the university curriculum’s treatment of ethnicized and
racialized difference, on the one hand, and with the regional and structural socioeconomic inequalities, on the other
hand.
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(De)Constructing a 'backward' identity in an area of civil unrest in India
This paper will explore the discursive construction of identity of the Adivasi (indigenous / ‘tribal’) people in India,
with specific reference to the Gond community of Vidarbha region. The paper is about locating the research
participants of this PhD research and analysing what is thought of them in the policy and community context. The
constitution of a ‘tribal’ and ‘backward’ identity through power and discourse as well as its inculcation and
embodiment is explored. The analysis is framed by post-structural, post-colonial and feminist theorization of the
data that comprised selected policy texts from the period of colonial administration and the current Indian State,
alongside the excerpts from focus groups and interviews held with the participants of this research including the

Gonds themselves. The paper is based on the first stage of analysis carried out as part of the PhD research in
Vidarbha for over six months. It explores the discourses of differentiation and how language is used to produce
difference, distinction and hierarchy among groups of people inhabiting a Maoist-insurgency affected area in a
postcolonial context. The physical and social isolation and entrapment of the Gonds through language and the
entwining of their identity with the space that they inhabit produces them as ‘backward’, ‘scheduled’, ‘excluded’ and
‘primitive’ in the dominant discourse in India. The purpose of this paper is to show the discursive separation
between the Gonds and the others in the country, imposition of a hierarchy through the colonial and postindependence policies and the geographical marking of India that laid the basis of governance as it exists today and
of the civil unrest or the Maoist insurgency. The work of this paper (still under progress) would fit well under the
theme ‘Social movements, indigenous knowledges and collective learning’ since it problematises the established
notions of education and literacy and offers a critique of the modernization and development discourse prevalent in
India at the time of this research.
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Adversarial pedagogies in divided times: learning through conflict?
Adversarial pedagogies in divided times: learning through conflict? In a contemporary moment that has seen rising
populism and division within and between communities, this paper argues for a necessary reinterpretation of
conflict as a dimension of pedagogy. Drawn from qualitative research with three opposing ’sides’ of the post-25
January Revolution Egyptian struggle, this paper examines whether, how and with what effect we can learn from
(and with) those with whom we are divided or in conflict. Interview and participant observation data with social
movement activists highlight how different histories have established barriers that prevent learning and unlearning.
Such barriers and divisions are examined in light of the Egyptian call for social change and the wave of prodemocracy movements since 2011 to reflect on the pedagogy of learning for democracy. Crowther, Martin and Shaw
(2008:13) establish that, “learning for a truly democracy society can only be achieved and sustained through the
common commitment of citizens to learn, argue, debate and, if necessary, to differ and disagree”. Having reflected
on this insight through Mouffe’s antagonistic democracy (2000, 2005) in my research, this paper interrogates the
pedagogical potential of difference and disagreement. Such a radical approach emphasises contestation within a
democratic culture where “democracy equals conflict” (Davies 2011:1, emphasis in original) and where disjuncture
(Jarvis 2009) is a necessary process of political learning. In response to critiques of liberal and representative
democracy that have highlighted the urgent need to address the emergence of a consensus-based ‘politics of nopolitics’ (Dean 2014), this paper explores the possibilities of a political imagination that draws on ‘thick’ approaches
to democracy but that is also invigorated with a productive and educative turbulence (Davies 2014) of antagonism
(Mouffe 2005).

Social movements, indigenous knowledges and collective learning
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Mexico
Socio-ecological knowledge in the oral tradition of fisher-women in Veracruz, Mexico: Educational resources for
the achievement of the SDG's
Based on an ethnographic fieldwork conducted in an indigenous community of Veracruz, traditional socioecological
knowledge embedded in the oral tradition of women fisherwomen of the community was identified. The reflections
presented show the educational potential of indigenous knowledge that, from their own epistemology, has allowed
them to regulate the way in which the inhabitants of this community relate to each other and to their territory in a
sustainable way over the centuries. The findings presented in this article bear testimony to the socio-environmental
relevance of these local indigenous narratives as situated philosophies, which it is important to document, to move
towards a scenario of sustainability arising from a dialogue between the local and the global within the framework of
the SDG´s.
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Roy Huijsmans and Syvongsay Changpitikoun, International Institute of Social Studies, Erasmus University, The
Hague, Netherlands
Educational Aspirations in Lao PDR: The findings and implications of an ethnographic study for achieving
Sustainable Development Goal 4
Lao PDR is a multi-ethnic nation with nearly half of the population belonging to non-Lao/Tai ethnic groups. Although
education access has increased markedly, the education system faces significant barriers to providing high-quality
education for children in remote ethnic communities.
To address these challenges, Plan International and Save the Children have been implementing the Dubai-Cares
funded Lao Educational Access, Research and Networking (LEARN) Project over the past three years. The project
addresses SDG 4, with an emphasis on inclusive, equitable and high-quality pre-primary and primary education for
marginalized groups through flexible, accelerated and low-cost implementation models.
This paper will present the findings of an ESRC/DfID-funded study affiliated with LEARN and implemented by Brunel
University, the International Institute of Social Studies at Erasmus University, the University of Strathclyde, the
National University of Lesotho, Gram Mitra Samaj Sevi Sanstha, Plan International and local research fellows. This
study, entitled “Education Systems, Aspiration and Learning in Remote Rural Settings,” incorporates ethnographic
research in rural Lao PDR, India and Lesotho complemented by advocacy with local education stakeholders. The
study investigates the process through which schooling shapes young people’s aspirations, and how young people’s
aspirations shape their engagement with schooling and the learning they achieve.
Preliminary findings from Laos will be presented, along with a discussion of recommendations for education systems
that face significant barriers to achieving the equity, inclusion, gender equality and quality aspects of SDG 4. Special
emphasis will be placed on the importance of dialogue with young people, their parents and communities to
understand their points of view and motivating factors, in addition to utilizing the findings of learning assessments or
other more “extractive” forms of educational research. Furthermore, the paper will describe the research
methodology and explore its potential wider uses to inform development programming and education investments
based on grassroots perspectives.
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Social Movement Learning & Knowledge Production in the Struggle for Peace with Social Justice
This paper will present initial reflections from a two-year ESRC funded research project that began in January 2018,
seeking to understand how social movements, in some of the most complex and conflict affected contexts in the
world, build knowledge, develop strategy, and educate in the pursuance of peace with social justice. The research
will contribute to a redefining of education’s role in supporting international development through emphasising how
education can play a role in strengthening the capacity of marginalised communities to advocate and struggle for
their rights and gain concessions from often recalcitrant elites seeking to reproduce their own power and wealth.
Four participatory case-studies of four very different types of social movement, in Colombia, Nepal, Turkey and
South Africa will be explored through a process of participatory, collaborative research that is carried out in close
collaboration with the respective social movements. The case studies will then be synthesized to draw out
comparative insights on the learning and knowledge production strategies of social movements in contexts of
conflict. The social movements, who are core partners in the research, are NOMADESC, a grassroots NGO based in

Colombia; The Housing Assembly, a grassroots movement from South Africa; The HDK (Peoples' Democratic
Congress), a coalition of social movements in Turkey; and the Madhesh Foundation, Nepal, an organisation that
works with and for the excluded Madhesh community.
Each movement, in different ways, advocates with and for marginalized communities seeking to defend and extend
their basic rights to education, health, housing, life, dignity and equal treatment before the law. Each movement, to
different degrees, has also been victim to state repression, violence against it members and activists, and sustained
surveillance and persecution. The paper will also outline our understanding of social movement learning and
knowledge production and the strategies, methodologies and theories that underpin our approach.
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Transversing learner-centred pedagogy in Tanzania: How does history play out in current pedagogical changes?
The paper aims to bridge historical contingencies and empirical findings on the implementation of learner-centred
pedagogy (LCP) in Tanzania. LCP, one dominant framework for universal panacea to education, has long been
criticised for its incompatibility and ineffectiveness in developing countries. In unpacking dissonance of LCP with lowincome countries contexts, limited numbers of studies have thoroughly investigated indigenous knowledge and
historical contingencies in relation to learner-centred tenets. Employing the comparative case study (CCS) approach,
the research inquired how and why the ideological and historical background of Tanzania might facilitate or impede
the implementation of LCP. This paper highlights the transversal axis of CCS, providing historical insights to collected
data spatially and over time. It juxtaposes indigenous education, educational principals promoted by the first
postcolonial president Nyerere, and interview narratives of present teachers.
Tanzania offers a rich and complex context in regards to LCP. Nyerere’s ujamaa framework and its accompanying
educational policy, Education for Self-Reliance, urged educational ideals consonant with LCP. These included learning
by doing with peers as well as practicing democracy through discussions. By comparing the transversal axis with
contemporary school cases, however, a discontinued legacy of Nyerere became clear. Several teachers in their
interviews suggested their ignorance of Nyerere’s pedagogical ideas relevant to learner-centredness. The teachers
also highlighted distinctive educational situations they faced from the Nyerere’s time. Indigenous education of
Tanzania may provide reasons for why the pedagogical legacy of Nyerere was absent. Traditional society held the
view of knowledge and the forms of learning incongruent to LCP in certain aspects, whose custom had been carried
over by the teachers working at the present schools. The paper underscores the importance of historical focus when
examining present educational phenomena. It introduces CCS as an alternative methodological and analytical
framework to integrate transversal inquiries into empirical evidence.
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“African Renaissance”: Reconsidering the values of traditional approaches to education in post-colonial Rwanda
Following the international commitment to improving access to schooling, recent years have witnessed a shifting
concern towards "quality education”. Although multiple benchmarks of “quality education” have been spelled out by
international authorities, under the global quest for performativity and accountability, the more quantifiable aspect
such as student performance is often prioritized as a key proxy for quality. Nevertheless, despite devoting much to
improving teacher qualification and classroom resources, performance remains poor in many African classrooms.
Many children remain “out-of-school” especially when schooling lacks relevance to local life. This paper thus aims at
focusing on the qualitative aspects by first problematizing a predominant assumption that education has its purpose

narrowly reduced to modernization and economic development. In post-colonial era, the deeply entrenched belief
still sees the Eurocentric approach including language and values as the essential, if not the only pathway towards
modernity. Next, drawing from empirical data collected from interviews with Rwandan educational historians and
officials, findings reveal a recent resurgence of itorero and its related vision, which was associated with the
educational practice in pre-colonial era. More local values are also re-introduced in formal education through the
competence-based curriculum reform. These culturally-responsive “home-grown” initiatives, despite inevitably
incorporating inter alia frequently contested socio-political issues of peacebuilding and national identity, draws
important implication on the schooling-education divide. The notion “education” traditionally includes nurturing
whole-personal development, communal relations, identity, and local values through a holistic and dialogical
pedagogical approach. This helps to debunk the stereotypical connotations attached to “traditional” or “indigenous”
education as “backward” or “primitive”, or even being antithetical to contemporary development. Especially for
post-conflict contexts like Rwanda, the re-emphasis on traditional philosophy and practices, which factor in the
cultural and moral dimensions, encourages further reflection on the multiple facets of “quality education”.
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Decolonisation, Equity and Quality South Africa Higher Education: addressing the the demands of student social
movements.
There is a debate unfolding globally, and in South Africa in particular, about what universities teach, and the
curricula and its relevance. Students in South Africa through collective political action in 2015 and 2016 called for the
decolonisation of the academic curriculum and a demand for “free” higher education. Decolonisation of academic
curricula in particular has been a key aspect of student demands. For example, the University of Cape Towns (UCT)
RhodesMustFall (2015, p.8) manifesto asserts that one of its long-term goals is to “[i]mplement a curriculum which
critically centres Africa and the subaltern. By this we mean treating African discourses as the point of departure –
through addressing not only content, but languages and methodologies of education and learning – and only
examining western traditions in so far as they are relevant to our own experience”
Using the lens of equity, social justice and quality in initial teacher education the paper examines the conceptual
underpinnings, substantive interpretations, and pedagogical implications of the decolonisation of the curriculum as
it relates to teacher education. It further explores the place of critical reflexivity in the educational practices of
teachers and their potential for promoting equity and socia justice. Drawing on a meta-analysis of teacher education
curricula, and interviews with teacher education lecturers at South African universities, the paper examines the
intellectual debates to which student teachers are being exposed, how teacher educators understand the factors
underlying their curriculum decisions, and the institutional and policy dynamics that impact on efforts to rethink
curricula. The paper argues that the intellectual challenge is to develop epistemic agency and a continental, ‘panAfrican’ rootedness but which is located in a critical global discourse of educational change relevant to the South which will be the hallmark of establishing an empowering, equitable and quality education system in post-Apartheid
South Africa.
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The importance and challenge of onto-epistemic pedagogy in struggles towards global justice
The turn of the twenty-first century saw the emergence of a new type of education movement for globalised social
justice. Transnational networks of community, critical, ecological, indigenous, post-development, post-capitalist and
queer educators from across the global North and South are co-operating to develop pedagogies, epistemologies,

sensibilities, vocabularies and relationships that enable an ‘alternative thinking of alternatives’ to modern/colonialpatriarchal-capitalist forms of social life and development (including, in some instances, the UN Sustainable
Development Goals). This work departs from a ‘hegemonic thinking of alternatives’ by locating transformative
learning in collective practices of being-and-becoming-alternative-to in the present, rather than learning about or for
alternative futures which are imagined as possible from within existing conceptual frames and social relations. It is
also distinguished by a concern for the onto-epistemic dynamics of cognitive, ecological, economic, social and
affective justice as they operate on multiple levels from the molecular to the discursive, and the institutional to the
cosmological. However, while this movement generates spaces and times in which moving beyond known
alternatives across epistemic, cultural and geopolitical difference can become possible, the relationship between
these spaces and broader public pedagogies and policies shaping ecological and futures remains unclear.
Furthermore, the pedagogies being developed within these spaces are often unintelligible and unwelcome within
established educational and development institutions. This paper will draw on participant observation and
collaborative inquiry within two transnational educational justice networks (Ecoversities and the Earth CARE Justice
project), read through a theoretical lens of ‘epistemologies of the South’, to consider three points: (1) the role of
‘refigurative’ onto-epistemic pedagogies in expanding possibilities for global ecological and social justice, (2) the
contradictory position of such pedagogies within dominant models of action for ‘sustainable development’, and (3)
specific challenges and consequences of practicing them within educational institutions in different national
contexts.
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Lessons from Gandhian principles for rethinking educational policies in pluralist India
The current educational challenges in India draw attention to the urgent need to break new grounds with specific
and concerted efforts towards provision of good quality and equitable education to its large and diverse student
population. While rethinking educational policies to solve the persistent maladies, it is important to recognize and
integrate the complexities resulting from disparities based on region, religion, caste, language, social status,
ethnicity, gender etc. With the objective of prevention of further exacerbation of these divisions, this paper probes
the relevance of century-old Gandhian educational philosophies to examine if any of the underlying principles could
be incorporated into the current system.
Mahatma Gandhi's educational philosophies are best understood through his doctrine of "Nayee Talim", that can be
transliterated as "New Education" but implies "Education for life through life". The foundations of this system were
based on the physical, intellectual and moral development of children to ensure inclusion of every community
without infringing on their independence, in this socially diverse, culturally heterogeneous country. Realising that
lack of synthesis between learning and life skills would end up creating a sense of disconnect between what
education offers and what students would actually need, Gandhi propounded the pedagogic principle of overcoming
distinctions between knowledge and work and gearing children towards acquisition of self-sufficiency.
This paper concludes with an emphasis for the need for national-level committees to review Gandhian principles not
merely from an historical angle but to conduct further critical analyses to study its adaptability to the current
scenario to put the marginalised students on a new trajectory and ensure not just student enrolment rates but
student completion rates with effective learning outcomes. It highlights the need for ensuing structural reforms to
be targeted towards empowering future generations to critically think and channelise their education to attain
equality and social justice.
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From the developmental to the post-development university
The acknowledgement of higher education in the Sustainable Development Goals has raised crucial questions about
whether and how universities can solve environmental challenges, address societies’ wicked problems and promote
social justice. Concerns with the disjointed university curriculum have brought about something of a renaissance of
the idea of the ‘developmental’ university. According to this conception, instead of maintaining a cloistered
existence of abstract thought and long-term intellectual breakthroughs, universities should be tightly engaged with
the immediate needs of society. Developmental universities established in Africa in the post-independence period,
for example, aimed to develop courses relevant to local agricultural and infrastructure needs, conducting applied
research with the community, with a porous boundary between academia and government in the development of
policy. This paper presents a theoretical analysis of these questions, starting with an exploration of the idea of the
developmental university in the contemporary age, and challenges to its realisation, drawing on illustrations from
Africa and Latin America. However, while presenting an important counterpoint to commodification, some have
questioned the modernist underpinnings of the developmental model in terms of social progress, and its
epistemological basis in the Enlightenment. Drawing on post-development thinkers, this paper explores the more
recent emergence of universities that question mainstream notions of development, providing experiences of
deschooling in action. Instead of a linear relationship between the curriculum and desired social outcomes, the postdevelopment university represents an ‘ecology of knowledges’, with students engaging with indigenous as well as
mainstream forms of knowing, challenging disciplinary boundaries, with non-expert teachers as well as qualified
academics. Finally, the implications of contemporary economic and political trends for both developmental and postdevelopment models in the contemporary age are drawn out.
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Perspectives of Decolonisation of Education in South Africa: The Missing Voices
In universities in South Africa, the decolonisation of education has been a trending topic, yet its impacts remains
limited. 82% of high school graduates will not make it into university as space is limited. Of the 18% that do make it,
half drop out due to financial barriers, poor support and lack of preparation. Thus, alternative means of affordable
further education are needed for the majority of youth unable to access university. As one possible alternative, I
review Massive Open Online Courses (MOOCs) and how they may (or may not) be able to support those who are
seeking such alternatives, if they are adapted to the local contexts.
In formulating a “Decolonised Inclusive MOOC Model” for marginalised groups - intended to be built ground-up - I
investigated the importance of a decolonised education means to these youth. Surveys were conducted with
approximately 200 financially-constrained youth from four low-resourced township areas; namely Cosmo City,
Inanda, Thembisa, and Mangweng.
Results tend towards these youth not knowing, vaguely knowing, or being misinformed about what decolonised
education means. In addition, factors that indicate the need for a decolonised education, such as issues of racism
that may occur in multicultural schools or universities, are non-issues in schools that are all black. Similarly, learners
seldom experience having their language or culture incongruent with the learning environment. Students simply and
desperately seek an education of any sort.
This posed a challenge to my ground-up approach, as the community did not consider a decolonised education as
important. This leads one to question whether decolonisation should not be considered in the MOOC model, or
included with foresight that they may one day value it? Such a predicament highlights the shortfalls of solely
community-driven approaches.
Such findings lead to further questions such as whether the voices of the missing middle at university drown out the
voices of those who are less fortunate and who don’t have a platform to mobilise. Whilst the decolonisation
movement is undoubtedly essential and will pave the way of education for future generations, one must ask, does it
deter attention and funds from the more basic educational needs of the country right now? Is it overshadowing the
needs of primary, secondary and alternative tertiary education?
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The place of post-colonialism in the advent of policy borrowing and BMP in Cameroonian Universities
Though colonialists – Britain and France are visibly absent in contemporary Cameroon due to official independence
in 1960/1961, over the past two decades, the onset of global best practices such as policy borrowing; the
development of transnational policies such as the Bologna Process originating from European HE (known as LMD in
CEMAC region and LMD/BMP in Cameroonian HE following its dual colonial cultural heritage); and involvement of
Britain and France in the Bologna Process; have further triggered post-colonial and/or neocolonial influences on
Cameroonian HE posing debatable concerns. To deconstruct these debates, this presentation will address two
research objectives viz to examine post-colonialism as a facilitating factor of policy borrowing/BMP in Cameroonian
universities; and to analyze post-colonial problems which have emerged within the era of policy borrowing/BMP.
Theories like post-colonial theory among other literature will be reviewed. Regarding the methodology, the
qualitative research design using interview was used to collect data from 56 participants and two focus groups in
Cameroon; and data analysed thematically. Results revealed that there are two main post-colonial factors that
trigger policy borrowing/BMP in Cameroonian HE viz historical affiliations with ex-colonialists and cultural
imperatives inherent to post-colonialism. Regarding problems encountered, findings portrayed the ‘independence
nightmare’, devaluation of African education/competences among others as main concerns. Recommendations such
as; developing a ‘sense of Africanism’, solving bilingualism issues among others will be highlighted. To conclude,
post-colonialism plays a significant role in policy borrowing and the adoption of global policies like Bologna
Process/BMP within HE in ex-colonies like Cameroon but application in local context(s) is problematic thus calling for
criticality during policy adoption decisions. The presentation is significant as it provides hidden underpinnings of
policy borrowing from a post-colonial perspective to inform policy and practice in contemporary Cameroon (via its
HE system) as it craves to become an emerging nation by 2035.
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You Don't See Me, I Won't See You! Teaching History in the Islamic Republic of Iran
Since the Islamic Revolution of 1979 in Iran, growing scholarly debates have criticized the theocratic State for its
authoritative imposition of a singular historical narrative in education and beyond. Pointing to the way the Islamic
Republic has ideologically selected and appropriated a nation’s history to sanction particular identities, these
debates have overwhelmingly focused on the power of the State at the expense of marginalizing the role of teachers
as the mediator of the curriculum.
Drawing on an extensive ethnographic research in Tehran-Iran, this paper brings to light teachers’ significant yet
over-looked power to resist the State’s narrative. It discusses the instructional choices and discourses of three
history teachers - one male and two females - and shows how they, de-facto subvert the official history. By telling
their story, this paper then demonstrates that despite real constraints, teachers do act against the imposition of
official history and trivialize the State’s theocratic authority through quiet and assuming acts of everyday resistance.
In addition to the contribution to Iran-specific debates (and the Middle East more broadly), the significance of the
case studies discussed is that, they reveal the limitations in our existing conceptualization of teacher agency. By
assuming universal criteria, mediums and forms, the current frameworks neglect the power of alternative forms of
power, which take place in non-democratic contexts. This paper argues that, although small and seemingly
inconsequential - teachers’ instructional practices and discourses are in fact acts of resistance; an alternative form of
agency that the existing conceptualization falls short to recognize.
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‘I am here to get education not inclusion’: Social media’s impact on youth with disabilities’ participation in higher
education in Kenya.
This paper reports on a PhD study which explores the lived experiences of social media use by youth with disabilities
in higher education in Kenya. The participants in this study are among the few youth with disabilities who make the
transition to higher education in the country where immense barriers to their participation in academic and social
life still persist. Framed within Sen’s capability approach, this participatory study seeks to understand how these
youth’s activity on social media influences their social and academic participation in higher education in Kenya. The
study employed a three-phased approach to data collection and worked with seven youth with disabilities from
three universities in Kenya. To allow participants to share their experiences in ways that they value, integrated
methods were used: these included informal chats, social media maps, social media diaries, life-story interviews and
self-directed photography.
This presentation will focus on one participant’s experiences of engaging on social media highlighting what she
values about social media in relation to her choice of social media, the people she engages with and her activities on
these media. It will also consider how this engagement affects her social and academic capabilities. From the data,
confidence, knowledge, and voice emerge as expanded capabilities essential to pursue the kind of ‘life the
participant values’ as a student in higher education. General emerging themes across all participants will also be
shared.
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Cyberbullying in schools in Brazil and England, and the role played by bystanders.
This paper focuses on cyberbullying in schools in England and Brazil. The cyberbullying of pupils by other pupils, and
the cyberbullying of teachers by their pupils, has grown rapidly in recent years in many countries, including Brazil
and England. An important feature of cyberbullying is the extent to which hostile messages can go viral, in the sense
that they are seen and then forwarded to others many times over. The increasing ease of access to social media
coupled with the development of more powerful electronic devices, have allowed the perpetuation of cyberbullying
to occur continuously and uninterrupted. This has had devastating consequences for many victims. In both Brazil and
England, pupils and teachers have been diagnosed with depression and sleep and eating-related disorders after
demeaning and offensive comments about them have been posted on social media sites, such as Facebook and
YouTube. This paper considers the psychosocial aspects of why cyberbullying messages can go viral, and what can be
done to reduce this phenomenon. This paper argues that part of an effective intervention strategy to reduce
cyberbullying in schools must involve addressing the role of bystanders (those pupils with whom the cyberbullying
message is shared in the expectation that they will enjoy seeing the message and may pass it on to others). The
paper will draw on recent and on-going data collection by the researchers in Brazil and England aimed at better
understanding the nature of cyberbullying, the motives underpinning cyberbullying, and the factors influencing its
spread. The paper will consider whether differences in cyberbullying in schools between Brazil and England can be
explained with reference to socio-cultural differences, and school policy and practice differences, between these two
national settings.
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Challenges and Opportunities in Digital Learning: Perspectives from the Arab World
The plethora of challenges facing the education sector in the Arab World is resulting in significant gaps in outcome
and quality between the region and countries with similar levels of economic development. However, the past few
years witnessed a gradual trend of improvement propelled by an increasing adoption of digital learning. The
widespread of the Internet, the increased number of mobile devices (especially smartphones) among Arab youth and
the improvement of some educational institutions’ technical infrastructure, led to a thriving online education
landscape. This paper provides a systematic review of Arab digital learning and MOOCs platforms, and highlights the
current challenges and issues faced by learners and providers. The paper reports the results of a survey of Arab
students and life-long learners about their digital learning experiences. Analysis of the survey data shows that
despite its growing adoption, digital learning is still in its early stages compared to that of the developed countries.
The paper discusses the identified opportunities for improvement and the potential benefits and advantages for
both learners and digital learning providers. The paper concludes with a discussion of future research directions.
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In Cheol Jang
University of East Anglia
United Kingdom
Unravel a tangle: Teacher education and ICT practices in Ethiopian secondary schools
Ever since education became increasingly digitised, it is hard to imagine both teaching and learning taking place
without technology. Over the last three decades, a number of educational technology such as satellite TV,
computers, mobile phones have been widely emerged and utilised. This advent of educational reform in
infrastructure leads to significant changes in practices.
However, technology will not only be constructed by tangible artefacts but also be socially constituted by intangible
ones. In the same vein, practices are not simply shaped by technology but is constructed social processes of
technology formation. Thus, it is important to explore both material and social perspectives of technology in order to
understand its full utilisation.
Although technology entails various things, this paper will delimit to an information and communication technology
(ICT) in Ethiopian secondary education context and concentrate on teacher education and ICT practices in school
context.
The main informants of this research, teachers and would-be teachers think that there are various aspects to be
improved associated with ICT implementation. Above all, they point out two major issues; 1) infrastructure
(material); and 2) teacher professional development (social). Apart from material aspect, they have specifically
mentioned a number of tangled social processes which hinder them from utilising ICT in school contexts.
At the same time, this paper has also given an attention to the voice of Ethiopian government which makes effort to
bring ICT for quality education and found the gap between the government and grassroots level.
Therefore, the paper will intend to reduce this gap so that can make ICT implementation more practical and reliable
for better quality education in Ethiopian secondary school.
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Jiarong Zhang and Shouxuan Yan, Liaoning Normal University

Hot Topics and Development Trends Involving Researches on Teacher Teaching on an International Scale since
21st Century——Based on Analysis of Document Co-citation ofthe Title of “Teacher Teaching” from WOS during
2000-2017.
Using literature metrological visualization software CiteSpace literatures were cited in the technology,This paper
analyses the 21st century international hot topics and trend of the development in the field of teachers’ teaching
research. The analysis results show that, for the hot topics in the study of teachers’ teaching, the international
academia mainly concentrated on these four areas, including teacher resource allocation based on teachers’
teaching, teacher professional development from the perspective of teachers’ teaching, technology integration in
the field of teachers’ teaching and the role-identity of in the teachers’ curriculum based on teachers’ teaching. The
growing trend of teaching research in international academia is: the connotation of teaching reflection, the sense of
teaching effectiveness and job satisfaction, and the relationship between pre-employment training and the
formation of teaching concept. The weakening trend is Seidel’s early research on the teaching effect of teachers, the
technical teaching paradigm and the knowledge of teaching content. The latest frontier is the development of visual
learning and the application study of qualitative research methods. From the perspective of knowledge
management, this article analyses and elaborates the development venation of teacher&#39;s teaching research,
which can more accurately grasp the current related research results about teachers&#39; teaching study. On the
one hand, it can enrich the account of literature reserve in teaching research field, on the other hand, it also can
provide data help for Chinese scholars to carry out the research of teacher’s teaching more effectively.
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GO! GLOBAL Crossing borders between schools in Mexico, India, South Africa and Germany through technology
In November 2014 the Global Action Programme (GAP) on Education for Sustainable Development was launched.
The goals of this programme are to reorient education and learning so that everyone has the opportunity to acquire
the knowledge, skills, values and attitudes that will empower them to contribute to sustainable development; and to
strengthen education and learning in all agendas. In 2015 world leaders adopted the 2030 Agenda for Sustainable
Development, which includes a set of 17 Sustainable Development Goals (SDGs). The aim of the 17 SDGs, is to secure
a sustainable, peaceful, prosperous and equitable life on earth for everyone now and in the future. The current
world is in a continuous condition of shift and change. There is no static way of learning. Schools need to prepare
their students to stay ahead in the learning curve by responding to the needs of the globally connected world and
become sustainable change-makers. GO! GLOBAL programme- a virtual school exchange is an initiative that
addresses the core principle of sustainability- ‘adoption of local solutions’. It is about creation of a global community
that deliberates and connect with peers to solve environment problems in their immediate vicinities through
adoption and promotion of local solutions, to enhance competencies of learners about more sustainable actions,
cultures and traditions. Virtual communication is a binding thread and schools across geographical settings
communicate with each other through videos, photos, video-conferences and other media. &quot;GO!
GLOBAL&quot; (https://goo.gl/9qW6uZ) links the local actions with global thinking. The learners get an opportunity
to cross borders and widen their scope through personal interactions with learners from all around the globe and
understand that we are more similar than different. So far learners from India, South Africa, Mexico and Germany
discovering through Go! Global their parallels, reflecting their own work, learning and imparting knowledge related
towards sustainability.

Using technologies and breaking boundaries in education
Full paper presentation
Sutti Darshan
Indira Gandhi National Tribal Univeristy
India
RAMAR HARIHARAN and Anita Verma

Technology Based Academic Grit Interventions In Learning Concepts Of Botany By Prospective Teachers Of
Deprived Societal Settings – An Analysis By Six Sigma
The revitalised interest on the quality perspectives of the teacher education has been impelled as it is the mother of
all education. Consequently, the modern Academic Grit practices are to be encompassed in the transactional process
as it overlays the way to overcome academic constraints and makes the tangible mind sets with the strong sense of
revamping tribal education system in India. INTERVENTION-1 Grit based Motivational Teaching for Botany learning
Focus Area Grit and cognitive Growth of every individual learner in the university. Description 1. Student trainees
take part in 15 sessions on learning Botany supported by ICT to realize that Studying Botany is to understand
medicinal and environmental paradigms. 2. Content preparation , Traditional system of botanical knowledge of the
elders in the tribal community 3. Totally 90 student teachers of the three groups. Socio – Motivational Learning
Technology based Influential motivation Rendered by higher academic authorities Duration 40 minute ICT workshop
in the classroom or in the university hall with SMART Board. Evidence of Impact Technology will suffice their
tremendous attitudinal change towards learning process. Program enhancement Honorable Vice –Chancellor ,The
teachers of the department of Education ,Indira Gandhi National Tribal University, Amarkantak, Madhya Pradesh
Treatment mentors The study investigators , Research Scholars, Student Teachers of IGNTU Treatment Levels Level –
1 : Academic Grit Practices ; Level – II : Conceptual knowledge in botany Level – III: Experimentations Treatment skills
related to text books story Board, Visualizations, Descriptive content – Bilingual Study Context Student teachers are
belonging to: Low-income Rural setting Lack of Technological assistance in the previous course of study. Analysis Six
sigma based analysis learning deficiencies. Pre and post intervention impact analysis. Notable Implication Factor The
sigma value of the three groups apparently show the importance of the Academic grit practice for long term
learning.
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Querying the Mobility Imperative: Critical Approaches to Academic Mobilities Research
The mobility of academics has tended to be romanticized as a universal good in policy discourses, as well as certain
areas of academic literature. Mobility is seen as contributing to economic growth, and constitutes a key dimension in
the global internationalization agenda. For early career academics, including doctoral researchers, mobility is
constructed as catalyst for career progression, a means of creating leading researchers for the future. Academic
mobility can include short-term and temporary mobility, longer term mobility for qualification or employment
purposes, and long-term mobility trajectories that encompass multiple destinations. For some, different types of
mobility overlap, such as an international student participating in a study abroad scheme. Academic mobility
constitutes an important area of interest for comparative and international education researchers, as mobile
subjects destabilise and yet inhabit national borders; each of the studies included in this panel symposium addresses
a range of international contexts. Investment in mobility occurs at individual, institutional and national levels, as
academics, higher education institutions and governments alike tap respond to what is becoming known as the
‘mobility imperative’. However academic mobility as an imperative is also ripe for critique, in relation to issues of
fairness, equality of access, and inclusion. Relatively little attention has thus far been paid to the lived experiences of
mobile academics, and the impact of mobility on their professional and personal lives. This panel symposium, which
is organized by the University of Warwick’s AMIN – Academic Mobilities and Immobilities Network, presents a set of
papers on different aspects of academic mobility, but which share two core features. Firstly, each of the papers
focuses on the lived experiences of mobile academics. Secondly, the papers share a critical approach to academic
mobilities research, where mobility is questioned as a universal good, and equity issues surrounding the mobility
imperative are called into question.
A PhD in motion: a critical academic mobilities approach to researching short-term mobility schemes for doctoral
students
Presenter name: Emily F. Henderson
Affiliation and city: University of Warwick, Coventry
Email: e.henderson@warwick.ac.uk

This paper explores two doctoral mobility schemes funded by the UK Economic and Social Research Council (ESRC) as
opportunities available to ESRC-funded PhD students: Overseas Institutional Visits and the PhD Partnering Scheme.
The paper explores these schemes as forms of short-term academic mobility. Short-term mobility (days or weeks
rather than months or years) has been neglected in the academic mobilities literature, which tends to focus on
longer stays. The paper outlines a critical academic mobilities approach, which calls into question the construction of
mobility as a universal good, constructs mobile subjects as both fluid, dynamic and shifting, and structurally
determined, and which includes mobility processes as well as outcomes in the research approach. The two mobility
schemes, which involved institutional visits to Paris, France and Bloemfontein, South Africa, are then explored as
case studies for this approach to mobilities research.
Problematising (im)mobilities: lived experiences of PhD graduates and structural considerations
Presenter name: Charikleia Tzanakou
Affiliation and city: University of Warwick, Coventry
Email: charikleia.tzanakou@warwick.ac.uk
Higher education and research is considered key to economic growth, innovation and international competitiveness.
The growing population of PhD graduates (Auriol et al., 2013) has led to an increasing global flow of highly skilled
individuals. Based on a mixed methods study of early career paths of Greek scientists and engineers, it is
demonstrated that academic mobility might not be as advantageous as expected disrupting the discourse which
romanticises mobility as a positive force (Robertson, 2010). This paper contributes to relatively underexplored topic
on investigating (im)mobility experiences of PhD graduates in Greek and UK universities. Through the lived
experiences, structural issues become apparent (European funding and academic inbreeding) and their relationship
with academic (im)mobilities) is problematized.
Ticking the ‘Other’ Box: Positional identities of East Asian academics in UK universities, internationalisation and
diversification
Presenter name: Terri Kim
Affiliation and city: University of East London, London
Email: t.c.kim@uel.ac.uk
This paper critically interrogates East Asian academics’ positional identities in UK universities, internationalisation
and diversification against the Black and Minority Ethnic (BME) and Critical Race Theory (CRT) framework.
Contemporary UK policy promoting racial equality and diversity is often over-generalised, while the critical race
theory-based literature has focused on hegemonic notions of ‘white privilege’. This discourse does not provide an
adequate, comparative perspective of power relations among whites and ethnic minorities. Against the background,
the paper compares and contrasts the experiences of two groups of East Asian academics working in UK universities.
The first group is foreign-born but has strong British identities following their English elite education since childhood.
The other group came to the UK for postgraduate studies and /or have chosen to work in Britain. The paper changes
the picture of a static, white-dominated perspective of BME-CRT by offering a dynamic, fluid discourse involving East
Asian academics’ positional identities and their broader comparative implications beyond the UK.
The working lives of foreign-born scholars in British academia: a note on inclusion
Presenter name: Toma Pustelnikovaite
Affiliation and city: Abertay University, Dundee
Email: t.pustelnikovaite@abertay.ac.uk
Globalisation and the expanding higher education sector in the UK have contributed to the growth in the number of
foreign-born academics working in British academia, and led to an increased interest in academic migration. The
present paper contributes to this body of scholarship by offering a contextual approach to international careers
whilst the existing theorising of migrant scholars tends to view careers as a property of individuals. The proposed
perspective invites to look beyond academics’ job transitions, and instead asks to consider the degree of migrant
scholars’ inclusion in the profession abroad. Findings from sixty-two semi-structured interviews with foreign
academics in British academia investigate their working lives as well as the dynamics of intra- and inter-professional
relationships, showing the conditions of migrant scholars’ acceptance abroad.
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The effect of urban developments (2000-2015) on the urban environment of adolescents in the northeastern zone
of Medellín, Colombia
This study explores the effect of social urban interventions on the neighbourhoods in the northeastern zone of
Medellín and asks whether these effects can positively affect the environments of adolescents and keep them
distanced from the illegal groups that continue to exert influence in the area. Educational infrastructure, transport
services and upgrading projects sought to minimise the influence of criminal actors in the area and provide better
opportunities to residents. Whilst homicide and violent crime rates have dropped, qualitative data measuring youth
perceptions of safety, the neighbourhood and educational prospects does not exist. Adolescents participating in the
study demonstrate little faith in formal authorities and institutions and express a complex relationship with illegal
groups whose presence is described as a necessary evil. The interventions of Social Urbanism have done little to curb
the influence of these groups and educational facilities have had limited success in supporting out of school learning,
particularly after the closure of the Spain Library - an iconic feature of the social change the urban policies
represented. Physical distance from the presence of illegal actors (in the case of students studying outside the
neighbourhood) proved positive, with students demonstrating higher educational and life aspirations. The
adolescents perceive the interventions necessary but also self-serving for the local government looking to promote
and export the city’s global brand. Strict and confusing behavioural codes within facilities and a continuous deficit in
quality educational services drive questions as to whom the interventions serve and fuel mistrust amongst the
adolescents who feel they are perceived as guilty until proven innocent. The blind conformity to behavioural rules in
public spaces and facilities is perceived as not unlike the actions of the illegal groups, leading adolescents to navigate
an environment in which they are simultaneously potential victims and perceived perpetrators.
Ameir Mohammad
The informal use of English language and its implications to English as language of instruction in schools in
Zanzibar

Vicky Hirst
How is female-led grassroots activism in a Colombian community education project increasing women’s political
empowerment?
The purpose of this study was to explore the female-led grassroots educational projects run by the ‘League of
Displaced Women’ in their community on the north coast of Colombia. The women were displaced during the
Colombian civil war and the study’s aim was to establish how the community’s educational projects are impacting
the women’s political empowerment, both within the community and in wider Colombian society. The community is
situated near the tourist town of Cartagena, in a low socio-economic area, and the study focuses on how women are
attempting to use education to challenge the existing socio-economic and political barriers to their political
empowerment. It analyses the women’s struggle within the conceptual framework of empowerment through
education. Firstly, I consider empowerment as a broad concept, before investigating the distinctive features of
women’s empowerment and questions of gender. The study also locates the women’s political empowerment within
the context of the Colombian civil war and the recent peace negotiations. The women’s varying motivations for
wanting to either engage in, or lead, educational projects in the community are also analysed. The methodological
approach is comprised of a rigorous literature review of empowerment through education, followed by nine semistructured interviews carried out with a range of women and girls from the community. The findings indicate that
there is a strong desire among the women and the youth to engage in the educational projects, and they also have a
clear understanding of the purpose behind them. However, while the female-led, grassroots educational projects are
increasing women’s political empowerment within their community in various ways, they are not yet enhancing the
women’s control over their wider political environment. For these existing power relations to be challenged, and

ultimately overcome, wider engagement between the female-led community and local, regional and national
partners must be facilitated.
Julio Rivadeneira-Barreiro
University of York, United Kingdom
Decision making about the choice of study: drivers for Ecuadorian student prospects when choosing a higher
education programme
This mixed methods study aims to understand how government policy on higher education (HE) has influenced
major choice at two public Ecuadorian universities. Giddens’ (1984) Structuration Theory is used to understand how
structure (HE policy) has influenced agency (student prospects and access to desired majors). This paper presents
findings on two research questions to understand the extent to which the Ecuadorian government’s message about
the importance of Science, Technology, Engineering and Mathematics (STEM) subjects has influenced major choice
of current Ecuadorian undergraduates (RQ1), and their motivations for major choice (RQ2). 128 first-year
undergraduates (Arts and STEM university) completed an online survey on their motivations for major choice, and
further exploration was done by interviewing 43 survey respondents. Data were analysed using SPSS and NVivo
software. The survey results suggest that government policy was not the main influence of subject selection since
the majority of respondents mentioned that government message had no influence in major choice. Nevertheless,
from those who mentioned an influence, STEM students were almost twice as likely to report that government
messages had influenced their decision. This may suggest that government assertions on the importance of STEM to
the production matrix of Ecuador have yielded some influence on current students. Regarding main motivations,
there is some consensus across subject areas and institutions. Relatives, friends and teachers were the main sources
of influence. Lecturers’ academic profile and major uniqueness were mentioned by more STEM participants, while
free-of-charge education was mentioned by more Arts respondents. Implications for HE policy makers will be
discussed; with consideration of how a change in the paradigm that guides HE, from economic value to wellbeing
creation, causes a change in the agency of HE prospects to pursue their wished majors.
Keywords: Buen Vivir, career decision-making, higher education, government message, change of the production
matrix, STEM, mixed methods.
Intersectional inequalities and social exclusion
Dimitra Spyropoulou
PhD Student, Department of Educational Sciences and Early Childhood Education, University of Patras, Greece
Amalia A. Ifanti, Professor of Educational Planning and Policy, Department of Educational Sciences and Early
Childhood Education, University of Patras, Greece
The impact of the financial crisis on students’ health and wellbeing: A review study in Greece.
Financial crisis and austerity measures in Greece impact on students’ health and attitudes. Additionally, during their
studies, students may live far from their families and they may go through difficult problems. The university’s role is
to promote health and create a sustainable and healthy learning and living environment for their students. This goal
will be achieved through the policies for health promotion, which are developed in universities. Factors such as
anxiety and lifestyle, economic problems and academic obligations may hinder students from adopting universities’
health promotion policies. However, each student has his/her own personality and social background, which affects
the way he/she adopts these policies. Students’ age, gender, socioeconomic status, social capital are some of the
factors which may influence them.
The purpose of this review paper is to explore the effects of economic crisis on students’ health and wellbeing. In
particular, we aim to explore the available data about the impact the financial crises has on students’ health and
wellbeing and to present the Greek universities’ health promotion policies in order to promote their students’ health
and wellbeing.
Summing up, it is widely known that Greece is affected more than any other country in Europe by the financial crisis.
Job insecurity, income decrease and poverty are among the most common consequences of crisis in the students’
life. The raise of unemployment in Greece is a problem that creates insecurity in students’ life. This situation creates
anxiety and unhappiness for students and affects their health and wellbeing. Therefore, it is necessary that
universities foster health promotion policies in order to improve their students’ quality of life and wellbeing.
Gabriella de Camargo Hizume
University of São Paulo, Brazil
Afrânio Mendes Catani, Univeristy of São Paulo

The accreditation of undergraduate courses as priority in the regional agenda for educational public policies in
MERCOSUR
MERCOSUR is a South American regional organization created in 1991, originally formed by Argentina, Brazil,
Paraguay and Uruguay. In spite of its economic features, education was a concern since the first regional initiatives
and the Educational Sector was formed in its first year. The circulation of academic staff and degree holder
professionals was considered a priority theme in the Educational Sector due to conceptions related to some main
ideas, for instance: higher education as a human right, the social and economic development related to higher levels
of education, the globalization process and the consequent internationalization of higher education. To promote
this, a Working Group integrated by specialists from the participating countries understood that the first step would
be the equivalence between the diplomas and the creation of a regional accreditation system for quality assurance.
In 2002, after some adjustments, the final version of an experimental system, titled “Experimental Mechanism for
Accreditation of Undergraduate Courses for the Recognition of Diplomas in MERCOSUR, Bolivia and Chile (MEXA)”,
was presented for three careers: agronomy, engineering and medicine. The MEXA was based on a self-evaluation, a
peer evaluation, and an accreditation dictate. To implement the MEXA, each participating state indicated a National
Accreditation Agency that established the National Accreditation Agencies Network, linked to the Educational Sector
of MERCOSUR, to coordinate the process. It was applied from 2003 to 2006 and considered as a regional public
policy to be taken as a priority to higher education. In 2008, a permanent system was set up, the Regional
Accreditation System for undergraduate courses of MERCOSUR, a foundation for other programs like the Regional
Mobility Program for accredited undergraduate courses and a mechanism for undergraduate diploma recognition.
Nowadays, the ARCU-SUR System is applied to ten careers in nine countries, although it isn´t consolidated as of yet.
Caroline Casey
University of York, United Kingdom
University or Apprenticeship? Motivations for choice of pathway in qualifying as a Solicitor in England & Wales
The study explores the stratification of opportunities to qualify into the Solicitors’ profession in England and Wales,
looking at the graduate route and the new Solicitor Apprenticeship route into Law, and how these are understood,
experienced and negotiated by those from different backgrounds. The research is particularly interested in the
experience of those from widening participation backgrounds (those typically underrepresented in the legal
profession).
Purpose
The research aims to challenge the notion that widening of the bottleneck to qualification as a solicitor through the
introduction of the degree apprenticeship route is closing the gap in access to the profession for those from
underrepresented backgrounds.
An inductive approach has been adopted using thematic coding to analyse the motivations, experiences and
perspectives of those seeking qualify as Solicitors. The study draws on the sociology of education and of the
professions to inform the discussion.
This is an interesting and timely study as there are significant changes underway in the Solicitors’ profession with the
Solicitors’ Qualifying Examination (SQE) due to replace the usual university pathway from 2020 – will this level the
playing field on access or increase the role of choice of degree institution?
Findings
So far, preliminary findings based on 13 interviews suggest that the choice of pathway may be influenced by
individuals’ attitude towards risk with some viewing the apprenticeship as a guaranteed route to full qualification
and therefore less risky, others held different views.
This is an under researched topic given that the Solicitor Apprenticeship was only introduced two years ago. As such,
this research provides a unique insight into the perspectives of those seeking to qualify as solicitors in this new
education and training regime, accessing their motivations for choosing the route followed and their experiences of
it. A stratified sampling frame provides for useful comparisons to be drawn (Miles & Huberman, 1994, cited by
Creswell & Poth, 2018).
Sihem Salem
PhD student in the Department of Education, York University, UK
Critical Pedagogy for Global Citizenship Education in EFL Classroom
Education plays a vital role in creating active global citizens. Higher education institutions are important sphere
where students can be encouraged to take an active role in their global community and transform the actual reality.

This can merely be attained through the implementation of participatory methods in English as a Foreign Language
classrooms namely critical pedagogy. However, some English as a Foreign Language Classrooms are dominated by
the use of the banking model of education which may result in creating passive conformist citizens who are less
likely to engage in overcoming the existing global issues and attaining a more just and sustainable world.
Accordingly, this research is being conducted primarily to explore how students in English as a Foreign Language
Higher Education Institutions in the Algerian context are prepared for active global citizenship and to examine
whether critical pedagogy is used by teachers to raise their students’ critical consciousness and support them to
challenge the status quo. This research is also an attempt to investigate teachers' and students' attitudes towards
the importance of employing critical pedagogy for global citizenship in English as a Foreign Language Classrooms.
Besides, this research is undertaken to identify the challenges encountered by teachers when trying to incorporate
this educational approach in the teaching and learning process. To achieve these aims, a mixed-methods approach
will be adopted through classroom observation, administering a questionnaire to students and conducting a semistructured interview with teachers. The results of this study will mainly be addressed to the ministry of Higher
education in Algeria to integrate global citizenship education in the curriculum.

Maiko Okuda
Hiroshima University, Japan
Bright K. Dey
The Use of Tangible Rewards for Motivating Students; Comparative Study of Japanese and Ghanaian Education
Systems
"Motivation for Learning is believed to have direct impacts on the Global inequalities in knowledge production and
exchange. This makes motivation a critical element in promoting learning. However, there are still many teachers
who prefer to use some forms of motivation techniques which may cause students or learners to be unmotivated.
Such situations or conditions lead to the learners’ reluctance to have a habit of learning and expressing themselves
whether in or out of the classroom. In addition, the teaching technique also affects the learners’ motivation when it
is not interesting enough or when it is less interactive.
Many studies assert that verbal and tangible rewards used by teachers might decrease intrinsic motivation, while
others claim that the use of rewards can have positive effects if used appropriately (Brophy 2010). Other studies also
hold the belief that the level of the teachers’ own motivation determines their choice and appropriate use of
“tangible rewards” for motivating students (Hoffman 2008).
This research compared “the use of tangible rewards for motivating students” in the two countries; thus, Japan and
Ghana. The research was conducted through interview consisting of specific content.
The sampling by interview and questioners for Elementary school teachers.
In analyzing the results, it was found that Education in Japan is high quality and the national GDP is also high, but the
student performance averages (Motivation of learning) are low. On the other hand, Ghana’s GDP is lower than
Japan, but Motivation to learn is high. This means that there may be possibly different reasons for inequalities in
knowledge and drop-out in the contexts of the two countries.
It was also found that encouraging learning through or with rewards is a basic teaching tactic (learning habits). The
technique was quite effective in some schools to enhance students’ motivation to learn although many students
must still practice to study by themselves, especially when teachers limit the reward tool to “praise” only. Part of the
tangible rewards must associate with the benefits of having an education. While students get a sense of
accomplishment from rewards, some teachers have difficulty using rewards to motivate Grade 3 and Grade 4
students. Therefore, another study should be conducted using other techniques or the same technique should be
applied in different classes to get and observe results.

Keywords: motivation, tangible rewards, Experience, GDP, Drop-out, learning"

Round Table Discussions:
Global policy agendas and the Sustainable Development Goals
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Beyond Dependence: Reshaping Aid to Education for Sustainable Futures
Keith Lewin
Over the last three decades well over half a trillion dollars has been disbursed as aid to education through
bilateral and multilateral agencies. New global campaigns seek to massively elevate levels of aid to education
and quadruple its volume and transform education systems that have so far proved resistant to change.
National investment has combined with external assistance to help some low income countries transform their
education systems. In other countries progress has been disappointing raising the question as to whether more
aid of the same kind will make a difference in future. Comparative educationists have an opportunity to give
voice to their different experiences with development aid to identify those approaches that are more effective
at accelerating sustainable educational development and which are likely to reduce long term aid dependence
in the future.

Social movements, indigenous knowledges and collective learning
Spring Lane Building
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Indigenous Peoples and Higher Education: Considering the issue from a human rights perspective
Keith Holmes, Mari Yasunaga, and Paz Portales
This round table discussion uses a human rights perspective to explore collectively how higher education could
be reimagined to address the rights, needs and interests of Indigenous Peoples, in the context of the 2030
Agenda for Sustainable Development.
From a human rights perspective, education and indigenous peoples have been considered in two different and
complementary aspects. On one hand, indigenous peoples are holders of the right to education as individuals
and as a collective. As such, their cultural, spiritual, linguistic and traditional knowledge can be sustained
through the means of an inclusive and participatory education. On the other hand, indigenous knowledge, skills
and competences represent substantial pieces of human wisdom and heritage, which implies that Indigenous
People should be key actors in the development of inclusive higher education policies, systems, institutions,
programmes and practices.
Participants will have the opportunity to contribute to a new UNESCO initiative which aims to contribute to
improving the access of Indigenous Peoples to inclusive and equitable quality and relevant higher education,
recognizing that ‘Indigenous Peoples’ and ‘Higher Education’ are new elements featuring in global education
agenda, SDG4-Education 2030. This initiative will compile and produce up-to-date information and knowledge
from a comparative and international perspective and establish a network on Indigenous Peoples and Higher
Education to act as a sounding board and a laboratory of ideas.
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Research ethics in international and comparative education Workshop
Lizzi O. Milligan
Esther McMahon and Lizzi O. Milligan (University of Bath) will first present the findings from a survey with
BAICE members about ethics in international and comparative education and put forward the key ethical
principles that have emerged from this study. Lucy Atkinson (University of York) Qing Gu (University of
Nottingham/BAICE) and ArathiSriprakash (University of Cambridge) will reflect on these principles related to
their own research. The roundtable will then open up to a wider discussion of the ethical principles and the
implications for BAICE. The roundtable will be chaired by Lizzi O. Milligan.

